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'_ _Introduction

Who is this course for?

This course in pronunciation is intended for usecs of English who wish to feel
more confident about cheir ability to speak ic. It will be useful o those who have
already achieved an advanced level of proficiency. in the wrirten language. It is not
unusual for such students o feel uneasy about how their pronunciation might be
perceived by others and to be specially concerned about how it mighe affect cheir
ability to communicate, and it is wich their parcticular concerns in mind that the
course has been compiled.

It may be thar, in your own learning experience, more stress has been laid upon
the skills of reading and writing than upon those of speaking and listening. Or it
may be that attention has been given to what are often referced to as
‘communication skills' so that litrle time has been devored to the derails of
pronunciation. This way of starting to learn a language can give you an
encouraging sense of achievement in the eacly stages. It is good to find thar you
can say what you need to say in the situations you actually find yourself in. But
you may by now have reached the stage where the kind of pronunciation you
could once gec by with no longer sarisfies you. This book will provide you with a
merhodical programme to remove some of this feeling of inadequacy.

What shall you use spoken English for?

For many, the use of spoken English will be closely tied up with particular
professional interests. You may, for instance, find yourself faced with the need to
make oral reports in connection with your work, or to present seminar papers in
English. You may have to participate in social conversation in English. If you are,
or intend to become, a teacher of English, you may wish to be able to perform

more confidently yourself, or to have greater awareness of the likely causes of
difficulty for your students.

There are many ways of teaching — and of learning ~ English, and those who
make use of this course will have come to their present state of competence in
English, and of knowledge about English, by a variety of routes. They will
consequently find themselves facing different kinds of problems. What they all
have in common, however, will be the need to explore English pronunciation
more methodically, starting from where they are now., Since their need will be
primarily to communicate, this means that they need a course which takes as its
starting point the fact that pronunciation is an essential part of the business of
making yourself understood. One way in which this course differs from some
others is that it is less concerned wich leacning the sounds of a particular ‘accent’



than with making yourself as helpful as you can to the person who is trying o
understand vou. Good pronunciation is taken to be pronunciation which does not
put an unnecessary barrier berween you and your listener.

Feeling in control of your English :
The activities suggested in this book, and on .rhe cassere that goes with it, provide
vou with proaunciation 'practice’ as this is often understood: that is to say,
practice in reproducing appropriate sounds and patterns of sound. But they also
provide opportunities for exploring the principles that underlie the practice.
Derailed rechnical descriptions are avoided wherever possible, but an essential
aim of the course is to help you have sufficient understanding of the pronun-
ciation system of the language to feel ar home in using it. By understanding it you
will be more likely to feel in control of it; and feeling in concrol will almost
certainly reduce that anxiety that is so often felt when we find ourselves speaking
a language that is not our own.

Hearing and speaking

Advice that is often given to language students when they get to a certain stage of
proficiency is to expose themselves to the speech of competent speakers as much
as possible. Ideally, this means spending long periods of time among people who
speak it habitually. If chis is not possible, the use of broadcast material, whether
by television, radio or recorded speech, makes a good substitute. This excellent
advice does, however, leave one important thing unsaid. The improvements that
result simply from being in contact with competent speakers can be frustratingly
slow in coming. It is not, in fact, enough simply 1o be *exposed’. Without some
experience in listening syscematically to the sounds of speech, and wichout a
consequent awareness of what to listen for, much of what you hear rends to wash
over you and have litcle effect upon what you do yourself.

By the standards of ordinary language users, listening to sounds is a somewhat
odd thing to be doing. Our normal interest is in what the other person means.
Our natural intecest in the message — in what is being said — usually leaves us with
lictle spare attencion for how it is being said. Generally, indeed, the less we allow
ourselves to be distracted by the details of a speaker’s pronunciation the berer.
To the extent that this is true, any pronunciation course must ask you to suspend
what you normally do — chat is, listen to what speakers mean — and artend to how
they say it.

Starting with meaning

One way of concentrating upon sound instead of meaning is to begin with the
pronunciation of single words. This is done in many pronunciation courses. But
knowing how to pronounce single English words has limired value for people

"]

who want to communicate in the language. The starting point of this course is the
speech of people who are communicating; and this means whar is sometimes
referred o as ‘connecred speech’. Each unit begins with a recording of a sample
of such speech. The rasks thdr follow are designed to sharpen your awareness of
particular features of pronunciation and then to go on and practise them.

One difficulry in the way of such a procedure is a problem we mentioned above,
You have to choose berween the two ways of listening: listening to what is being
said and listening to how it is being said. To make this easier the fiest task in cach
unit requires you to focus upon the message. That is to say, you are asked to
listen to the marerial in the way you would usually listen to something you were
interested in. The discussion which follows will require understanding of the
meaning, but not yer of how that meaning is represented in sound. Only after you
have made yourself familiac with the language in this ‘normal” way will you be
asked to attend ro the pronunciation.

[t is emphasised thac the speakers you will hear will be participants involived in
some communicative evenr, that is to say, they will be saying something thar they
chink is of interest or importance to someone else. They will not be providing
model sentences or lists of words for you to imitate. And your own aim will be to
take pace as effecrively as vou can in similac events in which you have your own
ideas to communicate. You will not be satisfied wich simply demonstrating thar
you have mastered an awkward vowel sound or a difficult sequence of consonant
sounds. If the course is to be useful; at your level of competence, the emphasis
must necessarily be upon communicative use racher than upon demoenstration.

Intonation

{t is for this last reason thar the course differs in the way it is organised from most
others that are concerned with pronunciation. [t makes its first objective an
increased awareness of how the intonation system of English is used. This can
only be done if we assume that language is being used to communicare, for
intonation is the means whereby we organise our language into patterns that fic
the present communicative need.

Parr 1 of the ficsc unit is concerned, cherefore, with how speech is presented by
the speaker, noc as separate words, but as tone units. Tone units are the building
blocks out of which all spoken communication is constructed. Thereafrer, work
on intonation is introduced unit by unit alongside work on individual *sounds’
{the vowel and consonant ‘segments’ of traditional pronunciation practice).

There is one very scraightforward reason for doing this: in the speech of advanced
learners, departures from what we regacd as desirable are said to be more often
matters of intonation than marters of how particular sounds are made. There is
more to it than this, however. If we want to focus upon the individual ‘sounds’ of
a language, and ro do so usefully, we must take account of whart happens to them
when the language is used ro communicate. This really means being aware of how
such sounds arc affected by the intonational shape of the stretch of speech they




occur in. And this in turn means focussing on the tone units that we find in any
sample of used language.

I |s intonation too difficult?

Intenation is not, on the whole, popular among language teachers or learners. By
giving it so central a place in the course, we may seem (o be making things harder
rather than easicr. Intonacion has a reputation for being difficult and “slippery”. It
is true that people tend easily to lose confidence in their ability to get o grips
with it. The truch may well be, however, that chis is precisely because it has not
been given a very prominent place in most teaching procedures. Through being
left our, it has acquired the kind of mystery thar so often surrounds things that we
think are beyond our understanding. And mystification about somerhing so
fundamental to spoken communication as intonation is clearly not a good thing!
Being aware that there is a whole area of the language you know next to nothing
about hardly makes for self-confidence. This is pacticularly true when you are
told — as you probably have been told at some time — that intonation is immensely
important! And building self-confidence is central to the aims of this course.

Difficult sounds

There is something else that can easily undermine self-confidence, and thar is
those particular speech sounds — few or maay in number - that cemain difficult
for many learners, even at an advanced stage. What these are, and how many
they are, will depend pactly upon the learnec’s native language. Vowel sounds or
consonant sounds, oc certain combinations of either or both of these, that are not
used in that language can present continuing problems; they will almost certainly
be counted among the things that intended users of this course will want ro give
their attention to.

The framework that intonation provides is important for this aspect of pronun-
ciation as weil. For here, too, you will want to keep in mind the way your speech
can best serve your communicative ends. And chis in rurn requires that you see
how the sound you want to concentrate on fits, not into a word, but into that
lacger building block, the tone unir.

Identifying your problems

Part 2 of each unit, which deals specifically with individual speech sounds, is
organised in a different way from Part 1. Here, you are concerned with
recognising and remedying things that are peculiar to you. Confidence building
here takes the form of making clear to yourself just which sounds you need to
work on and which you can safely take to be not a problem. Most of the tasks,
therefore, are aimed at enabling you to identify your problems.
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Most advanced learners who carry out this kind of self-diagnosis find thar there
are far fewer problems than they thought. The job confronting them is
correspondingly more manageable than they thought. Intensive work on a few
sounds, selected for the difficulty they represent 1o you, is evidently a more
economical use of effort than giving indiscriminate attention to everything.

The tasks that are incorporated into Part 2 of the units should be treated,
therefore, as an opportunity to make a systematic survey of part of the field.
Directions are then given to enable you to find exercises in the Appendix for
practising the sound you, pecsonally, need to practise.

The use of the course

There are two further things that should be kept in mind in using this book.

The fiest is thar che instructions to cacry out many of the tasks in pairs or in
groups should be followed wherever this is possible. Work on pronunciation must
necessarily be active - you don’t improve your pronunciation by being told what
to do, but by doing it. The kind of discussion that will arise if you do the rasks
cooperatively will itself give practice in speaking which may well be more
valuable to you than the formal exercises. The most ‘real’ communication that the
course can stimulate is communication about the material.

The second point is that the course is intended to be worked through one unit ar
a time and in the given order. This is because each unit provides information that
you will need in later units. By working your way through the units, you will be
gaining experience of making use of a background of understanding that has
come to be shared berween the book and the user, a concrere illusteation of the
way communication works.

L g}




Step by step

Part 1

Listening for meaning

== You have probably had the experience, at some time or other, of finding your
way about in a strange town. On the cassctte you will hear Elizabeth deseribing a
tune when she had ro do this. Listen L'lrl.fully paying attention to the meaning of
what you hear, rather than (o the pronunciation.

Now take the part of Elizabeth and reeell the story to a partner. Use the map to
help you remember che details.

e

VOYSEY
PLACE
(Pedestrians
only)

Sk Shaps

MARKET STREET

Now that you are familiar with what the recording is about, listen to someone

Listening to intonation

repeating a short extract from 1.

1 the bus siopped we'd got to the terminus and everyone got out

Notice the way the speech is divided up into short pieces:

!l the bus stopped // we'd got to the terminus // and everyone got out /f
Listen to each of these short sections and try to mark the breaks for yourself.

2 but it was too late they'd gone the streer aas empty even the bus deiver had

g

(%]

. s . . . roo4L
4 it was one of those pedestrian precinets no cars admitted with concrete benches

one

1 hurried across and turned into an alleyway and started to walk

to sit on and concrete tubs for plants

Check your answers by listening again.

Try to read out (2)-

(4) above, allowing yourself a pause wherever you have
marked a break. Be sure that you do not pause anywhere ¢lse.

What you hEW!:jUSt done is to b.rcak up a strctch'of speech into pncms We shall call thsc
‘ ‘plcccs tun: units, and use the symbol H to show where therc |s a tane unit hounda ;

~Unit1: Step by step*

I.1
5::5;—.,“]
1
=) 0%
i
1 1
f.
|
i
§

Listen to each of these tone units and repeat them, trying to reproduce exactly
what you hear, running the sounds together as if you were saying a single word.

1 rthey'd gone
2 it was dagk
3 o siton

4 @Ell”ts

/

/!

el

| = ‘1‘"

§ it was winter
6 she was a student
7 where marker streer was
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“Unit 13 Step by step

S :ach cf th: torc units’ you havclust practlscd you shcuid havc madc one syilabi: more
notlceahlc than the others. We shall cail th|s‘a prommcnt syllablc and shal1 |ndlcatc it with
" upper-case letters. You saxd ; e

+~ they'd GONEZZ =it was DARK*‘— to.Sit on 2z for PLANTS
she was a STUdent -, where MAcht stre-t was.,

it was WINter

‘}*‘

I.._j______ = S L s "_l_‘ '\_L i T
T Listen 1o some more tone units aad try to repeat them as single blocks, just as you
hear them,
U the bus .stoppcd 4 i hurried across L
2 we'd pot to the weeminus 5 with concrete benches Db/
3 the seezer was empey 6 looking at the windows -
Can you say how these differ from the examples in Task 1.22
lhc BUS SI'OPPED we d GDT to 1hc TEHmlnus
=y HUrrn:d aCF.OSS AN :--W:th CONcrctc BEI‘J'&:I’KSI"'*'E
N R S S L
I.4
I el L A
Read aloud L(]Cl'l of these slwrt picces. The transcripts show you where to make
tone unit breaks and where to put prominent syllables. Remember that you can
pause as long as you need to between tone units, but not inside tone units.
1 / but the BENches were WET // it was WINter // and there WASn't a PLANT
{l to be SEEN //
2 ! the LASt of the SHOp assistants //_was just CLOsmg the DOORS /f COULD
she TELL me please // where MA‘&I\ct street was i
3 /f she’d NO iDEA // she was a STUd::nt { doing a HOliday job //
= Compare your versions with those on the cassette.

4
1
1.5
0=
; I.G
; =
i

T

When there are two prominent syllables in a tone unit; they are not made noticeablé in quite
the same way. In the lost prominent syllable in each of these tane units (but not in the first)
there is a fall in pitch. We shall call the syllable where this fall occurs the tunlc 'yllable
_Syilables whlch are tanic, as well as prommcnt. W|FI be underlmcd

7_ ."I thc LASt of thc S_Q_p assutant_sh’ waSJust Ci.Osmg thc DOOR SH

thn [hcrc is unly one prommtnt Syllab : |n a tant unlt. that on: |s always a tomc syllab!e
H shc was a S_I'Qdcnt il dolng a _Qllday Job I,f ' i

Listen to the pieces below and read the transcrips. Add all the tone unit
boundaries, circle the prominent syllables and underline syltables that are tonic as
well as prominent. Remember: some tone units will have one prominent syllable
and others will have two. The tonic syllable will always be the last prominent
syllabh: Stop the cassette whenever you need to.

plusgc figures videos and fridges and hundreds of shots at giveaway prices /'
1dfl0\'(:c“gift\‘wmpping and holly and snowmen,,
she: thou;,,ht chere was a putfm the first street on the h.fr puh |ps they'd know

lhcrc ,. e

,l:herc was just nobady abouri wa!k:d o and rook the lefc tuening w there she'd
s;ud and found the pub o R 5

Listen to a description of some of the things Elizabeth saw in the shop windows.

Listen to another, slightly different, way of describing the same things and see if
you can spot the difference. Rewind and listen again to both versions if you need
to, befare reading the explanation that follows.

i |




. Unit 1z Step by step-- ‘
: In the first version \rldcos and ‘fridges’ arc mentioned as two scparatc part:cls of 7 ot
formation: - : ;
i i : * When Elizabeth saw the shop assistanc she asked her:
1 sthlonablc QEEsscs | Videos /[ and FRidges i
” B tRtdg . : it where MARker screst was /.
In lhc sccond they are mentioned as one parcel: th are treatcd as thm s that go together
i inge mtcggvry SF Fuerelinrtite. P = 9 ! B O—= Why do you think *market’ is made prominent rather than ‘street’?
2 |f FAshionable DR Videos and ERldges //.
Y Fshinnalile Difsses 1 Vide ERidg HOW DOES IT HELP?

o . : . ; ) As well as dividing up your speech into tone units in different ways, you can vary the way

=l Listen again to these different versions and repeat cach of them in turn, so thac - you attach prominence to particular words. You will remember that Elizabeth saidz - =
you get used to the difference. ¢

I the LAST of the SHQp assistants /f was just CLOsing the DOORS //- O BN O G
3 ' Vldeos // and FRI1dges // > . & L (5
/i ¥ideos and ERIdges // She might have said:

L% In cach of the examples that follosw, you will hear something resembling whar = M the LAST of the SHOp assistants /] was just CLOsING the d0ors [f. - - oo o nmsmes
.Ehznbcth. smfi, fu[l?wcd b)‘f another vcrsign. The second w_:rsiun parcels up the __ When you choose to put prominent syllabies in some words but not others you are helping
mfor_mul_xon ina slightly different way. Listen to both versions and repeat them, the fistener to follow your message. It helps them to know which words they should pay
kuepms in mind the difference. Then mark the tone unit boundaries on che particular attention to.
transcriptions.

0= 4 holly and snowmen

holly and snowmen 5 X 8_ g e
3 chere wasn’t a plant to be scen = Read chis transcript of what happened after Elizabeth had approached the shop
there wasa’t a plant to be seen Jssmanr "‘"d listen % it.
6 iwalked along looking art the windows / she'd ‘\IO th A ShL was a STUdent // doing a HQliday job // and she didn’t
i walked along looking at the windows KNOQW the districe #/ YET // she THOUGHT chere was a PUB // in the FIRST
You may have found that these examples got more difficult to repeat as you wene street on che LEFT # perHAPs they'd know THERE /it was ALL // VEry //
along. Can you say why? QDD / there was just NObody aBOUT /1 WALKED ON // and TOOK the left
TURning // where she'd SAID // and EQUND the pub // but of COURSE // they
DIDn't Qpen # till SEven // and it was just HALF pasc FIVE #/ 1 WENT round to
a SIDE door /7 and rang a BELL #/
i Working with a partner, try to decide why these words have prominent syllables.
] 1 holiday (in // doing a HOQliday job /)
: 2 choughe {(in // she THOUGHT there was a PUB //) =
i 3 left {in /1 the FIRST strect on the LEFT /) ~v¢ wwn “1
*E 4 on (in 1/ i1 WALKED QN /) €50t nes ;
p 5 seven {in / they BDIDn’t Qpen // till SEven /)
; _\'JA'.i v L)": ..
i 2 Y
e »
0 ; 1
3
5
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Part 2

Now decide why these words do not have prominent syllables.

6 doing {in // doing a HOLiday job /) 5

7 district (in // she didn’t KNOW the diserict /1y

S know (in // perHAPs they'd know THERE //)

9 left {in // and TOOK che left TURning #/ where she'd SAID /)

10 on (in / the FIRST streer on the LEFT./)
We left Elizabeth ringing the bell at the door of the pub. Read her account below -)\,
of what happened next. Only the first two tone units have their intonation el ‘k
marked, o o

A
24

I there was NO ANswer #/ 1 RANG aGAIN f'l it was L,t.mng LOld/SO i deudnd to

B hLL{ ' NhHLIlll have ‘“”“-][”‘ the day rum’thls wis ho_pdcss;: could be walking

I Ve

-~
-

about all night and, neve find market srru.t{| went bu_k\ro where the shops were /
—
it was raining Lmi uul the frecinet was dcsun_d i fele very Esy;n.hl

Wc)?kmh on your own, decide how you would n..xd it aloud. Mark your tone unit
boundaries with 7/, and use circles to mark your prominent syllables {remember

there may be one or two of these in a tone unit), [t may help if you look back at
Task 1.8,

Read out to a partner the script you have prepared and listen to your partner

reading her or his senpt, 2

Compare your version with the one on the cassetre.

Finally, take turns with your partner in coatinuing the story. Add one toae unit at
a rme.

Listening to sounds

e L T
Cizton sifoniinic umE;K thess
nwhemwcglv Ltent ol i
a'ie.umth E g;[;ﬁ,%j‘{ WE i

oI A paktilid s
3 consnnantsounds}_t 1-5“ ectonedin
s*upon,where?hky uccur‘mj"thchton?um | F’art*Z of'd“
ot

S = e s o T
j tj’\;gshailselect articular dW._ shallbe.=

o s R A LA TN Wz e L e

et R e b T

A

1.10

<™ Unit T2 Step by step”

? Wc have a!rcady mcntxuncd one r:ason fur ﬂ'liS. Thc purpose ‘of promlncnce is to direct
listeners to the part of the message they must pav sp:cml attcntlon tu‘ it |5 usua Fy bctt:r =
thcrcfor: for Lhe speakcr to gwc attention to prominent syllables as well_{f you wu.shcd to

Al PASSED some SHGE

and madc a vcry ab\nous cffurt to gct the rig
omc you would run m: risk of-making this syl1ab|cprommcnt

H L PA:SED SQ Eshop‘s!

than a shghtly non- Enghah vow:l sound would do.:"

Ever\,' promment syilabl: contains a vowel suund The\,' are clthcr Simpl: vnwcls ur %
lphthongs.'—-——-f-* R e S e i e

Target position 1
Vowels in prominent syllables

f| the BUS STQPPED //
/] BRIGHT LIGHTS //

Simple vowels:

Diphthongs:

Listen to these tone units and repeat them.

