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Listening for meaning

srudents should be discouraged from trying to remember the exact
angHage qf the original. By focussing upon the sequence of events
they have just heard about, .they wlll have preparatory experience of
Jtting together a message In their own way; and by doing it with a
artner as recipient, they will appreciate that what they are doing
involves both a speaker and a listener. Bpth of these considerations are
important for the way spoken communication is treated in this course.

Listening to intonation

1.1
e

In the material used in this task, and in most others in Unit 1, tone
unit boundaries usually coincide with very clear pauses. It may
simplify matters at this stage simply to rely on pauses to determine
whge_tgg_e_gnits begin and end. There is no harm in this, provided it is
seen as no more than a provisional expedient.

Students may also notice that the tone units included in this task
coincide with major grammatical chunks, which are often sentence-
like. Attention can be directed in subsequent activities to the fact that
there is no reliable relationship between tone units on the one hand
and ‘sentences’ or ‘clauses’ or any other kind of grammatical item on
the other.

If this task is done in pairs, there is likely to be a great deal of
informal repetition of the material, and students will consequently
become more at home, both in handling it and in perceiving tone
units.

Something to be stressed is that, while the length of pause can vary,
allowing the speaker or reader just as much time as is needed to
‘prepare’ for the coming tone unit, the tone unit itself must be spoken

as an uninterrupted whole.
The notion of speech as a step-by-step progress through the
message the speaker wants to communicate, each step being ‘prepared’

mentally before it is embarked on, is crucial to what comes later in the
course, and could usefully be discussed at this early stage.

ANSWERS

2 but it was too late // they’d gone // the street was empty // even the

bus driver had gone/
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o If srudents lack confidence in tackling this task, it may be better tq

'*rocccd one tone unit ata time, giving plenty of time to read and
make mental preparation of, for instance,

J/ but the BENCches were WET //

pefore attempting to say it. If this piecemeal approach is adopted, a
second stage should be to attempt the complete sequence of tone ’unjts.

J/ but the BENches were WET // it was WINter // and there WASH’
PLANT // to be SEEN // ere WASn'ta

pefore going on to a similar two-stage treatment of the next piece.

L§

If sufficient cassette-recorders or language laboratory facilities are
available, this should be done in small groups. Even if you have
neither of these, students should be encouraged to say what they think
they are hearing: that is to say, to repeat the tone unit in the same way
as it is spoken in the recording. It is important that both teacher and
students see this activity as giving ‘hands-on’ experience of describing
intonation. The fact that some people make different judgments about
what they hear must not be allowed to undermine confidence at this
eatly stage.

_ Differences are most likely to be of two kinds:

1 Tone units will be thought to include either one or two prominent
. syllables, e.g.:

- //HOlly // and SNOWmen // or
- //HOlly and SNOWmen //.

2 Different words may be given a prominent syllable within a tone
unit, e.g.: '

_ llin the FIRST street on the LEFT// or

~ /in the FIRST STREEt on the left /1.

The significance of doing either of these two things might bke discussed
.Informally at this stage. It is examined in the next three tasks.

ANSWERS

C— v

_1‘ Ili@assey) some// and (baggains / and o
: ,@hionableses // Onic@ures //BOS /I aﬂdges
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(See the co

pages 5-6.)

1.6

is task is designed to show the differenc_e between a Si{lgle, t};wo-

This t.ask 1s desig nit, and two, one-promlinence tone units, when

prominence tone uthr’oughom' It is quite likely that failure to

falling tones Ocﬁger ence will have arisen in the course ?f Task,l.s,

ap;I)relcllél:l?dt}l‘; plointed out that neither version is more correct’ thap
ts

' . 1 Ount
t e 0 . ;

ges // - or we may only want to have thelr/n all thought about as
electrical liances - // VIdeos and FRIdges /. _ o has
elegf)rrlrfea s?fcfi)ents may suggest that the parcelling of mf?;mfgl)m}rh(ilugh
something to do with grammar (see Note 21 On pages o—t . p e
this idea should not be rejected out of hand, it is better n