1 /i HUrried aCRQOSS // and TURNed inco an Alleyway // and STARred to
ALK // it was DARK // and DRIZZling a litcle //

All the vowel sounds here are simple vowels. The vowel in the prominent syllable
of ‘STARted’ is very similar to that in ‘DARK’. All the others are different from
each other. We can begin a table like this:

oL




“Unit 72 Step by step-
VOWEL TYPE
1 2 3 4 3 Pr
Hurried aCrRO55 TURNed Alleyway STARced
0 : e 4 DARK,
Gng Con G- YE ; O (chw! #y
b g o8 "
i L, € _{, #
.|
6 7 8 9
WALK DRIZZling
oy
o I <o
i - irx o A ’
i AT
L b il S0

Listen to these tone units and continue the table, using the vowels in the
prominent syllables. (Remember: do not include vowels from syllables that are
not promment )

B
0= 2 11§ WENC through an ARCHway // and INto another STREET / it was ONE
of those pedestrian PREcincts // with CONcrete BENches // to St on // and
CONcrete TUBS // for PLANTS // but the BENches were WET // it was Wilter

I and there WASnt a PLANT // to be SEEN //

L e e A T A S 8 T S LT

: thn we need to ‘represent these simpie vowels, we shall do so like thls:
v % epeiind ,..k\ et «{w‘l SevesTelue o

.u._:.u:«w P e S

TR

S !:ad to cnnfusn:ln ).

P e L O Lt i

)‘n'i&* R T T ]

== . Read these examples and then, with a partner, write the phonetic symbols for as &

many of the vowels in the prominent syllablgs as you can. Circle the vowels in the
promim.nt syllables for which you do nat yet have a symbol. Listen to the cassetic (
a;,am lf you need to.

0= 1P, \ch['_b some "-HO[’\ i1 BRI }H T L_(—'jjT"; " md \hL ans n‘ and
P%ahmn able Dl{tnu HonlP L-\SUL IIL,urLs " \Jl\iun and A Iﬁld.,u I and ‘

HUNdr «ds of HOF 1 ar GIVEaway i_l__lruﬂ ff LEFtover GLEt wrapping / and (
H%nv /and Q\(')\‘(, men //

i~

r"u: L-\bt ui the \Hﬂp lbblb\]ﬂﬁ I was _IUST closing the D OORb /f COULD she
FLI me plsasc I where MJLRI\L-: street was /.. [/ she THOUGHTQ[here was
a _J__:'/ in the HRHT street on che LEFT // perH ﬁ"s they'd know THERE //

There are two new simple vowels in this exercise: {
1 the first prominent syllable of [f COULD she TELL me please j[, symbol Juf;
-the last promim:nt syllable of /f and HUNdreds of SHOES [/, symbol fu:/.-

" The solinds in // BRIGHT LIGHTS [/, ... PRices /], f SNOWmen /] and [/ ...
t_srmplc vowcls. Thcy are dlphthongs. i

THERE /f are not

IIl

@

Working with a partner, listen to these examples and repeat them, paying
particular attention to the vowel in the last prominent syllable in each one,

1 / we'd GOT to the TERminus // and EVeryone got QUT //
2 /i LEFtover GIEt wrapping // and HOlly // and SNOWmen //

Repeat the activity, this time watching your pactner’s lips when she or he
produces these rwo sounds. On the evidence of what you see, try to describe how
they differ from all the other vowels in the examples.

=,

AR

1 by, ma i ;Jth of. ;hc phthongs m Taskr.,LIln 15
tq Esomc,of thc,movemclgt. thcspeakc s Ilpsb m a rtlaxed OSltﬂlon %&nd mund:f
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o
S I'I_j___ 2 dnzalis 1.15
K= If‘ the prominent SYHHH}‘S of ﬂEBf!)‘_ﬂ” the following tone units, there is one = While working through this unit, you will have found that many of the vowels
L simple vowel and gne diphthong. Listen and repeat each tone unic carefully. and diphthongs present no problems for you, but you may have found that there
s Circle each prominent syllable which has a diphthang. The first is done for you. are some that you need to practise. If so, decide which they are, then turn to :
¥4 One tone unit does not have one simple vowel and one diphthong. Which is it? Exercises 1-18 in the Appendix (on pp. 138-41). Remember always to practise
S c the sound in a complete tone unit and to concentrate upon the prominent
e O 1 It EVeryone SOI@/ syllables. The exercises are recorded on the cassetee at this point. Find those
5 examples that you need or, if you do not need any, wind on to Unit 2.
- 2 I/ she WASn't sure WHERE // \ L
3 /it was TOO LATE # aafy XF @
Late i Summary
4 there were STREET LIGHTS // 5
5 1 NO CARs admitted # 1 Instead of thinking of speech as a sequence of ‘words’ — as we are inclined to
; : do when examining the written language — we can think of it as a sequence of
6 ! she was just CLOsing the DOORS // Y tone units.
7 # she'd NO iDEA // a ngs % 2 Each rone uni is a separate parcel of information which we present to the
kb '/'--""" listener, and the way we arrange our information in parcels is important if we
’ 8 I perHAPs they'd know THERE // P ace to be readily understood.
T 9 // i WENT round to a SIDE dooc #/ 3 Each tone unict has eicher ane or two prominent syllables, and prominent

syllables are placed in such a way as to draw the listener’s arrention to
particular words.

4 When you find it necessary to practise particular sounds, it is better to begin by
targeting chose that come in prominent syllables. All the simple vowels except
/al and the diphthongs can be found in prominent syllables.

-~ 10 // it was just HALF pasc EIVE /
11 // she was emPLOYED there during the HOlidays /

i

L 114
Using the examples you have found in Tasks 1.12 and 1.13, build up a table of
diphthongs like this:
o= DIPHTHONG TYPE

1 rz 3 4 5 6 7
our SNOWmen

that'yo wouli‘qormally

nd,p i3




Help!

UNIT.

Part 1

Listening for meaning

= Mandy has acrived in a strange town and does not know how to get to her friend
David's house. She telephones David for directions. Listen to their telephone
conversation and follow David's directions on the map below.

Technical

<>nuege

Shell
sarvice
station

WILLOW ROAD O

Hospital D

HOSPITAL LANE-

SOUTHERN BYPASS

Horsa | @
Gand Playing
reom fields

AT03

—

O d Lt o g

T T

’W‘Aﬂ,i el SIVUAL e s

2.1

i

The numbers on the map cepresent different places along Mandy's route. At each

of these she is told to do something or look out for something. Working with a
partner, listen again and imagine you are Mandy. Fill in the table below with the
places, and what you are to do at each one. |

Place Directions
1 Cul de sac Don't turn here.
2
\
3
4 j ~ /4
L7 ;
3 t !
6 | 318 )

Listening to intonation

At one point, Mandy says somuhmg like this:
1'3&/ AH // so ic’s HOSpiral LAMH’ i've been ASking for hospital ROAD /f :fnd
“y they said there [Sn't one //

Listen to the tone units above. Notice that they are very similar to those you
heard 1in Unit 1.

Listen to some mare tone units from the conversation, and see if you can spot
wqys in which they are different from those in (1).

_//f you FOllow the road RQUND /I"ﬂ)nd there's an UNderpass // to TAKE you
\ gjb_ld(.r i thc TRUNk road f/

Listen again and compare these two tone units: N
3'f and there’s an UNderpass'#/ to TAKE you UNder // ™

with these two:

4 '-l/,you FOllow the road RQUND // . . . // the TRUN road //

Listen as many times as you need to be sure you can hear the difference.
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Uit 2: Help! =

P
)

En the cases'of UNderpass and UNdcr the speakcr starts ona mmparat&:ly h:gh nutc and

moves ‘downward to a comparatlv:fy Iow one; that is to say, these are falling tones, s|m|Tar
to those we'encountered in Unit 1. In the cases of 'ROUND' and TRUNK road", the pitch -~
.-*mavement is upward from a cqrnparatw-_:ly Iow}tycl these are rising tones:”

: “U.Nd‘cr'p'z‘{ss < UNder-

; Rcmcmbcr that the armw efers to what happens, |
say rhc Just rommcnt;yﬂabfc in th: rom: umL So thc a?row

20

Listen to these slightly diffecent instructions. Put an arrow at the beginning of
cach tone unit to show whether the tone is rising or falling.

1/ you must TURN RIGHT # N and you'll see a MIni ROUNdabout /

““and you want che FIRST EXit// : ‘ A A i

you must TURN RIGHT // yfTHEN you keep GQing // ;7 unTIL 5

you COME // Nm a Mlni RQLJﬁdaboutlf\J and ON the wdabou:?
you want the FIRST EXit // g

2l s

Can you think of any reason why certain tone units have rising toncs in these
examples?

- RH W et e i AN 2T DR

2} osnu 18 b bt A a2

.

J
{ < RLs ;
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' HRE S NN
= Listen again to the kind of thing that was happening near the end of Mandy and
‘ David's conversation. Use arrows to show what kind of tone is used in each tone
unit.
_Makpy: / A7 now LET me see if i've got it RIGHT // "/ i need the RIGHT
hand LANE .’:’2
pavio: A A YES! 27 RIGHT hand LANE /
sMaNoy: N A XES/
pavip:  {/ 2 by the SHELL SERvice station // .
MANDY: _7ﬁ§h’
DAVID: / = COLLege LANE //
MANDY: 7 YES // 7 PASt the TECHnical college //
paviD: /@ PASt the TECHnical college /f A2 PASt the PRImary school //
MaNDY: /o YES I/
pavip: /I 77 anOther [UNCrion //
Manoy: Jf V] YES ' ‘
pDAviD:  /f 7 PARK RQAD/ A7 TURNRIGHT #
MANDY: H Zj’_&i Il 77 take the FIRST EXic /
DAVID: I 2 FIRST exit at the mini ROUNdabout //
MANDY: [/ ’ and THAT'S park CLOSE // 2 -“.‘"‘ ( ' it o foe s
pavio: /I THAT'SIT/ B ¢ _ ‘;(,‘z)' ot

Notice that, with the exception of the last two, all the tone units have a rising
tone. Wotkmg in pairs, take the parts of Mandy and David, and read the
conversation. Take care to get the prominences in the right place and to use rising
tones wherever they use them

Can you now suggest why there are so many rising tones in this part of the
conversation?

21
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Listen again to the kind of intonation you heard in Unit 1, where all the tone
units have falling tones, not nsing ones.

/I N the STREET was EMPry #/ ¥ Even the BUS driver had gone #/ ¥ i HUrried
aCRQSS #/ N and TURNed into an Alleyway /7"~ and STARted to WALK // it
was DARK // ™ and DRIZZling a lictle //

Why do you think the tones are so different in this extract from those in the

In Unit 1, the speaker makes nearly everything sound new. Each tone unit gives us one more
__bit of information about her experience: she tells us, step by step, of the emptiness of the
street, the departure of the bus driver, the crossing of the road, "and sa on. Using falling
_tones for tach mstalmcnt shaws that we are not cxpcctcd to | know about nny ofthac thmgs =
in advancc 3 : : ola ; ]

Mandy and Davld in the above c:-:tract. areina d:ffcr:nt snuat;an Thqr have reached thc

point in their conversation where they are both supposed to know the way to 27 Park Close.

David, naturally, knows the way because he lives there! And Mandy has now been told. They
“are jLISt checking to be sure'that the information- she now has is the same as that wh|ch i
- David gave. hcr There is nothing new in what mther is saying. Thcy are only gumg uvcr
- —ground _they have cuvered alrcady and estahllshmg that thcy buth see thlngs m th: same

Listen to these instructions, and try to decidc which tone units have rising tones.

i‘(A‘ S
14 =7 come OUL’ ofth

{r* P ted
\ parck /f ?"md TURN RIGHT //
/I~ you'll sce a TURning on your LEET //
) I'M SQery // ) it's the SEcond turning // ®ir's NOT // 3 the w?
EIRST // ~» so that's the SEcond turning / <7 on your LEFT //
4 /4 ‘;) and if you GO cound THERE // & you’'ll see some PLAYing fields /f
'\} on your RIGHT / g 1)

Think why the first tone unit in (1) has a rising tone. If Mandy wants to get to
David’s house, she knows already that she can’t stay in the car park! David tells
her nothing new when he says ‘Come out’, ¢tc. Can you cxplain each of the other
rising tones in these examples?

<

2 4 A AFrcr a Ilttlc B

Listen again and cepeat the instructions, making sure you get the prominent
syllables and the tones right.

24
previous one?
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=
Mark them in.
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Before you listen to this task, study the transcript below. Working with a partner,
try to decide which of the tone units will have rising tones and which falling. Use
arrows to show what you think the tone in cach tone unic will be.

Read your version aloud before and after listening to the version on the casserte.

! the THING 1o look QUT for /' % is the PLAYing fields // ) and SOON
after you've PASSED them // %) vou'll GO underfan UNderpass //_~ / AFter
THAT/# ') HANG QN// Y voull BE in hospiral LANE W you'll KNOW
" |ic's hospital LANE /#/ %y because of the HOQSpital // 2] it's a BIG
vicTQrian building #/ -y on your LEFT// _~"and ac the ENd of THERE //

\) you'll COME o some TRAffic lights //

T R, ST e o i e Ak

e o G L

Rcmcmbcr that thc tnn: begins in the Inst prommcnt syllablc in the tone unlt and cnds at
lhe end of the tone unit. This means that |t can cxtcnd over ane wclrd or aver several:

Listen to this shoct piece of conversation.

1 MOTORsST: Excuse me. I’m looking for the technical college. Can you help me?
PASSER-BY:- [/ | THINK the place you're LOQking for #is in COllege LANE # it’s a
RIGHT TURN // by che SHELL station //

One of the tone units in the reply has a rising tone. Why?




Listen to some more questions. After cach one, stop the cassette and say the
answer with suitable tones. Then compare your answer with the one on the
cassette.
2 a: ...and whar about the primary school? Is that in the same road?
o | you'll FIND THAT /#en the SAME side of the ROAD #
Can [ take this road here?
B: A 'm aFRAID NOT // if you GO down THERE // you WON'T get
N Anywherc.b",ir's a ﬂ de sac //
4 a: lsuppose [can't go through the town?
Il:"‘h' well the PROBlem [S // there are ROADworks // there’s a LOr of
l}:0nﬂ_&tion]‘f—/!in the CENcee //

5 a: lcouldn’t find College Lane on my map.
B: MQflr THINK the map you've GOT // MUST be an QLD one // COllege
ZLANE /AR in the NEW deVElopment acea //
6 A: Isitfar?

B [/ aBOUt a MILE // it’'s NOT very FAR // it's the TRAffic #/ that's the
Blggest PROBleny#flac THIS time of DAY //

Practise cach of these examples, using a falling or rising tone as indicated. Then
compare your versions with those on the cassette.

1 /3 SOme of them are CLOSED //

2 [t N SOme of the STREETS are closed //

3 />3 ONly SQme of them are closed //

4 // ¥ but ONly SOme of che streets are closed //

5 1 2 AFrter the HOSpital // ¥ TURN RIGHT //

6 /I 7 AFter you've PASSed ic// » TURN RIGHT //

7 Il A AFter you've PASSed the hospital //  TURN RIGHT //

8 /f # and SOON AFrer you've turned right // ¥ you'll see a MIni RQUNdabout //

D e bl « bl 4 1 A A r R A LR R i

HOW DOES IT HELP? ’ 3 i ol
. When you are telling someone something (such as how to find their way), some parts of

what you say have a special significance: when listeners hear them, they know samething - -

that perhaps they didn’t know before. Other parts have a different kind of significance: they -

fill in the hackground' that you think the listener already shares with you. When David says-

/I ™ untit you come to a Mini ROUNdabout ,’I A and ON the jﬂ_daboutr’! 3 you want
the FIRST EXit {/

- only the first and last tone units will sound lrkc news t0 Mandy The sccond tone un|t [mth ) )
“rising tone) refers to something that he has already mentioned and which has therefore T
become sharcd background.

It is of great help to the listener to have the 'news’ spaken ina drffcrcnt way from the parts
which refer to common ground One of the main uses of intonation is to enable you to make -

— this helpful distinction. One of theadvantages of speaking in tone unrts is that it enables” us"“‘
to present each stt:p forward as erther news’ or ‘not news

‘Part 2

When Mandy gets to the junction at the end of College Lane, she finds that the
right turn into Park Road has been blocked. She telephones David again to ask
for new directions. Working with a partner, take the part of David and use the
map on page 18 to give her another route from where she is now. Remember that
when your instructions refer to ground Mandy has already covered, or to places
she already knows about, you will use a rising tone. Then listen to a possible
version on the cassette.

Listening to sounds

Target position 2
Sounds at the beginning of prominent syllables
Single consonants:  J/ TELL me aGAIN [/

Listen to these tone units and repeat them, paying special attention to the sounds
that arc targeted. (Remember that it is sounds we are concerned with, not fetters.
The letter combinations ‘th’ and *sh’ each stand for a single sound.)

25
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1 /¥ il GO over what you've TOLD me #/ N i'm GOing to write it DOWN //
2 the FIRST TURning # N is a QUL de sac// 2 1 go PASt the SEcondary
school ## 2 i've DONE THAT bic // N beEORE /S A PASt the TECHnical
college I A BY the SERvice station // ¥ and THAT'S where the PARK is //

Notice that the consonant preceding the vowel in "DOWN’ is very sirrlziiur_:o that
in ‘DONE’. We can begin a table of the different consonants we find in this
position like this:

CONSONANTS AT THE BEGINNING OF PROMINENT SYLLABLES

l i 2 3 ] -+ ) 6 J
Go roLp l
COing

Complete the table with the diffecent consonant sounds in this target position in
(1) above and with all the consonants in target positions in the tone units in (2).

2 J N we'd GOT to the TERminus // 3 it was DARK // M there were CONerete
BENches // ™ to Slcon // ¥ and CONcrete TUBS // N i PASSED some SHQPS

/1~ with Videos // S and THINGS like THAT / ™ i SAW someone closing
the DOORS // N of a SHOE shop // ™ but SHE couldn't TELL me // ¥ she
SAID she was $Qrry // N but she was a Visicor here hecSELE // ™ but she
THOUGHT // ™ there was a PUB / ¥ in the FIRST strect after the PHONE
box #/ N i could GO and ask THERE //

Unit 2: Help¥

Waorking with a partner, Eisn:r_x to these tone units and repeat them, paying special
attention to how you make the target sounds /t/ and /d/.

I #i've DONE thar bic // beEQRE // PASt the TECHnrical college //
2/ we'd GOT to the TERminus // and it was DARK //

Can you describe the similarities and the differences between chese two sounds?

Notice first their similarities. Both [d/ and [tf are made by placing the tongue in roughly the
same position on the ridge behind the teeth. You cause pressure to build up behind the
closure and then release it suddenly. But how de they differ? It is often said that [d/ is 2
voiced consonant while ft/ is voiceless. This means that some part of the sound [d/ is caused
by a vibration of the vocal chords, rather like the vibration that produces vowel sounds.
When you make the sound {t/ there is said to be no such voicing. Careful observation shows,
however, that some sounds which are heard as [d/ do not actually have voicing, so'this way
of describing the difference is not entirely satisfactory. There are two other differences. The
so-called "voiceless’ consonant is sounded with greater force than its 'voiced' counterpart;
and in addition, when it occurs in our present target position, it is accompanied by
aspiration. This means that there is a rapid escape of air from the mouth, something you can
easily feel with your hand even if you cannot hear it. The corresponding ‘voiced’ sound is not
aspirated in this way.

If you find it difficult to make the distinction, if_is best to dpcrimént with all tﬁrcc-of the

- differences we have mentioned to get a feel of the difference:=-+=—— —mwims 2 oot
Itlis voic;!sﬁ ~ mare forceful aspirated- . - o mhes ©ee
ldfis~ . voiced  lessforceful ~  not aspirated . ;

. Other pairs of sounds are related in a similar way.

DD S B s ol It SALN

L

'3

The tables below have spaces for all the consonant sounds you encountered in
Task 2.10. Fill in the spaces with the correct sounds. The sounds that belong in
two of the spaces did not occur in Task 2.10. Can you say what they are?

Voiced | Voiceless Voiced | Voiceless
I/ t/ vl i 4

g/ 1/ /1 Is!

{1 Ipf 10/ /ol

f o o




Unit2: Helpl®

—ATh; -'kv::o-i:-tzj' couni:rpa;‘t-u.f_,’s_(ISIZ.'th:Mchcan be heard in, for example:

,'} WHAT was the reSUJlH.' a0

2.13
=] Listen to these rone units and repeat them, paying special attention to the sounds
/p/ and /s/ in the ficst, and to /k/ and /d/ in the second.
I #igo PASc the SEcondary school //
2 /1 COULd ask THERE //
These sounds can be grouped together like this:
rGrOMP 1 T Group 2 ‘
: Vit | ostoior |
= Can you say how the two sounds in Group 1 differ from those in Group 22
£
tongucg tt:hghps ani‘I ome, ufhc aft of‘tpc e mouth in Shch'a. h 3 Way'as fo f
am:ompf Tely for a'sh _r_l;f, TE e‘closure:is: re:is the n-rel:ased suddcnl Oth
2.14
Sort all the consonants you found in Task 2.10 into plosives and fricatives. Use
the ‘lengthening test’ if necessary’.
0= Plosives Fricatives
Ipl ... Istidf ..
28
ifeamriems -
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= " If you have difficulty pronouncing any of the consonants covered in this unit, you "
may find that it helps to know what kind they are: whether voiced or vmcclcss

plosive or fricative. If you need more practice turn to Exercises 19-30 in the

Appendix (on pp. 141-2) and listen to them. Remember always to pracrise using

the complete tone unit and to fix your attention on the target sound.

Summary

1 The information we paccel up into tone units serves to further a speaker’s g
purpose in either of owo ways:
a) It may refer o some part of the message about which a speaker and listener
are both already aware; that is to say, it may make clear what the speaker
assumes is already common ground between them.
Alternatively, it may include information which is not yer shared. When we
say we ‘tell’ someone something, we usually take that to mean chat we have
information that the other person doesn’t yet have.
We show which of these two functions a tone unic has by using a pacticular
tone {the technical name we give ro the pitch movement thar begins at che tonic
syllable).
3 Most of the simple consonant sounds that English uses can be found, and
practised if necessary, before the vowel of a prominent syllable.
Many of the difficulties that people have in making these sounds arise from
what particular type they ace: voiced or voiceless, plosive or fricative, and it
often helps to pinpoint problems if this is recognised.
5 The censonants encountered in cthis unic are:

b

2

Voiced Vaiceless
Plasive 1df g/ b/ I 1K Ipl
Fricative | I3/ vl 2] 10/ M Istoef

29
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UNIT

Part 1

What's new?

Rist

sb *‘F%‘”‘

Listening for meaning

30

\]‘ Mary

When you meet an old friend, the conversation is ofien about the pLople and
places you both used to know, and you like to find out about what has changed.
Several years ago Tony left the office where Sue works, so when they happen to
meet one day, there is a lot of catching up, to do. Listen to part of their
LU”VLT‘;H“O“.

Conversations like this can be a bit confusing for anyone who isa’t in the know.l
For instance, it is sometimes difficult to keep track of the names of other people’s
fricnds! Working with a pactaer, complete the table below with what you can
remember about each of the people mentioned in the conversation. Listen again if
you need to.

Arthur A senior member of staff who is r. & ive and set
; in his ways. 107 A T2 Y
Z g —
Jane S
. A b S ~.
ﬁ—-—-——-——-"‘-—_"‘____‘
Ted Nyt ,-.____ e TWigle -
> A e

Sarah

Jane Harrison

Angela

John Fellows

:
A
b}
&
3
£
=
4
;
%
E:
%
-2
k]
=
]
i
3

i

s | g 4]

= Unit:3: What's new?

Listening to intonation

Listen to this extract from Tony and Sue’s conversation and repear it, paying
special attention to the tones.

L=t you reMEMber that FR[E\Jd of tis though .’f the GUY who came fmm
Liverpool // Re ALways came on ERIdays // and NObaody-quite knew “UHY i

The tones here are not like the rising and falling tones we have encountered so
far. Working with a partner, try 10 imitate them.

-

In this part of the conversation, Sue is helping Tony to recall seme details of their shared
past. She has not yet reached the point ‘of giving him news about their former colleague; she -
is just going over what they bath already know about him - some facts that she assumes he:

will readily recognise once he is reminded of them. We saw in Unit 2 that when speakers are -

are
referring to common ground'like this they often use a rising tone. What Sue actually us:s
however, are fall-rise tones. For instance, in:

/l the GUY who came from L|verpool [/

“the pitch falls in ‘L-" but then rises again at the end of the tone unit:

N g
- Lverpool.

Listen to how Sue continues:

N
2 he had a nasty ACcident of some sort // in his CAR //
Which tone does she use now? Why?

|93 LTS el

Listen to the fall-rise tones in these examples. Repeat each one, taking care with
the tone and prominent syllables.

L /132 but YOU know ARthur /7~ he NEver TELLS you much //

2 /I\Ahe’s NOT very HAppy about it chough //

3 /1> bur i DON'T recall a MAry #/
+ /"1 DON'T know what she's DQing #/
o
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Uit 3: What's new? -

Working with a partner try to find reasons why none of these tone units has a
falling tone. (Listen to the whole conversation again if you need to remember the
context of "at.h example.)

In (1) above Sue knows pcr‘ﬁ:ctly well that Tony knows Arthur; and she assumes that anyone =

wha did know him would be well aware that he was a secrttwc sort of person.

In (2) Sue is zls.wummg that no one who knew Ted would expcct him to be very happy about
~ being 'still there'. Perhaps they bath knuw hcs always been an ambltlous pcrson who was

" locking for'a move to a betterjob. . ¢ 1 e Al ke __

When Tany says, in (3), that he ‘doesn't recall a Mary’, he is virtually repeating somethmg
that he has already said, namely that he doesn't think Mary was there in his time. The
information, therefare, is already common ground

(4) comcs lmmcdaateiy after | haven't seen her [| €. Jancl for agcs 50 |t Tan bc ‘taken for

--—grantcd that 5uc docsn t kncw what sht‘:s dolng

% 5 o ¥ %

aamiman Ternel ey TEAL LN R NapE e s Ty e T e S

= Listen to some more of the conversation between Tony and Sue. They are talking
now about changes that have been made to the way the offices are Jrrqngcd
Listen particularly for tone units wuh Fall-risc tones, (0 ¢ {

3-3 b IS

Before immm;, to the versions bL]OW use arrows to show where you think Sue
uses falling tones and where you think she uses fall-rises. Ask yourself what she
thinks will be new to Tony and what she thinks will not.

" '\/"Iyou KNOW everything’s CHANGED now /f
) comPLETEly DIFEerent //
21 \}‘ those THREE little offices that WERE chere // h | they've GONE /f
3 i ! you KNOW that horrible QD_rridor we had // ! and the lictle ROOM /
_,ﬂwhcre the STOVE was // ‘8 THAT s all GONE #/ =} ic’s all PLGSH
cacpet and EAsy chairs down theee / \;?m//

= o= Compare your versions with those on the cassctee, and repeat each example.

\ the SEcond FLOOR'S //

3-4

Do the same with this extract, in which Tony is trying to visualise what the
second floor of the office was like when he worked there. 4

0= I T WAIT a MInute // there was the POST room // and then there was
ARthur's place // and there was the PHOQtocopying room // WHERE's
ARchur // NOW /f

1z

b
o
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= Unit 3: What's new?:

When you check, you may find that you have sometimes used a rising tone
instead of a fall-rise or vice versa. If this happens, try to be sure that you can tell
the difference and that you can produce both.

There are two different tones which you can use when you want to say that what you ars
saying is not news: a rise and a fall- ~rise. Both of thes tones tell your listener the same -
thing: that the tone unit refers to a part of the ma;sagc ‘that you both know about already.
For. this reason we call them both referring tones. The effect of both of them is different
from that of the falling tone, which, as we have seen, advises your listener to treat the tone -
* unit as part of the message that is not yet shared. The falling toneis a’ pmdalmmg tone.- -

The three tones we have encountered so far are related like this:

Proclaiming tone falling N ’
Referring tones | “rising A
s i 0 JOTAlSHSE N

HOW DOES IT HELP" : ;
“You may be wondcrmg what purpose is served by havmg twu different ways of EIChIEVIﬂg a
similar effect. Why are the rising tone and the fall-rise both used to refer to parts of the
.. message. that are nat news? Daes it mattcr whlch we usc? We shall not try to answer thcsc
. qucs’tsons untll Unlt 5 Ifyou thmk of it as yr:lu ‘g0 along, howcv:r yuu may tlcgm to fcrm

Listen to this short conversaton.
1 a: Can [ help you?
B: /N WELL/ A WHAr 'm ACrually looking for #/ ™ is MARKket street //

Why do you think the second unit has a refecring tone?

Listen to some more short conversations. Stop the cassctte after each question
and say the answer, paying special attgntion to where you use a falling toae and
where you use a fall-tise. Then compare your answer with the one on the cassette.

2 a: How can [ avoid the centre of town?

B WELL /FWHA® | suGGEST // is that you USE the RINGroad /i

13
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3 here's [ane 3
3 A: So where's Jane now? “\T!q

we JLAF T remember cnRRE\.E iy /I she's Li‘-"irl-ig somewhere in KENT Jf

4 A And wheee's Arthur’s room 'JJPW-' S
&

S
2 QH /f ALL che SEnior scaff [/ are on the GR( YUND Hoor /f
3 a: [ really must look in somerime. ;

#: /1 1 chink ERIday’s /f the BEST time // IF you want to catch tom [N //

REMEMBER:
both the falling and the fall-rise tones start high. There may be a step up ta the starting
point:

ok
they've /! GONE
/ \-

/
they've /  GONE
~ v

In this way they differ from the rising tone, which starts low, There may be a step down to
reach the starting point: ST e R e o

i ’
. they've GONE

TR e

Tony says he can’t really remember how the top floor used to be arranged.
[magine you are Sue telling him exactly where Acthur’s room was. You begin
with the stairs: surely he can remember those! Listen to these two tone units.

L /I ~A ac the TOp of the STAIRS // N was the COffee room //

Stop the cassette and repeat the first tone unit, giving careful attention to the fall-
rise tone.

Listen to the first tone unit again.
Say both tone units.
Listen to both tone units.

Follow the same procedure with these examples.

2 /1~ and Opposite M// N was the PHQtocopying room //

3 /1~ JUST beyond THERE // N was the POSt coom //

4/~ and ARthur's room // ™ was about THREE doors aLONG //

o
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Finally, say all the examples in succession, like this.

5 iI'~aA acthe TOp of the STAIRS /#/ N was the COffee room // “A and Oppasite
THAT /#/ N was che PHOrocopying room // \a JUST beyond THERE // ™ was

the POSt room // ™ and ARchur’s room #/ ¥ was abour THREE doors
alLONG //
Remember that you can spend as much time as you need to plan ahead. provid

vou do it between one tone unit and the next. Now listen o the complete
sequence.

ed

Someone wants to borrow a book, but you have left it in vour office. You have to
pive them instructions about exactly where to find it. Work wich a partner and
practise this conversation, using the transcript to help you with the intonation.
Your partner should use rising or falling tones as indicated,

A I3 you KNOW where mv RQOm is //

8 || A YES /

Ac Il 2 WELL # ~ imMEdiately FAcing you // ~\a when you go IN /7 N you'll see
a CUPboard //

B: [[ A oKAY //

Az fI~aand in THERE /N you'll see a TIN //

B f) 3 WHAT KINd of tin //

Az [l wits a sort of FLAT rin // ~ i THINK it says // ™ THROAT pastilles //
¥ on the LID #/ ~7 and if you LOO inSIDE // ™ you'll find a KEY # ™ to the
BOQKcase //

B: ] A RIGHT /f

A: I " and on the SEcond SHELE #/ N you'll FIND what you're LOQking for #/

B: f 8 THANKS a LOT /#/ % 'll GO and GET ic //

Take it slowly, atrending o one tone unit at a time to begin with. Change roles
from time to time and continye to work on it undil you can go through the whole
conversation with ease. Then listen to a version of it on the cassette.

Still working with your partner, make sure you can give a reason for cach of the
fall-rise tones.
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i the

Tise tone, the ‘fall” aecur: n the fast prominent ﬁllabl'é:, but if there are more”
) wllabis"aftcr that the complete fall-rise is spread aver thc remainder of the tone unit.

he's NOT \;cry HA{p} 3

st

3-2

Listen to these pairs of examples and repeat them, paying special attention to
what happens after the last prominent syllable.

1 /1“7 you ceMEMber his FRIEND //
/1~ you reMEMber that FRIENd of his //
2 // A and THEN there was AlNgela //
/1 A and THEN there was ANgela of course //
3 /I " you reMEMber the CQFfee room /.
/I~ you ceMEMber where the COffee coom was //
4 f/ ~ was THAT near the PHOtocopying room //
/t " was THAT near the photocopying room // A as WELL /

36

Cast your mind back to what happened to Elizabeth in Unit 1. Working with a
partaer, try to reconstruct her journey from the bus stop towards Market Sereet.
Since you will both have similar memories to draw upon, the activity will be
cather like that of Sue and Tony when they were recalling former days at the
office. You are therefore likely to make considerable use of fall-rise tones.

FE@%MH@HM.“‘*‘%#k“’:ﬁm&ijmfl‘-"n‘:if'ﬂ'f.—"l-‘i'ilﬁim'!- cag Rty ame A pobol v o

Part 2

Listening to sounds

Target position 3
Sounds at the end of prominent syllables which are also at the end of tone units

Simple vowels: {f LET me SEE /f

Diphthongs: {{ 11 GO straight aWAY [/
3.10
=i Listen to these tone units and repeat them, paying special attention to the vowel

in the last prominent syllable.

1 // LET me SEE /

2 /M it's on the SEcond ELOOR //
3/ he was DRIving his CAR //
4 /I NObody KINEW //

5 /M WHICH do you preFER //

What do all these final vowels have in commaon?

o L e S e s R L e A o b S A e

T 7 - T TR ) L NNTILART
English vowels arc often said to be long or short, The length of a so-called 'long' vowel jsaiedird
A ko' - v Al b e Nt T r e wen B e e e e Tl oy it

hi:'r‘r;_.igfthé:lf)ngp‘u_ni&jt;{cc;l’r}ébnﬁ'_v@yg\c[sﬁ;.ﬁ
¢ Pasiti f-&l!’&?‘ﬁp&ﬁrg;ils;ﬁ‘i‘pctﬁ‘ﬁ" o

3.1I

= Listen to these tone units and repeat the final diphthongs in them. Like the simple
vowels in Task 3.9, these also have length. Remember, though, that as we said in
Unit 1, the second part of the diphthong is given less emphasis than the first part.

{1 71l go STRAIGHt aWAY /
/I "ll TELL you where to GO //
/1 WASn't sure WHERE //

/f she’d NO iDEA //

/i DON'T know HOW //

{ WHERE’s the BOY //

O\ bn b o N —

37
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Target position 2 (contd.)
More sounds at the beginning of prominent syllables

{{ GOOD LORD J/ ARE you |/
IMYES
3.12
= In Unit 2 we made lists of some plosive and fricative consonants that occur !n this
target position. Listen to this extract from the telephone conversation in Unit 2
and circle all the consonants which occur in a similar position but which were not
included in those lists,
(Mandy has told David chat she is telephoning him from a pub called *The Horse
and Groom'.)
pavip:  // GOOD LORD // ARE you //
sanoy: S YES
pDavip:  / you've MILEs away /f
MANDY: // i KNOQW i'm miles away //
DaviD:  /f RIGHT /f NOW // you WANT to know how to GET here i suppose //
MANDY: -// well 1 DO //
Symbuls fur thcse admtlonal consonants art K o
i : KNOW Inl RIGHT o WA'NT il
T'ncsc sounds are more dlchuIt to neatly cat:gorlsc than thc pluswes and fricatives. Their
t:chmcal
apprnxlmants 7-‘.‘.. wi’ 2T . ; i 3
; Althnug.h th:rc arc good rensons for arrangrng thcm in thrcc small grnups Ilk: th:s they .
have one thmg in"common: the spcech organs are so arrangcd that there is an unrestrlcted C
ou 'tietfor(hc alr somcwhcrc ln the. case ¢ of thc nasals gt |s through thc nosc in the cas: of-
A
m"the_ way they are.productd in thls coursc wc shall oft:n want 1
Lot fogethcr and shail dn so by callmg thcm NLA consonant sounds.. -
PSSty s YA : PR M Coiby B
i Nutsce_ that the NU\ consonants arcmurc like fncatwcs than plosives in one respect: thcy “d
= ¢an all be sustained for as long as yau havecnough ‘breath’ ro continue them, that is to say. "
they are, mntmuants Ona way of graupmg aII th: consnnants mct 50, Jfar, thcrefnrc isas_.
38
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Continuants Fricatives

N Land A

Plasives

-We have said that all vowel sounds in this target position are simple long vawels or

sometzmc to, havc and sornchmd not to ha

For more practice of NLA sounds before the vowel of a prominent syllable turn
to Exercises 31-6 in the Appendix (on p. 143). If you have no difficulty with
these, wind on to Task 3.14.

Decide whether the final vowel of cach of these tone units is a long vowel or a

diphthong. Remember to speak each tone unit aloud. Then listen to them and
repeat them.

1 she DIDn't KNOQW //

i youll NEEd a KEY //

! he ASKED for MORE //
M i'm GO.ing to TRY //

/I you must ASK the @!/

& Micsa LONG way aMWAY //
7 Iisic EAR/

8 // ALL this is NEW //

9 //1S he still THERE #

dlphthangs For many native speakers, this is ali we need to say. Others, however, often . .
continue the sound after completing the vowel or diphthong, and produce something that
approaches one of the NLA consonants. The extra sound may be shadowy and barely

perceptible or it may be very clearly pronounced Such a pronuncmtmn is of‘tcn suggrstt‘.d by. -: :
“the spelli ing. You may hcar somcthmg llkc: ;

'|1| G0 stmlghtaﬂﬁl
il TELL you where'tg G_Q

“he ASKED fnerEE

‘“thsl_ﬁna"fcﬁ?néf?a
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Listen to the tone units from Task 3.14, this time spoken by someone who often
produces a final NLA sound. Then try saying them both with and without a final
/wl, /il or /t/. Make up your mind which you find easier and try to use it
consistently.

If you find particular vowels or diphthongs difficult in Target Position 3, turn to
Excrcises 37-8 in the Appendix (on p. 144) and listen to them.

Summary

40

L We often use a fall-rise tone when the tone unir refers to information chat we

think is already shared by our listener.

Borh the fall-rise and the rising tones enable us to make clear that we are

making this kind of reference instcad of proclaiming some part of che message

as not shared.

3 There is a difference in the effect we produce by using one or other of the
referring tones, but we have been concerned in this unic only wich their
similariry.

4 The length of so-called ‘long’ vowels and of diphthongs varies quite

considerably. They fit their description most reliably when they occur in a

prominent syllable at the end of a tone unit.

In this position some speakers find it easicr if they produce a further sound

after a vowel or diphthong from what we call in this course the NLA group.
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Finding out or making sure?

Listening for meaning

This unit does not begin with a long recocded passage. Instead it contains two
short conversations of kinds that you may very well find yourself engaged in. .