. . two-

it. What is oftep needed is the confidence to produce thee e e
Prominence tope unit when ope wants to; it is easy to se

longer single tone ypj i

. 3 does a
$ more ‘advance planning’ than
tance, to begin

and FRIdges //

ly to be gy
ou begin

rsion. For ins
Il Videos 4/ (Pause)

you need op

‘videos'’s
e of the Way ahead as far as the end of
but before y

! Videos and FRIdges /1

, have
You need ¢, have cleareq up any planning prghlems you ).
Arasthe end of fridges’,
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ANSWERS_,;—FA—”‘—’*
————
sl golly // and SNOWmen //

j/ HOlly and SNOWmen //
§ flthere WASn’t a PLANT // to be SEEN /

/| there WASD't a plant to be SEEN //
6 ”iWALKed aLONG // LOOking at the WINdows //
/i WALKed along looking at the WINdows //

1.7

.

Informal discussion of // where MARKket street was // is intended to
provide some starting points for the longer exploratory work in Task
1.8. It is fairly easy to see that if the shop assistant failed to hear
treet’ she would still probably know what Elizabeth was looking for.
Ifshe didn’t hear ‘market’ she probably wouldn’t know. Apart from
the general purpose of ‘helping your listener to follow your message’,
a0 attempt need be made at this stage to give a formal answer to the
question the rubric poses.

I .'8

This task is included here to help students appreciate that the proper o
placing of prominences is not a mechanical matter: i amounts to a
deliberate highlighting of certain parts of the message and the decision

~ as to which parts need to be highlighted depends upon the special
circumstances of the moment.

The examples chosen are intended to allow students to find their
own way of stating the significance of assigning, or not assigning, a
prominent syllable to a word. There are, therefore, no ‘correct’
answers here. Ideas that would suggest that they were thinking on the
right lines might be:

- 1 The fact that it was a ‘holiday’ job, rather than a ‘regular’ job ha}f
' an obvious bearing upon how much the assistant knows about the

ARG town' . ‘ ]
2 She only ‘thought’ there was a pub, she didn’t claim to ‘know".
b 3 ‘Left’, as opposed to ‘right’, is crucial to the message. ked

~ 4 Elizabeth could have decided to walk ‘back’; instead she wal
on’. She wasn’t going to give up yet!
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ned is stated as ‘seven’; jf ;, he
§ The ti." lﬁ tﬂ:&l ltl;lggght It was wo.rth. Waliting. ad bcen S
6 fl!]le T;%bt‘d;’ is the only one that is likely to b used i, \
- Thev
with ‘a job’. it the dispitons - .
-ontext, some word meaning ‘the IStrict’ g fair
7 If;;gfd“:]:l:‘;éf course, she could have sald.// she didnl{KN
e acea /I, but then ‘area’ - or anOtheé Possibility, ‘neighm?\t’
hood’ - would have meant the, same thing as :
8 In ‘Perhaps they’d know there’, it can be taken, fO%r Branteg '
Elizabeth is looking for somewhere where they will know at
there any other verb that_could have befan us_ed insteq >
9 In ‘and took the left turning, where‘she’d said” there j Now
possibility of it being anything but. left’. Why?
10 In ‘the first street on the left’ there is n
does not need special attention. (

C()nnec

‘distriCt’_)

o alternative ¢, o’ 01
. . )
Compare this with (4) )

When pairs have found ways of expressing thei_r OWn reasong, they ¢
be asked to report back to the class, so that thejr explanatiop can b
compared with others’. They should be encoura

-neouraged to mentjop g,
example they are explaining with the original intonatioy, i, the coyrye
of their explanations.

1.9

The version on the cassette is as follows:

1 felt VEry // MISerable //
The Ieason for making the com

€aring - oy recognising — wh
Though students may readily s

othegs, the question of which
Way informatiop, pack
1

parison is simply to give EXpEriEiE: !
at different versions sound like.

ee that some are more likely than yacl
are ‘correct’ should be avoided: ther(;es.
aged depends very much upon circumstd
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