CONVERSATION |

This takes place in a bookshop. A customer has been unable to find the book he
wants and goes to the counter to get help. Make a list of all the facts that you
think would have helped him find the book. Then listen and find out how many
of these fucts he actually knows,

Listening to intonation

Listen to these extracts from the conversation and repeat them.

1 ¥ is THAT the TITle //

X W it {Sn’t che ticle of a NQvel /

30 you’ve LOOKed in the biQGraphy section //
4 is THAT near the M;LES‘ and things //

What tone was used in all these extracts? Use arrows to indicate what it was. Can
you suggest why this particular tone is used in each of these tone units?

e e A e Rl g SR S
aE RS IS St ANl SRationin which 3 Jeferring fone Ssed? il
n.the speakee was telling sometHingaiEntear tthat this part.of, the'messages
e R U T U e O s S et R et et
neuwg_i;c thehearerzBukin: thns_:umt;-ftge.,sggakc_&ﬁ ask_l_ggi@tf he meaning.
sxhe crexpectsithat what.the'other pers
Wm‘, T e

1 _§h¢.sx§_, Sithat the answepwilt b YESEpecs
y SheiE IS B ther €1 3 small possiiy ThAC A Lfe o o]

e Tyt D Bk A o ot e el s P e L 1
he-bookis-about.instead: .mlleﬁﬁcfu:&go&nggﬂg%— =
7 ey A T S AN L e ey o e AT TR i T BN
.akc,sunf_he‘hasund:rﬁqod cqr,rcqtly;ﬁ_t:r,; X “‘_ts fo'make sure s
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the customer has already looked in the abvious place, the biography section, but then - as
an afterthought - makes sure that she is right in thinking it is a biography, and not a novel.
The customer thinks he has logked in the biography section, but makes sure that he has got
the right place before saying Yes'.

‘Making surc’ means checking on what you already believe to be the case. You use 3

referring tone because you do not expect that any rew information will change hands. You
may have noticed that all these examples have a fall-rise tone, not a rising tone. We will look
into the reasons for this in Unit 6.

Listen to some ‘making sure’ enquiries that might be heard in a b;()_nkshup{nnd” { /
repeat them. \ =t g

L /1~ 1 sulPPOSE ym: dun"ri:now wLo the PUBlisher is //
2 /A0S in PRINT i assume /.

3 1A WOULD you like me o QRder it for you /f

4 N2 1S i the PAperback edition you want //

CONVERSATION 2

This occurs at the enquiry office at a railway station. A woman finds thar the
York train that she intended to catch has been cancelled. She asks what other
trains are available. Listen and compile a list of all the information she is given.
Compare your list with a partner’s.

Listen to how some of the questions in the conversation were spoken, and repeat
them.

i WHEN were you hoping to TRAvel //

0 and WHEN does it ger to YQRK /

3.1 perHAPs i could go by aNQrher route //
4./ HOW much LUggage do you have //

8 but WHAr about my Tlcker //

What tone is used in these examples? Use arrows to indicate what it is.
Can you suggest why?

bt b i ot st e

e Y T R

4.4
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In these examples we have a second situation in which a proclaiming tone is used. In Unit 1,
when the speaker was telling something, it meant that this part of the message, said with a
proclaiming tone, would probably be something new to the listener. If we use a proclaiming
tone when we are asking, we expect that the reply will be new to us. We use proclaiming
tones to find out rather than to make sure. The enquiry clerk needs to find out whether the
travetler has a lot of luggage because if she has she probably won't want to change trains
The traveller wants to find out which platform to go te. She also wants to find out whether
there is an alternative route, and if so whether she can use the ticket she has already bought.

Listen to some ‘finding out’ enquiries that you might need at a railway staton
and repear them.

1 /% 1S there a BUffer on the train /f

N HOW long must i waic in MANchester //

I~ WILL the trains be running normally coMORrow #
7 didyou want SiNgleor reTURN # PO

I N WHEN were you thinking of coming BACK #

/1 N WHERE'S the nearest TElephone please //

1~

o R R

~How do'you'decide whether you should "find out’ or just ‘make sure'? The general answer to
_ this question is that it depends on whether you already have expectations about the reply.
= youy sayr it | el : :

“SIfN'1S There a BUFet on the train jf = R :

|ng ti‘mt—you have no -alﬁ-v'anCc'knowiEdgé; but if you know that there are.

_normally buffet cars on trains on this route, you might say:

S ff SNALS there a BUffet on this train 1.

Listen to these enquiries. They are identical, except that one has a referring tone
and the other a proclaiming tone.

1/ ~2 1S there an EARlier train // (I expect there will be) i
I/ > 18 chere an EARlier train / (T need to know before deciding what to do)
Working with a partner, say each of the tone units in (2)-(6) overleaf as:

a) a ‘making sure' enquiry, using ;\_falifrisc tone;
b) a ‘finding out’ enquiry, using a falling tone.

Finding aut'6r making sure?




2 Finding out or making sure?:

Vary the order of (a) and (b). Your partner should be able to tell you which kind
of enquiry you are making.

2 (At the station) // HAVE you gota Tlcker #/
3 sive // Aﬁ
4 {On the telephone) // is THAT DAVid #

5 (Acche libeary) # COULD i B
(In the shopping prcuncr) i lS this MARkert street please //

(At the bookshop) /1S it exPEN

v

crow it/

ax

L.omp":u your versions with thosc. on the cassctte, where the ‘making suce’
version always comes before the ‘finding out’ one.

HOW DOES IT HELP?
Very often, it doesn't seem to matter very much whether you are scekmg unknown
information from somegne or just trying to get confirmation of what you-aiready believe.

The result will be much the same, whichever ton: you use. it is very cammon for people: to
behave os :fthcy just nc:ded conf"rmatlcn cvcn whcn thcy rcally havc no. xdea .

The fact that we can thouse to do cuthcr is partlcularly uscful huwcvcr in |nforma| sucnal'
conversations. We quite often ask questions in order ta be friendly, rather than because the
answer is of any r:al wnportancc. or even interestz to us: thn we-do thlsr it is usually bette

“thei impress:on you already have somc‘ |dca who | they are!

S5 LR s gl ed B e

Listen to this pair of examples. In the ficst the enquircer is seeking necessary
information. [n the second, the cnquu’y is made gnnctpally for social reasons.

1 DOGTOR: /I  now we've HAD you on the m!cts /1 S for a WEEK now //
M ARE you feeling BEcter ac all/
2 AN oD FRIEND: // N LOVEly to SEE you /[ N are you feeling BEtter now /f

} ) .
Why might the doctor be carcful to make a ‘finding out’ enquiry rather than a
‘making sure’ one?

Can you suggest why the social enquiry may be more pleasing when spoken in
this way?

(eIl

f
|
i
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compare your versions with those on the cassetze. i o

«Unit 4< Finding out or making sure?

Before you listen, say each of these examples as ‘social’ enquiries and then

5

3 /1~ DID you have a good [OURRey //

4 [/ A are you en]OYing england //

5 1 ~A WILL you have some more CQffee /7
6 // A HAVE you played any TEnnis lately /#/
7 [l A HAVE you been in england be EQRE //

There are some ways of making enquiries that are nearly always used for finding '
out rather than making sure. Listen to these examples and repear them.

L /7> you reMEMber that BOOK you mentioned // ¥ perHAPs you wouldn't
mind LENding it to me //

2 /1 2 exCUSE ME /| ¥ 'm LOOKing for MARkec streee // ¥ | WONder if you

could HELP me //

Can you suggest why enquirtes like this have a falling tone?

“avoid domg bhies s i

..‘;,u‘.' ._-..._f“\.,:,

AR AT ]

Listen to these examples and use arrows to show which tones are used. Then

repeat them, paying special attention to the tone on the last tone unit, where the
request is actually made.

3N well i'm RAther BUsy // just at PREsent //
wouldn't mind WAlting for a few minutes //

4 /! aCCORding to the [Ndicator board // the NEXT train to YORK //
has been CANcelled # but NO one seems to know WHY // L WONder
whether YOU can tell me //

perHADPs you
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Unit 4: Finding out or making sure?-

Intonation can matter in replies as well as in enquirics. Listen to how the speakers
answer in these examples.

1 TRAVELLER: // A and WILL thac be the same PLATform //
CLERK: // ™ YES// 9 PLATform THREE /[,

2 SHOP ASSISTANT: [/ A S it a REcent publication do you know #/
CUSTOMER: [/ ~\A well it COULD be //

Can you explain the use of a proclaiming tone in the clerk’s reply and of a
referring tone in the customer’s reply?

Whether we ask to find out or to make sure, we normally expect a response which tells =
us either:

a} information that we didn't know; or .
b} if our ideas are right or wrong.

This means that we expect a response with a proclaiming tone, as in (1) above. But the
customer in the bookshop seems not to know whether the assistant’s assumption is correct,
so he cannot say f/ ™ YES //. Instead, he says that it ‘could be’; but because the assistant -
must obviously know this already, he says it with a referring tone. You can often reply with a
referring tone like this, if you cannot give the information that the enquirer really expects.

Listen to these enquiries and replies. Use arrows to mark all the tones in the
replies. Repeat each reply, paying particular attention to the toaes you use.

3 aA: Is that che title?
B/ 1 THINK so /f

4 A It's a‘one way’, isn't ic?
: /20 wellit's ONE way at the MQment //

of SEwer work /f

5 A: You remember Mary, in Accounts?
B /11 NOT REAlly #f ~y NOQ//

6 A: Arthur had that room upstairs, didn’t he?

B 17 well he USed o // butit’s ALL CHANGED //

the PROBlem [S // 'm NOT quite SURE //

" because they’re doing a LOt

NOW //

2 )ik
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Look at this map of David's town, from which all the names of places have been
removed. Can you remember from Unit 2 where, for instance, the technical
college 1s?

WILLOW ROAD O

HOSPITAL LANE

—

SOUTHERN BYPASS

B

A703

Unit'4: Finding out ar making sure’

Ask your partner a question, for example, ‘Is this where the technical college is,
please?, with appropriate intonation to make sure that you are correcr.

The post office was not mentioned in Unit 2, so you have no idea where it is. Ask
a ‘finding out’ question to discover: “Where is the post office, please?’ (Your
partner can get the information from the map on page 151.)

Make sure or find out where the places below are. (Which you do will depend on
whether you think you know already.) Your partner will need to continue to use
the map.

the railway station
a public telephane
the town hall

the Shell service station
the police sration
the hospiral

the playing fields
the Haorse and Groom

*
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Findintg out or making sure? :

Part 2

Listening to sounds

Target position 3
More sounds at the end of prominent syllables’which are also at the end of tone units

Single consonants: {I it's DREADfully out of DATE //

Two-consonant clusters: {11Sitin PRINT //

4.10
= Listen to these tone units and repeat them, paying special attention to the targeted
consonant.
I // Everyone got QUT // 10 // she RANG a BELL //
2 /I WHERn are you coming BACK // 11 /f the HORse and GRQQM //
3 ! SINgle or reTURN #/ 12 Jf it was HALF past FIVE //
4 /f the BUS came to a STQP #/ 13 /I i've ONly gort this BAG //
5 /i HUrried aCROSS 14 /I you'll HAVE to RUSH //
6 // HUNdreds of SHQES // 15 /fi'm QUt of BREATH #/ 5
7 i WALKed aLONG /f 16 // the STOry of his LIFE /#/ 5
8 /f she THOUGHT there was a PUB/ 17 // WHO did she work WITH /#/
9 /it was VEry QDD #f =
o TR i i:-
has not been’encountered before.” 3
Ehént’“sylla'b[és.':Liié'fn/ and [mfiiti ¥
. group; Make sure'you'are hearin x
nt, naras a-combination of /n/ and [gf iR lEr et
S R DL . e it A %
5
s
%.
b
%
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4.11

4.12

ST Unit gy

Finding out or making sure??

If you have difficulty with any of the consonants in this target position, try to find
out what kind they are. Complete the table below with the tonic syllables in the
tone units in Task 4.10. Put them in the appropriate box according to the kind of
consonant that occurs at the end of the tonic syllable.

Vioiced sounds Voiceless sounds
NLA somnds reTURN /n/
Plosive sounds ouT re/
Fricative sounds SHOES /z/

Then use the table to discover whether the difficulty you have is associared with
one partcular type of consonant — or perhaps with more than one type.

s TR T
¢ sounds in this target positio he tern
B T L e AT e RIS NS Vi At R P i it At P
aken to mean that these sounds Test from 3. kin| ‘explosion’; a sudden‘andvio
Scape of breat Aﬁ’:‘Fr":H&’Elb?ﬁ"ré?ffﬁ&?ﬁ?’cﬁ*&?’ga5‘“?5?&)2?:?6&3Yu7n"m‘5“:ﬁ€§&i‘?”’

e a3 S S R L e M AL

y raggglgg‘gﬁqtmandunyyanth‘:yowc!:sound.a:r._Jt

bebs RO e S N R S i 0

R bl R, o R Iy

ErCIEE ot & T A .
e difficult for, some sp;';k:rstTh;.Pt:?np plosiy

BRI e,
PR AR = o N

You will find examples for practising any type of consenant you find difficult in
Target Pusition 3 in Exercises 39—41 in the Appendix (on p. 144).

Listen to these tone units and repeat them, taking special care with the target
sounds.

// the BUS STQPPED #/
/11 OUGHT to have ASKED //

/I she PASSED some SHOPS #

Il there were CONcrete TUBS //

/I you raust TURN LEFT //

/11°d Blicter ASK //

/I you FOllow the road aRQUND //
/i’s EAsy to FIND //

9 /I LET me THINK //
10 // i NEEd it mySELF //

11 /fit’s about FIFty YARDS /

12 // you go RIGHT to the END /

13 // WOULD you MIND //

14 //iC’s on the SEcond SHELF /

L5 /f can you ceMEMber his FRIEND //

O~ a9
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Notice that in some cases the ficst sound in the cluster is a continuant: *
LEFT'. In otheg cases icis a plosive * . . . SHOPS'. Put each of the clusters chat are
targeted in Task 4.12 into the appropriate box in this table.
0 I First sound is a continuant LEFT /fu/
(i.e. a fricative or anr NLA sound) | ASK /sk/
2 Ferst sound is a plosive STOPPED /pt/
ASKED /kt/
Conceatrate on those clusters that you have pucin Box 2. Do you notice anything
special about the way the ficst of the two consonant sounds is made?
When plasives begin a cluster in this target position, you neither feel nor hear a sudden
release; instead, you go on immediately to produce the second consonant. In the case of
{psl. for instance, you put your lips in the position to make [pf but, instead of completing
the sound with a release you go straight into th: fncat:vc sound Isi .fp—)sl Somethmg g
similar happcns in [d—z/, lp—+t} ete. '
i O
= Listen to these tone units and repeat them, paying special attention to the sounds
in Targer Position 3.
1 //'m NOT sure WHICH //
2 /fit’s Over the BRIDGE #/
PTG IR ITR TR 4y YT e _- T
50
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4-15
S Listen to these tone units and repeat them, paying special attention to the final
clusters.
L / she SAW some SHOPS /
! there were CONcrere TUBS //
2 /! the BUS #/ STOPPED /
/f ARthuc's // been MOVED //
What do you notice about the second sound in the clusters?
Although the spelling *...s" in 'SHOPS' and TUBS' and the spelling *. . . ed" in 'STOPPED' and
- 'MQVED' might ltad us to expect similar sounds, the sound is actually determined like this: -~ -
1 the voiceless sound [pf is followed by the voiceless sound /s/
the voiced sound [bf is followed by the voiced sound [z/;
2 the voiceless sound [p/ is followed by the voiceless sound Jt/
the voiced sound [v/ is followed by the voiced sound /d/.
In the final clusters we thereforeget /... ps/, (... bzl [...ptland [... vd]
5 4.16
? Use the rule just given to predict what the second sound in the final clusters will
= be in these tone units. For example:
Z 1 /i OUGHT to have ASKED // :  /t/ (voiceless)
g 2 // do you HAve many BAGS //
i 3 // they NEED o be rePLACED //
= 4 /I he SUddenly STQPPED //
& 5 I you'll see some MORE LIGHTS /
g & /it was AFrer you LEET //
_‘E 7 {f there are TWO more ROADS //
= § /i was aMAZED /f
e
% =1 0=  Check your predictions with the casserte and repeat each tone unit.
W
]
3
i
-
i3 SR
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- 4.17
i = Listen to these pairs of tone units, paying special attention to what happens ar the
ey end of each.
iy 1/ she SAW some SHOPS //
/] she SAW some HQUses //
- g
b 2 // the BUS STQPPED //
- i/ the BUS W Alted//
T What do you notice?
Clusters are always made uﬁ of diff:f:nt 'souﬁds-.ll_l’j_ydlj éppiiéd_;hcl rule given in Task "4.15:‘%6 :
~the'second' example in these pairs you wauld have two'fdentical Soumds in“eachcases/zz/+ =
and {tt/. Instead you insert the vawel /i/ between th nd produce. Lo .
piomineAt Slable s i e ottt ke 3
CImavzisff 2y
e T e 1_-5“‘— ol = . : -z A
Notice that when this happeris the final consanant is always voiced. That is to say, the i
voiced-follows-voiced / voiceless-follows-voiceless rule applies only to clusters:: I 2
3 B L L T T T TS S Y 3 =
- 4.18 é
Predict how the ends of these tone units will be pronounced. L
1 // he was MQVED /# b
2 /I he was proMQted // E
3 1/ SOME familiar ERIENDS // E
3
4 /I SOME familiar FAces /f s
=
5 {l the CAR was SEARCHED // i
6 /I the CAR was inSPECred // ?\‘g;
)
7 il that was NQT // what she exPECted // =
8 // that was NOQT /# what she HOPED // '_;g
B o= Check your predictions with the cassette and repeat each tone unit. 3‘2
4.19 B
= Thesg tasks should have helped you to identify the kinds of problem you have, if =
any, in dealing with clusters in Target Position 3. For further practice turn to =
Exercises 42-4 in the Appendix (on pp. 144-5) and listen to them, ‘f‘%‘
E.%
52 >
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Summary

1

2

~1

Whether you are telling something or asking, referring tones and proclaiming Y
tones rerain their essential meanings. |

When you are telling something, a referring tone means thar this part of the
message is already shaced. Saying ic will not, therefore, impart any new
informarion. When you are asking, it means that you assume this part of the
message is shared but you want to make sure by asking your listener to
confirm it.

When you are telling something, a proclaiming tone means you do nor think
your listener has cerrain information that you possess. When you are asking, it
means zhat your listener has some informacion that you do not possess: you
need ro find out. )

When you ask questions for mainly social ceasons, you usually use retecring”
tones.

Replies, or parts of replies, which do not answer questions directly have
referring tones.

There is no cleacly perceived release when a plosive consonant is the ficse
element in a final cluster.

If the first element of a final cluster is voiced, the second is voiced also. There is
similar correspondence berween voiceless elements.




UNIT

Who is in charge?

Part 1

Listening for meaning
2 0= The Philosophical Society are just about to begin their monthly meeting. On the
E casserte you will hear the chairperson making his opening remarks. The main
business of the evening is to hear a talk or *paper’ presented by a visiting speaker.
Before he introduces the visitor, however, the chaicperson has some
announcements to make. Listen to what he says and make a list of the things he
tells his audicnce. Then compare lists with a partnee,

Listening to intonation

You may have noticed that the chaicperson is using language of a rather special
and formal kind. He uses words and phrases that seldom occur in relaxed
everyday conversation. For instance we don’t often say ‘one and all’, *on this
oecasion’ or ‘just a few words’ unless we are engaged in some kind of speech-
making of a rather formal kind.

You may also have noticed that the chairperson hesitates quite a lot. Thece are
pauses, repetitions and false stacts. There are also quite a lot of examples of a
tone we have not yet mentioned. Listen again to chic fiese pact of the recording (it
is repeated on'the cassette) and read the transeript below. Try to decide what
kind of tone is being used in the tone units where there is no arrow.

~ A

/I o ER A .GOOCI EVening // ~7 ER // # good EVening to onc and
ALL /=2 WELcome /| —»TQ /N —» QUR /A FEBruary MEErting //

=2 ERM # - 7and WELcome /#/ > of COURSE to our // 7 to our REGular
/I~ MEMbers // _-and aTTENders #/ . and SEVeral FAces er // 77 1
can SEE out there // . NQT /7 TOO famitiar to ME //

Can you think of any likely connection between the hesitations and the use of this
new tone?
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37 5% Unit 5: Wha is in charge?:

In order to maintain this kind of [anguage, the speaker was probably having to choose his
words rather carefully; it is not the kind of language that comes readily to mind in ordinary
conversation. When we speak like this, we tend to use level tanes with pauses. This gives us
time to put the language together. The chairpetson is a fluent native speaker of English but
he is doing something very similar to what learners have to do when they are using a
language with which they are not yet very familiar: He is mentally preparing the next step
before he takes it. Level tones are often used in such circumstances. The symbaol for a level
tane is =>.

Listen again to what the chairperson says, and then to a more fluent versian,

la /t= ER/ 2 GOOd EVening // = ER // 2 good EVening to one and ALL //
= WElLcome // > TO // = QUR // A FEBruary MEEring //

Ib // 2 GOOd EVening // 7 good EVening one and ALL /Y 2 WELcome // 2 1o
our FEBruary MEEting /f

What tone is uscd in both versions of:

11 GOOJd EVening !

I good EVening to ane and ALL /

/I to our FEBruary MEEting // 2

Repear these three tone units, making sure you get the tone right.

Listen to these extracts and see how many examples of rising tone you can hear.
Use arrows to mark them.

2a  HWNbeEQRE /1 77 iinrroduce ronight's SPEAkec #f —7 there's ER
N ONE /1 T important ceMINder //
3a /f ~y NEXT month’s //_77 MEEting // > will BE# ~>»QUR/
) ANNual GENeral meeting /f
4a // -5 ANDec// 2 on that oCCAsion //  —rwe're HOping for // =7 a
GQOOD /f =7 and SPIrited // 1 aTTENdance //
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Check your answers by listening to a version of énch extract from which level

tones and other possible distractions have been removed.

2b # AbeFORE i introduce tonight's §
reMINder //

3b // Aour NEXT month’s MEEring /™ will be our ANNual GENeral meeting //

4b // AON that oCCAsion // Awe're hoping for a GOOD / Wand SPIRired
aTTENdance /f

Discuss with a partaer possible reasons why there are so many rising tones in this
part of the chairperson's speech. There ace, in fact, two separate things to
explain:

SPEAker // Athere's ONE imporrant

a) Why are they refecring tones?

b) Why are they rising, not fall-rise, tones?
In Uhi; 3 we saw that the rising and fall-rise tones are bath réferring tones. As such, they
bath show that their tone units neither present anything as rews (if telling) nor request any
news (if asking] Here we will look at what‘diﬁercntfatcs them as referring tones.

{* ,You wull notlcc that n:ariv :vcrythmg that the chaxrpcrson says in thls upcnmg passage i§ e

o Ev::ryonc cxpects the. chalrpcrsorrto gr:ct th;’ '-T
p mcmbcrs and cthcrs are, not and thattn duc caur e the chaxrpcmn wﬂ! mtroduc: thc

B spczikcr lf they ard scnous mcmb:rs t'n:y wﬂl aircady be aware that the ncxt mectmg ilb
i thc AGM and that thcy ought to attcnd hc doesn tnecd to tcll them about this but ju )
-_thei lf is a!l ground thcy havc gonc ov:r many t|mr5 bcf(Jre and£so lt‘IS

lysookeniwith mainh s the rising: rathér.tha

3¢ @_mfa f'.\yl— xouda r:cup‘

l:*authonty“yuu ‘Claim. fa
SIS

LRt
e fall-rise);
e o

J I3 an eth v_.ﬂ__r‘l-w
ﬁ?ycursclf'forthc ime be Byt
R o S i

el 198 bk 5 e

ol 2

';i.

bkl el issbi Sz
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. Here is another extract from the Ll-mlrperscm s introductory speech. Listen 1o it

2 Who is in‘charge?

and mark the tones. >

e .

la # .~ JANE PARKS / =7 has SERVEd us // \J MARvellously
for # r-./lT_H'l_\J_I'klrsabou:/." THREE YEARS /7 -7 NOW /t
Try to say it \vith':iixt hesitations or level tones.
Finally, compare your version with this ‘tidied up’ version on.the cassctte.
Ib /1 2 JANE PARKS // ¥ has SERVEd us MARvellously // ™ for THREE
YEARS /f 2 NQW //

Do the same with each of these extracts. Thac is: listen to the (a) version and
mark the tones; say it Quendly without the hesitations and level tones; then check
your version with the (b) versmn on the cassette.

2a il =7 she's ngvmg. to TAke up a post il Via Mow I 71 e
wish hee WELL //

2b # ™ she's LEAving // 2 to TAke up a post in GLASgow // A we wish her
WELL /

3a %) unEQRunarely /
is /i

A (0[2;&1 /{ * 7 ican SEE

, NQc as gdﬂd R oas Usunlﬁ

3b /A unFORrunately toDAY # ¥ i see atendance is NQt as good #/ 2 as
Usual //

4a /A JUSta fcw WORDS /W -7 aBOQUT // ﬂer hﬁ%},mund i

4b /N justa EEW // 2 WORDS // 2 abourt her BACKground /

Sa il RNE ATO US 17— FROM a YEAR /f

v

our a LENdance //

I she’s REcently r:
Sia [Ndia /7 4
Sb /f A she’s REcently reTURNED to us #/ M from a YEAR in [Ndia /f

Listen to this extract and mark in the tones.

il J?A,Lso it 5} and THIs is rathec # 7] a SAD note // "‘wer the TREAsurer

i ﬁ TELLS me // \7{ that we must SERtously consider // Ncreasing /|
v/ subSCRIPtions /f -

Why do you think dominant versions of referting tone are used less here?
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> Unit 5: Wheoris in charge?

¥4

The chairperson would probably not want to speak of a likely increase in subscriptiuf\s in an
authoritative manner. Using the non-dominant mode at this point gives the impression that
he is sharing the misfortune with members of the audience as if with fellow suh‘cr.:rs. More
generally than this though, it would probably not be a good idea to underline on:_s e
authority too often! The thing to remember is that dqm.v'nant speokers have a choice: it is up
to them to decide whether to draw attention to their special role. Often, it doesn't matter
much which of the two tones is used. There are times, though, when we expect people to
behave as dominant speakers. If we ask people to give us help or advice, or to tell us a story,

we may be effectively inviting them to ‘take charge’: to take us by the hand, metaphorically

speaking, and lead us.

Listen to these examples of dominant speakers. Use arrows to mack all the tones.
Repeat cach example, paying special attention to the rising tones {(but remember
that there may be occasional fall-rises instead).

| Semeone giving careful, and firm instructions: d
i ﬁm‘:w you KNOW where :hc-.Q_fﬁcu sl A \Xd'.lfl:‘u i want you to DQ /5
" 50 GO to the Qfficc 7/ ) and FIND SUfsan 7 77 and ASK SUsan 3y
for the KEY //° w) to my ROOM /Y - 7 when you've GOT the KEY /I A}
GO to my ROQM #/ ~yand LOOKk in the Q_LlP_board':'/ V1 and IN
THERE #/ 7you'll find a ROUND TIN./# N with another KEY in it #
2 Someone telling a story or anecdote:
" THIS PERson i know // N} had JUST been SHOpping / AND #
she'd JUST Flnished ## <7 AND // 7 she was LOAded up with
PARcels #/ _/and STUFF she’d BOQUGHT # o> AND // EVeryTHING //
AND /# she was GOing back to her CAR// A IN the CAR park //
and she was GQing aCROSS// % ) to whcrc}shc'd LEFcic// %and she
SAW SOMEone /f V) S_Ttriné i \ﬁ in the P_Ekssmgcr seat // ) of her CAR /
3 Someone giving directions: -
It =1 you COME out of the CAR park // %) and turn RIGHT // 2 and
AFrer you've gone a little WAY / :N! you'll COME 1o a RQUNdabourt / J
go ROUND the RQUNdabout // # and take the SEcond EXit // )
NOT the FIRST // _\?'?)ccnuse THAT will take you inte TOWN //
take che SEcond EXit I'r'ﬁ and conTINue along THERE #/ / for about
a MILE#T '

|
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HOW DOES IT HELP? ' ' ;

In cases like these, you may want to give a clear signal that you are in contral 5o as to ensure
that your story, or your advice, is not interrupted until you have finished. Dominant speakers

“are most likely to make-use-of the rising tone when they take over the controlling role from

someone else, that is to say, at the beginning of the announcement or the anecdote or ke
whatever it may be, =~ < E I TR T - ‘

Showing that you are in control can sometimes be helpful to listeners, too. Even when there
is no risk of interruption, they may have greater confidence in 2 speaker who saunds .

authoritative than in one who does not. This applies, for instance, to public announcements.
It may be reassuring to feel that the people who give us information are in control i

To appreciate the difference berween the dominant and the non-dominant ways
of referring, listen to these pairs of examples. In each pair, the first version is
spoken as part of a public announcement, and the sccond is spoken
conversationally. Listen to both versions and repeat them, paying special
attention 1o the difference. Then mack the tones wich arrows,

l

(e8]

It =7 our SPEAker for chis EVening // % is doctor AGnes THOMson //
11/ toNIGHT'S SPEAker's /B AGnes THOM son //

Nl 7she TOOK her MASter’s degree // .= and her DOCrorate // v ar
HARvard //

i she GOT her MASrer's #/ /" and DQCrorate // .} in the STATES //
I 77 she’s WELL KNOWN // N/ for her WORK on WITTgenstein //

I 5 she MADE her NAME # %\ with some WORK on WITTgenstein //

Working with a partner, read this out in a ‘public’ authoritative way.

4

Ladies and Gentlemen. Our speaker for this evening is Dr Agnes Thomson. She
tock her master’s degree and her doctorate at Harvard, and she's well known
for her work on Wirigensrein.

Now read this dialogue as relaxed conversation.
i b .

7, rie / ] [
5 A The meetings ate pretry ' good usually.a s
8:Pechaps [ should come alo“ﬁ some time. Ny
A: Well, conight's spedker is Agnes Thomson. %/
,jfnz [ seem to E;\:c heaed of her. [s she British? 1
N

“a: [ think so. But she gor her m:srer;ﬁ and her docrora:}e in the Stares. «J
— 17 X

B: Whar does she tglk abour?s-‘ ¥
‘\::\Pflull, she made her name with some work she c_lﬁ on Wiggenstein, \Y,

Your partner will be able to tell you whether you were consistent in your use of

cither dominant or non-dominant forms. Then listen to the versions of {(4) and (5)
on the cassette.

5‘1




Unit 5: Who is in charge? .- - it 5 Whois incharme?-
Part 2
5.6
&= ave [ the last part of the conversation in Unit 2 between Mandy ; 5 . '
]:;;\S(iclf);?u; VT;]Scl:nJr‘:: :Urm.]:)vzr the instructions for finding No. 27 Park Close. Listenlng to sounds

2
Mandy wants to be sure she has got them nghr Which SPC:‘L'“ is dominant?
in Parc 2 of all the umts so far we have concentrated on sounds which occur in
prominent syllables. (a this unic we shall begin to look at some of the sounds thac
occur clsewhere in the tone unit,

d
Manny: Now ler me see if [ve gor it Ngh‘- I need the right-hand lane. 71
pAviD: AYes. Right-hand lane. 27
MANDY: Yes. A

pavip: By the Shell service station. 7 5.8
Manpy: Yes. 77

©pavio: - College Lane, 2 = Lnstr.n to these tone units and repeat them, _paying special attention to the vowels.
MaNDY: YessPast che rechmeal college. 1 ¢
BAVIG: Js’t the technical L(‘:“L},L 7 past the primary school = ‘ i thc SPEAker for coD:\\ s AG nes THOMson //
sanpy: Yes, .. J

Can you suggest why vowels in non-prominent syllables have not been argets in
Why do you think Mandy and David are both behaving as dominant speakers in previous practice exercises?
this extracr?

S e I LA T S One reason has already been mentioned: if you give special attention to the vowel in ‘the’, ;

-er', ‘for', "to-", 'is', '-es’ or '-son’ in these tone units, you are likely to make the syllable
promincnt although no prominence is needed there. Another reason is that it is not :asy to 5
" say exactly what sounds we should be mmmg at ln thc rccordmg, the spt::l'k:r sa\,s R =

Although therc are mariy occasions whcn lt is possible to say that elthcr you or your listener
is in charge for the lime being, there are otht:r occasions when it is decided moment by
momcnt. We can say that David and. Mandy are i’ chargc in MQ different ways: David.is

I tht one who krrows at is h-: wha cuntrois the_ conversanon by,t:l!lng Mandy wh:thcr what

“she says'is rlght or - wrong. But Mandv is u'
h

5-7 ; e FAThis uncertainty” may make thmg appuaryery dlf‘FcuIt fora lcarncr| In‘f'act It!Sﬁn‘lUCh "’ﬂ"gcﬂ
= '?’Félmpler than_lff?ouncf&Ali you née to ren S“that thr_ vowels we havr_ bcen targttmg
Prepare a station announcement giving information about the cancelled train on e ) . cd.la 9’ e but Qghcr-_,-’
page 42 and advising intending passengers of alternative ways of getting to York. —_%— Uj‘
Read it out, as if over the public address system, first in an ‘official’ manner, and %
then in a conversational manner. Try to decide which would be likely to be 5 ted

b

RO N P Y R RINITE4- 1.1

: And whal
&vdo hccausesﬁpcakcrs are__not_?oo conccmcd ‘a“bout (hat an_;cl‘ th
%a rather. noticeable: feature af spukr_n ||sh and:if.you 'r}ot rnakc vcry much Use oF.i L e
e =t = Sy o
our Dwn.‘g‘rlguagc our will hav‘{had to’ Iearn |tas somcthmg m:w Buthavmg Iearnt Lt Y&‘:,

preferred by listeners.

e
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You will find it casier to avoid giving too much attention o unprotected vowels if
vou pive slightly éxaggerated attention to those that are protected. In the
examples below the procected vowels are all in promineat syllables. Thc )
unprotected vowels, being comparatively neglected, sound roughly like /2/ or /1 .
Listen to these examples and repeat them.

L nr%'ﬁe’éﬁm_sﬁmf‘f unen

2 11 MEMb&s 248 X ENders 1

# PREssure of Mlncfs; ft Unger
44 dféTINgui’shedk‘[gx{_[;&:idn 5 po
5 /1 GOmg into the RED /.7 Lo !

-

I

L]

In the tone unit below there is one syllable thac has a protected vowel even
though it is not prominent.

| // there's ONE impcanr relINder //

The second vowel in ‘important will always have its full value: /2:/. Listen ;m_d
mark with a box the protected vowel that occurs in a non-prominent syllable in
each of these examples.

2 /I NEW coMMlttgél’n{”gmbcss U ) :

3 Jf and WHEN does it gefto YORK #/ WO~ |
4 /! there SEEMS to be some rfa\\ibic on the LINE // ‘z\‘ X
5 11 if you DON'T mind CHANging  prebe shed

6 // HOW much LUggage do you _h:_wé e ok -

7 1f she TOOK her MASter’s degtee I/ P ot
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You need to know whether a vowel is protected or not. As a first step towards
doing so, we can say that all words with two syllables have at least one protected
vowel. One vowel in ‘members’, ‘trouble’, and ‘degree’ kcc.ps-us ‘full’ .
pronundciation in the tone units in Task 5.10, even though it is not prominent.
Say these tone units, giving the boxed vowels their full pronundiacion without
unintentionally making the syllable prominent.

1 /f NEW coMMlcree mmbcrs i
2 /I there SEEMS to be some :rblt: on the LINE /

l_ra:"i%.t};;

TRy
=3

o]

i i

§.12

|
&"1“!’5‘1&},{;

=47 Uit 5: Who isin'charge?”

3/ she TOOK her MASeer’s dcgrge_j!f
4 /f REGular m@mbcrs and aTTENders //
5 {1 the NEXt tning: on the LEFT //
6/ do you reMEMber that p@son from Llverpool //
7 il a VEey w@lcome 1 Vsicoc #/
Now listen to the versions on the cassetre.

Many words with more than two syllables also have a single protected vowel.
Listen to these examples. Each one includes one such word. (

8 i we HAVE 1o consmdcr INCREASIng them //
9 ! we must conSider incrsing subSCRIPrions /f
10/ my NEXr annfou]ncement // concler]ns the MARCH MEEcing //

The vawel which is protected in all these words is the one in-the syllable which, according o,
most dictionaries, has primary stress. What this means-is that when you'speak the word on *~
its own and out of context you treat it as a whale _toh§ unit The syllable concerned is then "

_ the tonic syllable, So, when we are citing words rather than using them as part of g’
message, the dictionary representations o =

¥

[ 3 Medbers o
Of course syllables which have primary,stress in cit Iways prominent
VIE ‘tone unit; but as nan-prominent syllab alEvawel sound:

The majoricy of single-syllable words have a protected vowel. For example:

t/.’

SR AR ey “
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5.13

Listen to these tone units. Circle all the prominent syllables and box all the

protected vowels that come in non-prominent syllables. Then say them aloud,

taking care that you do not produce any unintended prominent syllables.
o0

1 /2 wepe cound // > toa sj,gif:‘ dngr;/f_ b oot
2 /i W there’s a set of rufficflfgh;t:s rh;:‘é;’f/ "

3/ NAchisisa tather // sad nore //
4 // ¥ it's next to thc_&p-o_sr rO(i)‘i'ln: I v

3 /1 ¥ it's near to Hurse Street //

6 I/ N they're here for che first time //

IS it's not as good as usual N A

8§ /N isa big brick building //

9 /I ™ it’s opposite the service station // (7

10 /1~ hav:fou logked in the bigg-raphy section// (71
11 // ™ they’ve instg_IlEEl_ a_c_c.)_ffe_t:’_machi‘n'e I/ :

12 i~ she’s tatking about /f N her research// 1 -

hey d 3 ]
if moriosyllables'of eithe;

s
b

W :
P 0 Wl o ! : Ty
aBufwhrfc;fhosc:m:Group~2a ys.have their, full’
St Ear T et el ey Mt Tl e
Group:1.hav fu![_'squ‘pgg only in special circumstan
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For more practice of tone units which have protected vowels in non-prominent
syllables turn to Exercises 45-6 in the Appendix (on p. 145) and listeri to them.

Bt ainekatfon | b g, gt

The - ¥

Summary

1

I~

wn

Fluent native speakers, like learners, oft
the language they need to express chei
level tones.

en have difficulty in putring together
rintegtions, and this results in the use of

The rising version of refecring rone is used by dominant speakers.

Dominant speakers may:

a) be appointed in advance, as in the case of the chairperson;

b) hold the position by unspoken agreement for the time being, as in the case
of a storyteller;

¢) seek to take conteol briefly in the course of
and listener have equal righes,
Mandy and David in Unit 2. s

Dominant speakers have a choice: they can cither make use of

to undecline their present scatus as concroller of the

refrain from doing so and use che non-dominant fall-rise instead.

There are occasions when the choice is not very significant and you can use

either tone. There are some circumsrances, however, when it is berter o

assume dominance and some when it is better not to. These will receive

atrention in the next unit.

Some vowels are protected: they remain more

occur. Others are unprotected: the sound a speaker actually uses can vary

considerably from one oceasion to another. The mast common pronunciation

of unprotected vowels is something like /af or 1/, but the reduction o these

sounds comes about as a result of speakers not being veey concerned about

what sound they make: /a/ and reduced 71/ are not, therefore, to be thought of

as targets in the sense that other vowels are.,

All words of more than one syllable have ar lease one protecred vowel.

Moenosyllables which are content words have protected vowels; those which

are function words have unprotected vowels,

2 conversation in which speaker
as in the case of the conversation between

the rising tone
discourse, oc they can

or less constant wherever they
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When to take confrol

UNIT.

Part 1

Listening for meaning

=1 0= Susan needs to talk to Tony about a business macter. She rings him at home.

Listen and find out:

a) where Tony is;
b) when she can speak to himg
¢) how they will speak to cach other.

Listening to intonation

G.1

=3 Listen to these extracts from what Susan says and repeat them, paying special
attention to the fall-rise tone in cach case.
1 /I ~21s he THERE //
2/ ~2 you DON'T know what TIME this evening //
3 /I ~Aif he could POssiEly make it about SEven //
4 /1 ~A would you MIND /
S I/ A oNIGHT would be BEtter though /f

6.2

= Listen to these extracts from what Jane says and repeat them, paying special
attention to the rising tone.
1 /f # NORton five nine SEven //
2 /I 2 is there Anything i can DO // # GEc him to ring BAck or anything //
3 /1 A DON'T WQrcy // ? he's SURE to be here at SEven /f
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6.3
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= Unit 6: When totake contiol:

In all the examples in Tasks 6.1 and 6.2 the speaker is using a referring rone. In
those in Task 6.1 a fall-rise is used; but in Task 6.2 a rising tone is used. Examine
them carefully and see if you can think of any reason for this difference.

5 iy . “:_,.:. s

In Task 6.1 Susan is chcckmg on some Facts (1) whctﬁer Tony is thcrc ne;v (2) at what time
he will be back; and (3} whether he will be available’ tu call back at, ahout seven. They are all
facts that shc needs to makt sure about 50 that she can arrange to speak to Tony In (4) and

correct numbcr in 12] Jane offers to h:lp Susan; in (3) she reassures her that Tony will be
back by seven. These are all helpful things to dot they are thrngs Janc docs for Susan's
bt:m:f't. Thls aH:cts the :on:s thc spcakcrs chous: i

adapting the dommant role so that you do not set yourSclfup as the ptrsan in control. Clum:
simply, you can take charge to help someone cise, but not to hclp vourscif' ;

Listen to an example with a fall-rise tone and compare it with a similar one with
a falling tone.

/1 "2 DO you MIND //
/1 " DO you MIND #

Listen again and repeat the examples. Try to decide what effect the change of
tone has.

reiis'a real possml ity

ust. gght:mss to makr_sur:..lf the Spéak’é‘; thmks ther
ndruut Bcfartcﬁskmg th *favou

'E? ptrsunf" il mindz ever, It i
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6.5
= Listen to these examples. Use arrows to mack the tones, and then match each
with the most appropriate paraphrase from the rwo provided.
0= 1 IS he THERE /#/
a) [ expect he’s there (I'm just checking).
b) The question is this: is he there or not?
2 could he PQssibly // make it about SEven / ' _
a) | hope 'm right in thinking seven o'clock will be a convenient time for him,
b) Suppose I suggest seven; how will that do?
) is there Anyching [ can do /7
a) You know I'm willing to help if [ can.
b) What do you need done?
4/t DONT WOery /f
a) You know perfectly well there's nothing to worry about!
b) [ can tell you're worrying. Stop it!
= Say cach of the examples using the tone that fits the alternative paraphrase. Mark
the tones you use. Compare your versions with those on the cassetre.
o= 5 H IS he THERE #
6 N COULD he possibly make it about SEven /
7 is there Anything { can DO //
§ DON'T WQrry #/
6.6

Sometimes when we seem to be making sure we are really making invitations or
offers. ‘Can [ help you?' is usually an offer of help: ‘I can see you need help, [

don’t need to find out.’ You usually reply with something like “Thank you’ rather
than ‘Yes’.

=

Invitations and offers sound more pressing if you use the dsing tone. You make it
sound as though you really want the other person to accept. Listen to these
examples and repeat them.

1 # A cani HELp you //

2 /I A shall i WRAp it for you //

3/ 2 WOULD you like me to draw you a MAP //
4 /1 A WON'T you sit DOQWN #

5 1l 7 MORE COffee //

6 /1 2 will you JQIn us //

7 I # have you EAten yet //
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>+ Unit 6: When totakeToritrol-

Sometimes when we seem to be making sure we are actually making requests,
*Can you help me?’ usually means ‘Please will you help me?’. If you ask someone

to do something for you, you usually avoid using the dominant rising tone. Listen
to these examples and repeat them.

L # 3 ¢'m LOOking for the TECHnical college /f ~a CAN you HELp me //
i ~\A you HAVER't got a MAP //

A you HAVER't got a COpy by any chance //

M A WILL you do me a EAvour //

1 ~A s THIS seat TAken // ;

6 /A are YOU doctor THOMson please //

1~

-+ G

A5

" Tasks 6.126.7 have shown that whether you choose to act as dominant speaker or notcan |

* make a considerable difference ta the impression you make on your listener. Sometimes,

" “though, the choice is not very important. The situation can change from moment to moment
and for no very obvious reason. Therefore, it often doesn't matter much which of the two
referring toncs you usc For |nstancc Janc could equally well have said either: -

50 although the two versions sound different, it would be quite safe to Use either. Even
hen the effect of the chmce is not apparcnt though itis gnod pradlcc to try to,,
. i - i

o It\ is'not easy t_o sav that thls is bcmg sald for the spcual bencefit cnth:r ofJanc or of Susan

Listen to these extracts from Susan and Jane's telephone conversation. Each one

is followed by a slighcly different version. Mark in the tones and repeat both
versions.

14 well NQ // it's HIS day in LONdon //
" well NO // it's HIS day in LONdon //
AR well he's Usually in // abour SIX //
" well he’s Usually in // about SIX //

DAY/
DAY //

3 PREtty GOOD # REAlly #/
I PREwy GOQD/  REAlly /
4 /i if the BAbysitter doesn’t let us down //

i) if the BAbysitter doesn’t let us down /#/
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6.9
— For more practice in discriminating between these two tones, listen to these two
answers to the same question. Can you spot the difference in the way ‘usually’ is
said in the two answers?
O—=x A: What time will he be in?
8: Usually, it’s abour six. /
It's about six, usually.
" There arc mén;t ad;"crbs_l.ik'cA‘l‘Jzﬁslly' whlch can come at the 'he‘g'inﬁin'g or at the end of their'
sentence. In either case, they often have a separate tone unit with a referring tone. Susan's
question was equivalent to "When does Tony get back from London? but Jane chooses to
make it a little more precise before she answers it Her reply means something like: 'If - as |
“-assume - you mean when does he usually get back: it's usually about Six s —mmecmrme o oo oceo 0
The adverb refers to something which was not actually said in, the question, but which Jane
- understands Susan'intended. It has a referring tone because it is part of what Jane takes to
be their shared understanding. tn some ways it is more natural to make this shared
understanding clear at the beginning of your answer, as the spea ker does in thc first answer,
but you can, if you wish, do this after you have answesed the-questian. Doing 50 often seems .
king on the dominant role. When the adverb cames at the beginning, therefore,
y to have a fali-rise t a it comes at It’:na iti t likely to have a ~
6.10 k
=2 Listen to the question and answers from Task 6.9 again, and repear them, taking 5
care over the word in brackets. =
1 What time will he be in? )
it's about six {usually) %
In pairs, put the word or phrase in brackets: (a) at the beginning, and (b) at the %
. end of the answer, choosing a fall-rise or a rising tone as appropriate.
2 Do [ have to go down Hospital Road? 3
it’s called Hospiral Lane (acrually) e
3 Where did the alleyway lead to? -
it led to a pedestrian precincr {eventually) g
4 When did Macy leave? &
it was a couple of years ago (as far as [ can remember) =
5 Will there be much traffic in the centre of town? :g
it will be dreadful {ac this time of day) -
6 What should I do chen? ‘ _"_':
[ should waic until afrer che rush hour (if [ were you) o
i
70 3
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e SEALLER:

Listen to the answers on the cassette. Remember that what we said above applies
only to what usually happens. There is one example here in which the speaker
does not actually follow the common ‘fall-rise at the beginning, rising at the cad’
pattern. Which one is it? .

To hear how the three tones we have mer so far - the falling, the rising, and the
tall-rise - fic into a dialogue, listen to the beginning of another telephone
conversation. '

FELEPHONIST: iémsun and Jonson Limited, Good miﬂlng, Can 1 help you}
s wiLLiams: MGood morning. Do vou have a Mr Robertson there, please? At
TELEMHONIST=/We do have a Mr Robertson, yes.

V1Could I have a word with him? =

TELEPHONIST: Who is it calling ‘please? \, T
CALLER: % _"}'hu\nnmc's Jordan. I'm from John Davies and Colsl R T
TELEPHONIST: @ h e h@ne moment, M jgﬁd;ﬁ? I'll see if he's LN
Listen to what the telephanist says. Repeat what she says and mark the tones on
the transcript below,

T\/

L/ \../}ONS(JH. and [QNson liced / ‘\'"-v‘i(iOL)D MORniny
HELp you /#

CAN

2.l !’;’Lwc DO have a mister robertson /f ,"-?Iﬁ_ﬁ I

34 =) WHO isit CAlling #/ ~! PLEASE //

4 // & OH YES# +#7ONE MOment miscer jordan #/ =) Pl SEE if he's IN //
Try to explain the choice of tone in (1)=(4).

Listen to what Mr Jordan says, and do the same.

5/ 71 good MQRning // vIpo you have a mister RQbereson there please /f
6 /1 «7]COUId i have a WORD with him //

7 M %) the NAME'S JORdan /%) i'm from JOHN DAvies and co //

Try to explain the tone choices in {5)-{7).

Working with a partner, take the parts of the telephonist and Mr Jordan and
reproduce the conversation as accurately as you ean, Finally, listen to the
complete conversation again.

mn
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L “Unit 6: When to take control =5 "7 oot 09000 0 : = Unit 62 When to take control”
4 G.12 6.13
L Read this advertisement from a local newspaper. Look at the tone units below and circle each of the consonant clusters that come
( : " at the beginning of a prominent syllable. (Remember that it is sound clusters you
' are concerned with, not spellings!) The first i¢ done for you.
: etk WANTED 0 L/ WHICH®PLDATform is it // 10 1/ you go PAST the SWImming
T . i .
'- Tempatary part.timg esslstant i - 2 i STARted to WALK /f baths //
ngh Class Shoe Shup ; z
: ng'297 9999 3 /1 ic's about THREE doors aLONG // LL #/and THAT'S park CLOSE //
— 4 /1 it SEEMS to be STUCK # 12 /f you mean SUsan SMITH //
5/t but there's a PROBlem // 13 /M she's TRAVelling // to YORK //
( Work with a partuer. Student A is the shop manager/manageress and Student B is ”_ l” i : G R ¢ 5‘ RAVelling /7 to / '
‘ interested in the job advertised. Student B: jot down some of the questions you 6 [/ a SPlrited aTTENdance // 14/ the THIRteen TWENy //
( will want to ask. Student A: make a note of what information to scek befors 7 # our PREsent SECretacy /f LS / our SPEAker for this EVening //
deciding whether it is worth asking Student B for an interview, .
8 // she GRADuarted #/ SOME YEARs 16 // the TREAsurer of cthe soClety //
( Try to work out in advance when you are likely to be wanting to make sure and ago // L7 // the FEminist perSPECive
when to find out. There may be times, 100, when you will chink it appropriate ) ) )
to assume the dominanc role and times when you will think it beteer to avoid 9 /f she DROVE past the ENic// 18 //a BLACK CAR //
doing so.
Now complete this table:
Part 2 . O—= Group 1: Clusters that comprise a fricative followed by another consonant
iy Istf fthr!
‘ ) 1 ”" Group 2: Clusters that comprise a plosive followed by an NLA sound
Listening to sounds : : IpV lpr/
] 6.1
Target position 2 : _i.m________
Mare sounds at the beginning of prominent syllables =] 0= Listen to the tone units in Task 6.13 acranged according to the table in the same
Two-consonant clusters: [f at the TOp of the STAIRS |/ h task.
( [l a LARGE BRICK building // 3
{I she's TRAVelling to YORK //
(
Two-consonant clusters which
{ also begin the tone unit: {| SPEcial aBRRANGEments were made [/
Three-consonant clusters: {[ i'm exPECting him back at SEven [/
{
{
(
(
(
( 7
Lo e




In all the tone units in Tasks 6.13-6.14 the target cluster was preceded by art least
one syllable. It is therefore possible to think of the first clement of the cluster as
belonging to the preceding syllable. Some people find the clusters more difficult to
pronounce when they come right at the beginning of che tone unit, when the first
element cannot be attached to a preceding syllable. Listen to these pairs of tone
units and repeat them, giving special attention to the target cluster. Make sure
you do not introduce a vowel sound before the cluster when it comes at the
beginning of the tone unir.

I /1 STARred to WALK //

i1 STARcing /f was Dlfficule //

/ HOlly and SNOQWmen //

H SNOWmen and HOlly #

/I EAshionable DREsses //

// DREsses and HATS //

4 M/ the TRAIN was CANcelled #

/I TRAINS have been CANcelled //

{/ there were sPEcial aRRANGEments /f
/f SPECial TRAINS were running //

[15]

s

“

6.16

Listen to these tone units, each of which contains a cluster of three consonants in
the targer position. Repeat them, identify the cluster, and transcribe them,
showing the prominent syllables.

1 // into another screet //

2 /] a nasty experience //

3 /! in the town squa;re I

6.17

o

Cia)

1=

Sz

74

fi

%

< Unit 6: When o take control -

Listen for some more rwo- and three-consonant clusters which are disguised by
spelling conventions in these examples. .

!l she was a student /f
la /' he's coming on ruesday //
3a /fic’s a dual carriageway /

Repeat (la)=(3a). Do not begin prominence until the second-element in:
1+l Il rdjl.

Now listen to another version of the same rone units and see if you can hear the
difference. -

Whtle careml speakers are often at pains to pronounce the ICJI and Id][ comblnanons as

they are pronounced in (1a)-(3a), [cf] and /d3/ as heard in (1b)=(3b) are pmtnbly more:, !

common in relaxed speech. Generally you can use whmhevcr you Fnd easier.

. LR SRR PV

If you need material for practising consonant clusters in Targer Position 2, turn to
Exercises 47-9 in the Appendix {(on p. 146) and listen to them.

Summary

I When you use referring tones in ‘making sure’ enquirics, you may be doing so
far the benefic of your listener. [n chat case, it is usually betrer to use the rising
tone. This includes offers of help which take the form of *making sure’
enquicies.

[f you are making sure for your own benefit, it is usually better to use the fall-
rise tone. This includes occasions when you use ‘making sure’ enquiries to ask -
for help.

When consonant clusters come at the beginning of a prominent syllable the
first sound is usually arrached to the preceding syllable. This cannot happen,
obviously, if the prominent syllable begins che tone unit.

1~

s
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An urban myth

Part 1

Listening for meaning

=z On the cassette you will hear Val talking about what happened to her one day
when she returned to her car after she had been shopping. Stop the cassette when
you hear the *bleep’ and discuss with a partner the best thing for Val to do next.

Listen to the next pare of Val's story and see if her solution was like yours.

Continue to listen, but cach time you hear a ‘bleep’ stop the cassette and discuss
how Val might deal with each new situation as it arises. Then play on.

Listening to intonation

7.1
Listen to these short extracts from Val's story. The last tone unit of each extract
has its intonation transcribed. Try to decide why a listener must pay more _
attention to the words ‘passenger” and ‘mutter’ than to any of the other words in
the transcribed tone units.
1 (I thought I saw someone sitting) // ¥ in the PAssenger seat //
2 (I kept saying ‘Are you OK?2’) // ™ and she’d MUtter something /
76
EirEprs &

Usually, as long as we know the background to the conversation and as long as the words
containing the prominent syllables have been heard and understaod, all the other words can
be taken for granted. If Val saw someane sitting in the car, all we need to be told is what

.. word fills the space marked |?| in ‘in the |?] seat], It might have been the possenger's, the
" driver's or the back seat. Similarly, in 'she'd |?| something’ we know that Val was worried .
because her passenger wasn't talking. The only thing that needs to be made clear at this
point is that she muttered, In the circumstances, she might equally well have whisgered ar
shouted samething. We do not know which of these things she did until we are told.

thn we put wards together to make messages, we can thmk of czu:h wurd as occupying a
" separate sEot ’

L [thc | passenger | seat 1 -

h_Thc.wurds that uctupv some of these slots.can.very often be predicted by anyone whois__ =5
aware of the hackground against which the rnessag: is spokcn but in other slots ther: isa
r:aLpossnb:hty that somethmg else could hav: b:cn choscn :

[,m --W the l RS I scat‘}
'Passcngcf is one such word when it occurs in this particular message. W: can say that it
-.then occupu:s a selection slot. Notice, though, that this i is not because of anything special .

'_' abuutthc wurd passenger’, It is simply that in this r:ontcxt the listener needs to take note of
the fact that it was not any other kind of seat: itisa cholc: whmh thc spcakcr makes s
S|gn|ﬂ:ar1t for the subscqucnt development of the story. -

“"HOW DOES 1T Hep? LT

Prumm:n;: is h:lpful to ||stencrs b:cznsc |t tells thcm wh:rc th: s:lcctlon slots are, :md 50 ;
hem t to where 5|gmﬂca

S AR g

Q=

Test your memory of the story by secing whether you can answer these questions.

1 Had Val been swimming/shopping/visiting?
2 Was it getting lare/dark/cold?

3 Did she get out of the taxi/liftbus?

4 Did the old lady feel sick/giddy/cold/hungry?

You probably found this task very easy. But suppose you had been listening to
the story for the ficst time. Each of the alternative words ],ws.n would then have

* been possible ac the point that Val has reached. We find that, in each case, she

makes the word she selects prominent. Say cach of the seatences below as

answers to (1)-(4), putting the right word in the selection slot, and remembering
to give it a prominent syllable.

1 She'd been 12
2 She said it was gerting 121

7




3 She'd got out of the 12|
4 She said she was feeling 2|

= Compare your versions with those on the cassette.

So far, the prominent syllables have also been tonic syllables. Listen now to a
tone unic that has two prominent syllables.

(I told her to ger into the car) #/ N and i deClded ro drive her to her DAUGHter's //

Can you suggest why ‘decided’ and ‘daughter’s' both have prominent syllables?

If there are two prominent syllables in a tone unit, this usually means that there are two
. selection slots: that is to say, two places where the meaning canaot be taken for granted.-....——
What we need to know to follow the story is that the speaker decided (she didn't refuse, as ‘
she nnght have dane) and that it was the ald lady's daughter's (= daughter's home] that she ok
was going to drive to (not the pahcc 5tatmn or the ncarrst hospxtal as 1tv:ry well mlght
have chn] ) 5 3 sod ."' i R S R o

[ T I to ‘ drive l hcf"l

to her

74

With a p:lxrmc:, look at these rwo extracts carefully,

1 // ~# the DOQR opened and // N this person got QUT // ¥ and ir was a Lltle
old LAdy // ™ with a SHOQpping bag //

2 /I ~A HE got out with his BAg and everything // # and WENT RQUND #
7 to the BAck of the CAR /#/ ~ and as SOOn as the door was CLOSED // N |
SWUNG #/ # SMARTly ROUND /# N and acCElerated OFE // ™ just as FASt
as i CQULD # ™ to the poLICE station //

Try to think of ‘my[hmg that could take the place of ‘the’ or ‘opened’ in the first
tone unit; or of ¢ person’ in the second tone unit. You may think that ‘che’ might
be changed to “a’, but nortice that if you do this it makes no significant change in
the meaning, :md it is meaning changes rather than word changes that you are
looking for. Go on and sce if you can find meaning changing alternatives to any
of the words that do not have prominent syllables. Remember to take into
account the context in which the tone unit occurs. For instance, you might think
that ‘closed’ could take the place of ‘opened’, but the context makes this very
unlikely. Read out cach of the examples, taking care to use the right tones and to
get the prominent syllables in the right place. Then check your versions with
those on the cassette.

i=
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< Unit 72 Anusbar myths: S8

Look at these examples and try to work out which words will occupy selection
slots, and therefore have prominent syllables.

1 //~\A 1 hope you don't mind // N but i arranged to meet my daughter here /f

2/} isaid /I ¥ when was your daughter supposed to be coming / A and she
said // ™ half an hour ago /f

3 {and) /i N she was worried about her daughrer #

4 /1 N irwas very cold outside # N it was that very cold time we had /f

Check your answers with the cassetre. Make sure you get the tone right as well as
the prominent syllables.

Listen to these two examples and compare them,

I (so [ thought “That's odd’) #/ ¥ 1 COULDn't have LOCKed 1t properly //

2 (so [ chought *Well, I'm sure Uocked 1) #/ 9 1 COULD't have locked ic
PROperly //

Can you explain why the prominent syllables are in differcnt words? \

e T b ey e

o ln [1) the sptakf:r could ;ust as wcl[ havt’: said: 'Thats oddl I couidn t hqgc_lo_c_kcd nt Lockmg fir-

the door; and Iockmg it properly amount to the same. thmg the word ‘properly’ does not -
—0CCupy 3, seiectmn slor In. (2) the. sgcaker say's.he is surc he. lockcdth: door:,lnckcd':
" therefore dos not oceupy a stlrct:on slot. But” propcrly does. Wﬂa't-he,ns uncertain about.
whether it was lacked prupcriy of not These cxamplts show haw we decide which words to
make promment we have to take account of thc contcxt and also of our view, as sptakc

Df txactly what we want t

(k! T TRELEY (A

e |

Listen to these pairs of examples and repeat them. You will notice that certain
words have prominent syllables in one version but not in the other. Working with
a partner, decide which words are treated differently and why.

la // WHEN she'd finished SHQpping // she WENT to ger her CAR // from the
MULti storey CAR park //

1b // WHEN she'd finished SHOpping // she WENT to the CAR park /it was
that MULt §TQRey car park // in TOWN //
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2a /I WHEN she moved her COAT # you could SEE her more CLEARIy /7 and
she had MAN'S 7 HANDS #

b # WHEN she.moved her COAT vou could SEE her HANDS // and they
WEREnta WOman's hands /#/ they were MAN's hands #

3a / AFter they'd passed the ROUNdabouc // shIe reVERSed into a DRIVE // on
the LEFT #

3b /1 AFrer they'd passed the ROQUNdabout # there were a NUMber of DRIVES

M and she ce VERSed into 1 drive # on the LEFT #

I she DROVE to the poLICE station # they SEARCHED the CAR // and near

the BACK SEAT # they found an AXE 1/

4b / she DROVE to the poLICE station // they LOOKed in the back of the
CAR /7 and beSIDE the back SEAT / they found an AXE /f

How much can you remember from carlier units? Listen to this question about
what happened to Elizabeth ia Unit 1 and to the answer that follows it.

1 Why was Elizabeth disappointed to find the pub closed?
/1 2 because she’d GONE rto the pub // ™ to ask the WAY //

Notice that, in the answer, ‘pub’” does not have a prominent syllable because in
this context it does not occupy a selection slot.

Read the questions and answers abour previous units below., Say them, taking
special care with prominences. Then listen to them.

2 Why couldn’t Mandy find Hospital Lane?
/1 2 because she thoughr it was called // ™ hospital road #
3 When did Jane expect Tony to be home from London?
/{2 she was sure he’d be back // ¥ by seven // N in the evening //
4 Why did the passenger have to catch the Manchester train?
/I~ because the direct train // N was cancelled /f
5 What was the customer doing in the bookshop?
13 he was trying to find a book // 3 abour arnold /f
& Why did the officc workers have to go downstairs for coffee?

/A they'd turned the old coffee room // N nto offices /f

J si;;’g
ned

7:9

= “ltis sometimes difficult to speak a tone unit which has several non-prominent
words between two prominent ones. Try to speak this tone unit without putting
extra prominent syllables in *daughter’ or ‘supposed’.

1 /13 WHEN was your daughter supposed to be COming //
&= Now listen to (1)(6) and repeat them.
2 H A she SAID /¥ she was going back to her DAUGH er's #
3 /1 ¥ she’s NEver #/ N been lace like this beFQRE 1/
4 /3 and THEN she took out one of her HANDS #
# 3 OUT from underneath her COAT ."."

i\ we'd LIKE to go out // N and scarch your CAR //

L

o

Part 2

Listening to sounds

7.10 '

=3 One reason why the examples in Task 7.9 may be difficult to speak is chat they
- contain a number of syllables with protected vowels that are not, on this

L occasion, made prominent. Listen to these tone units and repeat them, making
s sure you can recognise and produce the protected vowel in a non-prominent

. syllable (the boxed leteers), without making the syllable peominent.

1/ she deClded to rcp it to the poLlICE //

2 // she TOLD the polEc: what had HAppened //
3 /f she GAVE a Iift to the STRANger //

4 /I she GAVE the srr nger a LIET //

5 // she GAVE a LIFT to the str nger I

6 I she GAVE the STRANger a I[i]f /7

L R
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.




Listen to these tone unics and repeat them.

I/ we shall HAVE to search your CAR //

# we shall HAVE to ask you same QUEStions //
3/ she SEHIOULD # have taken the EIRSt exic /7

4 she SHOMLD # have taken the Qcher exic //

-

What difference do you aotice in the way ‘to’ and ‘the’ are pronounced? Can you
explain the difference?

The monosytlabic words 'to’ and ‘the’ are among those that we mentioned in Unit 535w i
having unprotected vowels. In (1) and {3) abave they have the sound that this would lead us
to expect, something like [of. But in (2) and (4] they are followed immediately by another... ---
vowel: ' to ask’ and ‘the other'. This is one of the conditions in which unpratected vowels

have their full sound. L i

Practise these tone units before listening to them.
5/ she ASKed him to ger QUT //

6 // she ASKed him to aSSIST her //

7 I} she WENT past the EXit //

8 // she TOOK the WRONG // EXit //

Listen to these tone units and repeat them.

I /i LOOKed aCROSS at her //

2 // so she DROVE to the poLICE station //
3 /I they SAID they wanted her KEYS //

‘I /ai/, ‘so’ /sau/ and “they’ /det/ are all function words: words of the kind that
we should expect to have unprotected vowels. Can you sce what they have in
common which might explain why they are not reduced?

I FIRST and FQREmost |/ and
{/ her SEAside BUMgalow J/.

Here, the last syllable in each case s an_l,inprot;ev;tcd_-so_gn_q, but because it is _njcrdjph;hong
Jau] it will not change much from its full pronunciation.) {

Circle all the function words that have diphthongs in these examples and practise
saying the complete tone units. Then listen to them.

4 /i ASKed why she was sitting in my CAR /
5 1 my DAUGH er may be [LL /7
6 /1 NEED to know where she LIVES #/

Listen to these pairs of tone units and repeac them.

la / but she DIDa't really WANT 1o take her /

Ib / she TOOQK her # but she DIDn'e really WANT o //
2a / pecHAPS YOU can help me //

2b /i NEED someone to HELE me / pechaps YOU can //
3a M pecHADS [/ should give her some HLELP //

3b / pecHAPS 1 should HELP hec //

Why do you think ‘to’ is pronounced differently in (12) and (1b), ‘can’ in (2a) and
(2b) and ‘her’ in (3a) and (3b)?

Some unprotected vnwcl; are g ven the_lr full sounds when thev come: in thc last ward of thc
n [2b) can "has:: a.n =/ saund, -

a]j{gﬂ (le may r nof be'sg ghvious: Th

€z
ﬂ_' af. icngth. h: mosLnotlceabI:,crfccr

Listen to these pairs of tone units and repeat them. Pay special attention to the
vowels in the last word of the tone unit.

42 // she THQUGHT // there was a PUB /

4b // but she ONly THOUGHT there was //

Sa i MEANT /#/ that you should tuen LEFT #

Sh // but you DIDn't SAY that # =24




63 i she STOMPED /f 1t the TRAfFic lights //

6b / bhur WHICH lights did she STOQP ac//

an unprotected vowel in the following pairs of
and repear them,

la / she delIBeracely went past the EXic //

b / she WENT past the EXie // del [Bera tely /f

2a /she § WUNG SM:\R'[A|}’ ROUND #/
2b 1/ she SWUNG ROUND #/ SMARTIy //
3a /I NObody KN QWS 17 whar HAppened #
3b /f he MUSt have told SOMEbody #/

If you try, you will fing it is casy to exaggerate the

Listen to these pairs of tone units and repeat the
vowel that comes at the end of the fi
3 pactaer, you will find thar it js co
less casy when the similar vowel oc

4a / the STREET was EMpty ##

4b /f an EMpty STREET #
Sa /f FORty or ElEey 11

5b # about FlFty YARDS //
6a // he’s NOT very HAppy /f

6b // he's NOT very HAppy abour it //
7a Il we must conSlder // it SEriously #

7b 1 we must SEriously conSider // inCREAsing
84
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Lengeh is alsa the most noticcable difference berween

_ﬂdi_”g I-_!Y.,a,n.d, I.—g e A e

ISt one in each pair. [q sayi

the full and reduced form of
tone units. Listen to them carefully

length of the final syliable in
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m. Focus upon the unprotecred

them //

Sa /e was a Lltle old LAdy #

8L // there was an OLD LAdy sitring there /7 ('

0= There is one exam

ple to which the ‘ryle’ above does not apply. Can y
and explain ir?

In (8b) the last sound of ‘happy’
by another vowel sound: ‘happy
' _,.iﬁ:rcn_c.er no longer applies.
"“thanging it b B

con be lengthened. This is because it is folig
about'. When this happens, the 'rule’ that a
We <@n turn it into an 'qamplq which does obe

" [f he's NOT very HAppy though /.

Listen to these tone units and repear them,

U 7/ she ASKED // her where it WAS //
2/l there ace TRASfie lights // AND g roundabour //
3/ buti HAVER't seeq HER // for Ages /1

Maonosyllabic words. with unpratected vdw:is. like 'W.:IS',
Rrominently: that is'to say,
examples, they are selective

always have their full vowel
oo S et e

‘and” and ‘her” are us
they do not usually occtipy 3 selection slot. (n the
and are therefore made prominent. When

this is

sound. - 2E T

[n these pairs of toae unics a function word which is not prominent in
tone unit is made prominent in the second. Listen 1o ¢}
giving special attention to the sound of the unprotecte

4a /! it DOESa’t seem to be THERE //
4b /it DOESn't SEEM /7 1o BE there
S5a #i'm TRAVclling to YORK #

Sb /i was TRAVelling TQ york /

6a / there’l] be eLECrtions for them //
6b // there'll be eLECtions for THEM #

¢ pairs and repe
d vowel.

If you need more examples of tone unjt
function word has igs full value, for on
tumn to Exercise 50 in the Appendix {

s in which the ungrrotected vow
c of the reasons given in Tasks
on p. 146) and listen to i,



Summary

| Notall words have the same kind of significance in conveying a message. Sume
carey meanings which can be taken for granted in their contexts but others
accur at points where more than one meaning might reasonably be thought
possible. When you make one syllable of a word prominent, you are effectively
telling your listener thar this word occupies a selection slot.

2 A tone unit may have eicher one or two prominent syllables. It may therefore

have cither one or two selection slors.

There is no selection unless some significant alternatives are possible: words

which are merely alteenacive labels for what amounts, for present purposes, to

the same thing, do not count as selecrive.

4 In considering whether 4 word oceupies a sclection slot or not, we always h

to consider the total conrexe in which it is being used.

The pronunciation of unprotected vowels may vary berween a full sound and

no sound ac all. Most otren, they rend towards the reduced sounds /o/ and /if. It

15 pussible, however, to describe some conditions in which full pronunciation

of an unprorected vowel can be expecred:

a) when it is followed by another vowel;

b) when itis a diphthong;

¢) sometimes when it occurs in a monosyllable which comes at the end of a
tone unir;

G

o

d

when it is selective and therefore made prominent.

Can you explain to us...?

.

Part 1

Listening for meaning

Mc Tom Williams has definite opinions about the way Britain's transport system
should be ocganised. He is asked to explain his views in a radio interview on the
day he is duc to address the National Transport Conference. Listen to the first
part of rthe interview and stop the cassette when you hear the ‘bleep’.

Working with a partner, make a list of as many reasons as you can think of that
Mre Williams might be going to give for wanting to reduce the number of private
cars in use. Then listen to some more of the interview, As each new reason is
advanced, stop the cassetre again and discuss possible objections to the speaker's
point of view,

Listening to intonation

8.1
= Listen to these two extracts and decide what tone is used in the transcribed
tone units.
1 (...the resulung accidents make) /f eNORmous // (demands on medical
services)
2 (...bucif we had to rely on) # PUBIic transport /f (as you're suggesting . . . )
Why are the tones different?
= Listen again and see if you notice anything ¢lse about the intonation of the two

tone units that we have not yet mentioned.

"
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. Unit 8: Canyou'explain to us ., [ ? <5

" The pitch movement for bath these tanes begins by falling. Butin /f ¥ cNORn_wus ,’,"and. s ;
/I A PUBlic transport /f it does not fall from the usual level, Both speakers raise their voices
to a noticeably higher pitch and begin the fali from there. So, instead of

b T T \

eNORmous we have eNORmous
* and instead of ** " sl e R Pl i B
. T e ’
PUBIic transport we have PUBlic transport.
______ TR ISP RS IO W 7 PO S0 - B SRR |

._We call this raised pitch level high key and we shall use an upward arrow 1 in froat of the
“ prominent syllable to shaw where the extra step up takes place. The two cxarnplcs therefore
_have tonc and key marked scparatclv. like this: |

H N t’!‘j_muus H A 'P_L,l_&hc transport /[.

Sy
w3
-
)

Listen to these extracts and use an upward arrow to mark the places at which you
hear a rise to high key. (Remember, it occurs at a prominent syllable and this
means that it may come in the middle of a word, as it does in // e T NORmous //.)

L /1 V'm SAYing // we SHOULD // cesTRICT /f the MANuFACrure /f and USE of i
/I PRIvate motor cars /f

2 /f for instance their manuFACture // uses UP // other SCARCE // often
ircePLAceable // NAtural ceSQURces // :

3 /Ml evenif you stray a¥AY from the towns // QUr of town for instance // a

Listen to these examples and repeat them. While you are doing this, try to decide
how the high key affects the meaning in each case.

1 /1~ but the MQror car // ¥ ret DUces mobility //

2 /A but there are TRAffic jams // ¥ in the T COUNcry /f

3 /I ~A but the eFFECt on the enVirenment / N is ovec T LOQKED /
4 /1 ~A but MISter WiLLiams / ™ was once a M KEEN driver //

8.5

It is the popular view that motor cars increase, or* promote’ mobility, so when the speaker s
here says that they ‘reduce’ it, she is contrasting what she thinks is the case with what one
might expecr. She is saying: "It doesn't promate it, it reduces it.".

Slmllarly, althuugh we mlght regard traf‘f'cjams as pcrft:ctly normal in town thcy ar:'n
-, usually expected on ‘country’ roads. One would not expect sensible people ta ' over ook’
:nwmnm:ntal damage; nor wou!d one expect that someone wnh Mr W4lllams s pr:sent
- views could cvcr have been a "keen’ motorist. When you use high key in situations like thcsr_ et
you point up a controst between what you say and what you suppose would be cxpcct:d

The examples below say something very similar to those in Task 8.3. Use upward
arrows to mark the places where you think there will be a rise to high key. Then
say them to a partner and compare your versions with thase on the cassette.

1/ ~A we exPECr it to inCREASE mobility #/ ¥ and it reDUces ic //

I 1A we're HELd up in TOWN #/ N and in the COUNeey #/ N as WELL /f

1

3 1~ we KNOW the environment is THREAtened // N but we overLQQk it //
4 [i 2 he HASn't always thoughe like THIS /7 ¥ he was once 1 KEEN driver //

Can you explain the use of referring and proclaiming tones in these examples?

In each of the examples below, there is some kind of contrast or contradiction.
Before you listen to them use arrows o show:

a) what tone you expect in each tone unit;
b) where you expect the rise to high key to take place.

Then say them to a partner and compare your versions with those on the cassctte.

1/ instead of COpying our mistakes // the LESS deVEloped countries //
should LEARN from them //

2. itisn’t CLEver to drive dangerously // it's irresPQNsible //

30 we DON'T need MORE cars on the roads // we need FEWer //

These two examples differ slightly from those you have just been working with.
Listen and mark the dse to high key with an upward acrow.

1 // they should be LEARning from our misTAKES #/ NOT following our
exAMple //

2 // WE need to reDUCE // the numbers of CARs on our roads // we DON'T

-
need to inCREASE them //

89




- Unit 82 Can youexp

In both these examples, the tone unit that has high key has two prominent syllables not one.

When this is the case, the upward step occurs in the first prominent syllable.

N th::y'should be T LEARning from our misTAKES //
/[ T WE need to reDUCE H

It may lock as though there are two ways of indicating high key. This is not so, however. The
simple rule is that you rise to a higher pitch at the first prominent sylloble in the tone unit
If there happcns to be only one of them, that one is both the first and the last.

As in Task 8.4, try to predict where there will be rises to high key in rhese tone
units. Then check your predictions with the casserte,

3 ics leresPQNsible /f to DRIVE DaNgerously /7 ic's NOT CLEver //
4 Il we CAN't aFFQRD /7 to waste NAtural reSQURces /f we QUGHT to be
SAving them //

Listen to the replics in these exchanges and use an upward arrow o mark high
key in each case.

| A: Excuse me.Is Marker Screec near here, please?

B: M i'm SQcry // i DON'T KNOW /
So 1 turn left ac the roundabour?

B: / well ACrually // ar the TRAffic lights //

& ‘I (1 tf;r_ first spcak::r assumes that thc uth:r knuws thc wher:abouts of Markct Strcct. Th
" second speaker has to correct that assumptlon In [2] the f'rst spcakcralso makes an _'
: assurnptmn{Thxs time’ :t is of a dlffc.r‘:nt kind but x: 15 sxm:lar%y in need ofcurrectmn

- it |!\'>n{ T

dzthathuth speakcfs apprccuatc'that the second is
'd_actually contnbutes vtry httle. m tht rng:ssagf:hbcyond

Waork in pairs, and make up correcting responses to these questions or assertions,
using the suggestions given. Take care particulacly with the ‘softening’ referting
tone and the following contradictory high key.

{ »
I
0= 3 a: You know that book | lent you some ume ago. Have vou finished with
it yer?
B: Don't you remember . . . {...you took it back.) & -
4 A: I suppose the owo fifty-seven is an express?
B: Unfortunately . . . {...itstops at every stacion.)
5 A: I'm sure you agree with Mr Williams.
8: To tell you the cruth . .. {...youdon’t agree with him.)
6 A You knew Mary, of course? i
g: Not really ... (...she was after your time.)
=] ; ; kT
= Compare your versions with those on the cassetre. :
Now respond to the statements below in the same way, but this time use your { f
own choice of ‘softener’. : ?
7 Val was very foolish to give the old lady a lift.  (She may have been genuinely
. £
il.) CF
§ Mandy called David from the Coach and Horses.  (The pub was called the ‘W
Horse and Groom). L 3
9 Dr Thomson was a well-known historian.  (She was a philosopher.) 7 e
8.8
0% Whenever you used a referring tone in Task 8.7 you chose a fall-rise version.
Why is it beeter to avoid using a nising tone in such circumstances?
8.9

=] o~

i
|
T T

Work in pairs. One of you should make one of the statements below about Mr
Williams and his views. {You have not been listening very carefully to the
interview!) The other, who has been paying artention, should agree or disagree
with them. For instance, a disagreeing response to ‘So Mc Williams thinks that
young drivers who take risks are Llcver might be:

/%A1 DON'T think he DQES // N he says they are irre T SPONsible //. [

Continue with the other statements. Remember, when you are disagrecing, to use
a ‘softener’ with a fall-cise tone: {e.g. ‘Notreally . . . ", ‘Do you think so?’, “That
isn’t what [ thoughe . . . ’, etc.) before you use a high key correction.

¥,

So Mr Williams thinks that young drivers who take risks are clever.

Mr Williams was the interviewer then?

He was going to artend a conference.

He was sympachetic towards everyone who was involved in a road accident,
wasn't he?

5 He thought multi-storey car parks were ugly.

6 He had always been critical of car drivers.

7 He thought cars were responsible for much ecological damage.

SN G NSRS

Then compare your responses with those on the casserte.

9t
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Part 2

“The less developed countries should learn from the mistakes of [.h.c marc
developed ones, not follow their example.’ There are many activities, apart from
transpore, about which this might be said {clothing, music, fast foc_)d, ctc_.). Work
in pairs or small groups. One of you should suggest some matters in which
slavishly following the lead of the ‘more developed’ countries could lead to - or
has led to - disaster. The other(s) should take the contrary view. Take care over
how your disagreements are expressed.

Listening to sounds

Target position 4 )
Consonants that follow the vowel of prominent syllables, but do not end the tone unit
Single consonants: {l iv's been TAken QFF [/

Clusters of two or Il it's been CANcelled |/
mare consonants: {/ PUBlic TRANSsport {f

Listen to these pairs of tone units and repeat them, giving special attention to the
target sound.

la /f there were TOO many misTAKES //
b // our TOpic for toNIGHT //

2a {/ the WAY to MARket street //

2b ATt a MQment /f

8 L

e o 7 Ua}! v,

disarcontinuation:o
A
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< -Unit 8¢ Can you-explain to us

~ sa\uf that, in cases \i-kerTOpi'c:é‘ﬁd.IMArRkEt': it is not treated as part 6Ft-hé‘;iroiﬁ'inr:.ﬁ; sy'lll‘gb‘lci
. Thereshould, of course, be no break at any paint in the tone unit, but it is better that you- -

8.12
= Practise saying these tone units, making sure that you actach the target consonant
to the following vowel. Then listen to them.
L //it's been TAken QFF //
2 //to TAke up a PQST /'
3 //a Llfe of ARnold #/
4 /f there was a Blc of a FUSS //
5 /1 ona PERmanent BAsis //
6 / on THAr oCCAsion //
8.13

Listen to these tone units and repeat them, giving special attention to the two
consonants that are targeted.

1 /f there’'s ONE important reMINder //
2 //a GOOd aTTENdance //

P g 2R
e fiatfollowis

{6, syllables:
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- Unit 8: Can-you explaintoi us i
8.14
) In cach of the tone units below there are instances of two-consonant souncfis“
following the vowdl of a prominent syllable. For instance, the c‘luste‘r /st/ follows
/au/ in ‘most’. Circle all the two-consonant clus:crs_rhat occur in this target )
position. Then listen and repeat the tone units. Notice that the first consonant is
made part of the prominent sy!lable and the second is made part of the following
non-prominent syllable.
o= 1/ for MOSt of your LIFE //
2/ JUSt a MOmene /f
3/ FIRSt and EQREmost //
4 /it GOES via MANchester //
5 i from PLATform THREE /
6 I we should CONcentrare // on PUBlic transport //
— e B e s e e
the way sm_md; are -
make itimpossible fo ecost
unds tﬁﬁf@g{‘??fﬁ? tcﬁaw‘?; e letter
8.15
&=l Look at these tone units and circle all the two-consenant sounds i.r! them \’E‘hil’.‘!‘l
follow the vowel of a prominent syllable. Be prepared for the spe}lxug to disguise
the two sounds you are concentrating on in various ways. Then listen to the tone
units and repeat them. The phonetic symbols tell you what sound to use.
1 /f the reCEPtion area /f Ipff
2 I/ M1Ster WL Liams // njl
3 [/ they produce CARbon diQXide /' /ks/
4 f our ANNual MEEting // Inj/
5 #/ our URban CENtres // nt/
6 // a2 NASty ACcidenc // kst
94
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i

Listen to these tone units. They both have three consenant sounds after the vowael
in one of their prominent syllables. Repeat them.

L /fhe SEEMs to he STUCK #/

2 fhin GREAT quanucies //

When there is a cluster of three consonaats, only the fiest is treated as part of
syllable. In these examples, both [stf and fkw/ are made part of the following, non™
prominent, syllable. Notice that in (2} the middle sound is a plosive [tkw]. In thesc
circumstances, it is sounded anly very lightly: often it can scarcely be heard.

Listen to these examples and repeat them, taking care not to give undue emphasis
to the ‘middle’ plosive sounds.

3 M he HAD an old BENtley or something //

4 he relPLACed thar man who got MOVED #
5/ he LEFr round about the same TIME #/

6 /i exPECe she's GONE //

7 /s NOT like the QLA coffee coom #

3 11 CAN'c reMEMber /

In these examples, the ‘middle’ sound in the three-consonant cluster is identical to
the sound that immediarely precedes it. In these circumstances, it is not heard at
all except in very careful speech. Try speaking them both with the middle
consonant sounded and in the more relaxed way you will hear on the cassetee.

1 // the EIRST turning // is a CUL de sac //
/F ARchur's still THERE /

/s THAT the eXACr ticle //

/! toNIGHT's SPEAker //

/1 she WEN¢ to [Ndia /f

/t perHAPs SOMEoene // can TELL me /

)

Oy b S

8:Can you explain to-us 2"

the prominent
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8.18

8.19

- Uit 8 Caii you explainto Us iy F5 | A

Listen to these tone units and repeat them, paying spccml attention ta the first
consonant sound in the cluster of two or three.

1 Hk%NEARdeANEH
2 /] QUITE FRAN mw/ '

W‘nen the. IH"St l:onsanant in a two- or thrc:. consonant cluster is repru.:n_tcd in spgﬂlﬂg bY
hi: M:tttr n :ind is fuﬂnwcd by Ik] it usual}y has the pronunciation fgf. © =

o 4 B s

Say these tone units before listening to them.
3 // CONcrete BENches //

4 {1 i THINK he did 7/

5 #f THANK you vecy MUCH //

6/ she TOOk out a HANdkerchief //

=]

Listen carefully to these tone units and repeat them.
1 // the ANNual GENeral meeting //
2 // he SHOULD be here this EVening //

a7 :E-t.cﬁ*i.w_cn.‘ c.spclimgsuggcsb 3‘ s
~th|s~|n&‘§ur S followed. By, an NUA conson ant,t :M 0
g;ﬁENcraLﬁfvgo*und?hke [gjcnralf'_gr:!‘g,‘ ‘F‘“ EVenin

4!\.

Ciccle any vowels that you think might be unsounded in these tone units. Say
them and then compare your versions with those on the cassette.

3 /f COULD he call me at SEven o'clock //
4 J/ 'm TRAVelling to YORK //

5 /f and FAshionable DREsses //

6 I it's comPLETEly DIFFerent //

Listen to them again and repeat them.

Uit B Can youexplainto us 2027

If you need to practise any of the variations that occuc in this target position, turn
to Exercises 31-+4 in the Appendix (on p. 147) and listen to them.

Summary

| High keyis marked by a noticeable step up in pitch level at the first prominent
syllable of the tone unit.

2 [rs function is to mark the contents of the tone unic as being contrary ©
present expectanons.

3 When high key is used to correct or contradict someone, it is good pracuce
precede it by someching said wich referring tone.

Single-consonant sounds that follow the vowels of a prominent svilable and do

not end che tone unit usually sound as if they belong to the nexe syllable.

If chere are two or more consonant sounds in this target posicdion the fiese

usually sounds as if it belongs o the prominent syllable and the second as if it

belongs to the nexe syllable.

*Middle’ consonans in three-consonanc clusters in chis target positon are

frequently not sounded.
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UNIT

Reading aloud

Part 1

Listening for meaning

== Listen to this item from a broadcast news bulletin. e reports events in Barcelona,
where England have been playing in the latest round of the World Soccer Cup.
The report contains information about: (a) the progress and outcome of the
match; and (b) an incident involving supporters. Working with a partaer, prepare
two separate short news items for reading, one concerned exclusively with the
game and one concerned exclusively wich che behaviour of the spectators.

Listening to intonation

Listen to the beginning of the report again and read the transcripe of ir.

I/ "7 in BARceLOna today // M suPPORrters CLASHIED // ~ when ENGland
played their world CUP macch // ¥ against SPAIN // = che PREsent // N CUP
HOLders #/ ~ ENGland had HELD #/ 2 the CHA M pions #/ ¥ to ONE ONE /
N uaril HALF TIME / N but SOOn afrer play was reSUMED // ™ a PEnaley //
™ was awarded aGAINst chem //

o Working with a partner, try to decide:

a) why these words ace made non-prominent in the reading:

today played marwch play awarded;
b) why the ficst occurrence of ‘against’ is not prominent and the second is;
c) why certain tone units have referring tones.

Look at the following transcript and use arrows to show where you would use
referring tones (either fall-ase or rising tones) and where you would use
proclaiming tones (falling) if you were reading the news.

1/ the deClsion caused UProar // among a GROUp of ENGland //
EANS # and THIs in TURN #/ resPQNSE //

triggered an ANgry /#

from some ol'Osing supporters /7

the STAND //

in an ad]Olning SECtian # of

Read your rranseripe aloud before comparing it with the version on the cassetre.
Now listen to another bulletin about the same event which was broadeast lacee
the same evening. Use arrows to mark the tones on the transcript below.
2H the deClsion caused UProar #
and THIs in TURN /
oPPOsing sulPORrers //
STAND #

among a GROUp of england FANS 7/
wiggered an ANgry resPQONSE // from some
in an ad[Qlning SECrion // of the

Can you think of any reason for there being some differences berween the cwo
versions, and perhaps between cicher version and your cwn?

The intonation of this kind of reading is similar in many ways to that of face-to-face

conversation. What is different, though, is the reader's (or speaker's) relationship with the
listener.

In much conversation, speakers know enough about their listeners to be able to predict fa\r!y
accurately what will be news and what will not. Newsreaders have to dcal with a different -
kind of situation. There are likely to be many thousands of Ilstcn:rs “and what will be news
to some will not be news to others. Such facts as that Eng!ond have. today bcen playing a.% .
" World Cup match against Spain'in Barcelona’ will probably e known‘tcr the majority of < *
listeners, but not to a sizeable minority. It follows that there is no 'corcect’ intonation which . :
will suit evcrybody in choos:ng a version whlch puts all thls mformatlun in tanc \inits with
-- referring tones, the reader judges t . i
fargest number of listeners. .

Suppose now you are the journalist who was sent out to cover the martch. You are
telephoning your ceport back to your office. Your partner is at the ocher end of
the line and has to key your report into a word processor or write it down as you
read it. This is what you have written and have to cead out

Supporters clashed during play in the World Cup match here roday. England had
held the champions to one ane uncil half time but soon after play was resumed 1
penalty was awarded against them. The decision caused uproar among a group of
England fans and this in turn provoked an angry response from some opposing
supporters in an adjoining section of the stand.

Read it out, remembering to give your partaer plenty of tme to take it down.
(Unless you have a keyboard available, your partner will have to write it.)
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Compare what you have just done with the reading on the casserte. Use
arrows to indicate the tones the reader uses.,

i suPPORees CLASHED #/ DURing PLAY #/
MATCH here to DAY #/ ENGland /7

in the WORLD cup
had HELD the CHAMpions 25

i to ONE QNE / unTIL half TIME #/ but SQON // after PLAY
was reSUMED # a PEnaley # was aVWARded aGAINST them // the
deClsion // caused UProar // among a GROUP / of england FANS //

and THIs in TURN #/
some oPPOsing //

proVOKED #/ an ANgry resPONSE // from
sulPQRrers /f in an adJOlning SECrion / of
the STAND // =

Can you explain why one particular tone is used so frequently in chis kind of
reading aloud? ‘

‘c'rﬁ‘as.a.g; and how it will affect our -
- - listener: we sa-f'.Wc are ‘telling’ or ‘asking' the listem:_r'abcut sOm:thing;The.same applies.
¢+when newscasters read the news. But the jou rnalist wha is sending back his copy is doing

about what h
SRS Lt o e e
We riad' thin

Listen to these extracts from the dicrated version and repeat them.
L 1 = the deClsion // 2 caused UProar //
2/l % among a GROUP // ™ of england FANS //
3 /1 and THIs in TURN // 2 proYOKED // = an ANgry resPONSE //
4 11 = from some oPPQsing /f 2 suPPQRrers //
5 /= IN an adjoining SECrion // ™ of the STAND //

Now listen to how the second reader says this part of the news item and repeat
cach extract.

6 /I~ the deClsion caused UProar /
7 /N among a GROUp of england FANS //
3 /1A and this in TURN /#/ ¥ triggered an ANgry resPONSE //

Unit 9= Reading aloud

27 from some oPPOsing sulPORcers //

10 // 2 inan ad]Olning SECrion // ¥ of the STAND /#

-
Ly

We have now encountered level tones in two different kinds of situation:

a) the speaker needs time to put together the language necessacy for transmission
of a message (e.g. the chairperson at the Philosophical Sociery meeting);

b} the speaker gives the listener time to deal with a ‘parcel’ of language.

In both cases, the awention is diverted away from the message and towards the

words that the speaker is using.

The tone units below are from Units 8 and 9 and include level tones for one of
these reasons. Listen to them, repear them and try to decide which of the two
reasons, (a) or (b), applies in each case.

1 several committee members have also expressed a wish to stand down for one
reason or another

1~

we are in fact er going into the red in a racher serious way
3 possibly due to the flu epidemic and erm and and the storms and unseasonal
weather outside

4 i think first and foremost there's there's what § call the eaviranmental case

5 their manufacture uses up ocher scarce often iereplaceable natural resources
6 they're essendally they re essentially short-lived articles

DRI e e
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In Unit § we introduced high key. Listen now 1o some examples in which )
speakers make use of low key. You should concentrate upon what happens in the
last tone unit of each.

It ENGland /f were playing the PREsent champions // SPAIN #
2 Jt the Wlnning boal Il was scored by MARcos // the SPAnish CAPrain //

We have seen that high key is indicated hy a Jump up toa hlghtr pltch at thc Frs't prominent
syllable in the tone unit. If there is a jump down at this same point, low key is chosen. There
is a jump down in: :

Il ¥ SPAIN | and in
1] the LSPARISH CAPtIIN I, = 8 S iens sy g ne e e

What is the function of low key? Notice that in (1) ;md {2) above, the tone untts which have
low key use different words to restate what has;ust been said. So. 'Spain' is known tobe = -

another way of saymg "the present champlons and 'the Spanlsh captam 15 known to be the _

5ame person as Marcos

We can compare the use of low key with that of high kcy I h|gh key means somtthmg like

“*this is’ notwhat would bc cxpected' low kcy means 'this is cxact.'y what wnuld bc expcctcd (s

PR RO T SR N ST SO UUR SRR S St

Working with a partner, use a dowaward arrow to show which tone units you
would expect to have low key in the following examples. Remember that the step
down in pitch will occur at the first prominent syllable in each case.

1 /f TRAffic congestion / is JUSt as SErious // QUt of town /f in the COUNrry //

!/ 1 LOOKed across at my PAssenger // the Llttle old LAdy //

/f JUSt a MQment sic // 'll SEE if he’s IN //

4 /I JANE // JANE PARKS // is LEAviag / to go to GLASgow //

S /f our NEXT MEEring // the MARCH meeting that is // will be our ANNual
GENeral meeting //

Check your predictions with the cassette. Then repeat the examples

(]

(o8]

9.8
= Listen to these examples and repeat them, trving to reproduce all che intonation

features, including the use of low kev, Rewind as many times as vou need to
before going on to the next example.

] 1 Qur speaker for this evening — Dr Agnes Thomson - is well known to most of

FOUL

2 Yes, it's the same placform - platform three.
3 Is that near che maps and chings, over there?
4 All the senior staff - people like Arthur - are on the ground floor.
3 Marker Steeer, the street she was looking for, was just a lictle furcher along.
On the day after the meeting of the Phitosophical Society (see Unit 3), you have
the job of thanking Dr Thomsan for her talk, which members found very
interesting indeed. Dictace a lerter of thanks to your secretary (a partner)
composing it as vou dicrace.
Then telephone Dr Thomson (again your partner) saying roughly che same thing,
Compare the two, using tape recordings if this is possible.

Part 2

Listening to prominence and sounds

tone um
sl -;. {2is

pattr:rn for such citation forms has one promment syllable_If the puson wh ak|

“down thr:)curn—silsts rcport had leled to hcar a partlcufar word and ‘asked for. :

ok #Pe-—in‘-—o—-ﬁ—

oes not actually have pmmmcnc\_
a5 L<. ‘t..,,’,;ﬁ‘:"_x—?_"\ﬂ

|
S|
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- Unit 9z Reading aloud - °
L ( : ;
| Lo
( 9.10 9‘1_2'
( =i Listen to the citation forms of these words and repeat them, =
{ Barcelopa referee
[ 0= Which syllables are prominenr in these examples? 0=
( ! The citation of words like these is represented in most dictionaries as having a 'secondary’
( P stress in a syllable before the ane which has ‘primary’ stress™; ; ' ’
"Bérc:-'lcr:r-:élr' i3 e A AL TR B Iy S SR e et
( Tref e 'ree hEt
( What this really means is that when these words are cited they follow the two-prominence
; —Patiern.thatis 2 common alternative to the one-prominence pattern amang RIS el
( Both 'secondary’ and ‘primary’ stress signify prominence, and the latter indicates additionaily _ .
{ © “Where the tonic Sylfable is’ (e iaRinc Gt S L oo o e
( ... When there are two p‘mmincntsyllables in the citation form of a word the vowel sound in
both is protected. !
( =
( *,("\","“w\‘. v & e Fan LA s
9-11 ! ¥ s . 3 ‘
( T . : . :
In Unit 8 Mr Williams used the word ‘irresponsible’ with refecence to the :
{ behaviour of certain drivers. We might say: i
( L /1A the WORD he USED #/ N was leresPONsible # |
¢ = Listen to this and repeat it. i
You can make a similac statement about other words he used, like this: ’
( )
I~ anQrther word he used // M was . -
( Make statemecats like this wich these words, cach of which has WO prominences
( in its citation form.
i . -
2 manufacture i w Fk -
( 3 eavironmental i ,’ f A . 9.13
( 4 devastation o Ty _ i 2=
5 international el % : =i
( 6 architectucally F e
88 Lilme ek \
( = o Compare your versions with those on thé cassette.
(
(
(
(

Listen to these tone units. This tme
are used, not as cirations, but
and repeat the tone unics.

vsome of the words vou cited in Tar Ot
as part of @ message. Circle the prominent

I (Well, ceally) #/ the problem’s an environmenral one /f

2 (le causes) /f complete devastation #/ (ot our city centre)

3 (Multi-storey car parks are nor usually) #/ successful a rchitecruraliy /7
4 (To reduce the number of cacs) # we muse reserice their manufacrire /
3 (Behaviour like char is) # totally irresponsible //

Flow does the pronunciation of the words here

differ from cheir p'ronum
Task 9.112

The function of prominence is to mark a word 3s a selection. So, in (1) the spea

that it is an environmentol problem that is under discussion, not - for instance

economic ar gesthetic one. The accupants of the selection siot might be repres:
something like:

one syllabje prlqrr]_iingap'\{'lhi!e a word mayhayc t\;-}p -p'rr.}rpinenm syllablcs i

sually given only on e-when it is us

wo prt nitsci
ed as part'of a m

9 i_wé

Listen to this example, which uses one of the ‘two-prominence words’,
‘environmental’, that was in Task 9.12. Repear it, and decide how its
pronunciation differs from how it was pronounced there.

I The motor car is an enviconmental and safery hazard.
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When one of these wards comes carly in the tone unit, so that its prominent syllable is the
first one in the tone unit, the syllable which is prominent is the one which has secandary
stress in the citation form. Compare:

{/ the PROBlem's an enviranMENtal one /[
Il an enVironmental and SAFEty hazard //.

Listen to these examples and repeat them. Circle the prominent syllables. Then,
working with a partaer, compare the proaunciation of two-prominence words
with the way they were pronounced in Task 9.12.

2 [c brings devastation and descruction of our city cencres.

3 Anarchirecturally pleasing car park just defies imagination,
4 We need to impose restrictions on their manufacture and use.

5 We simply can't tolerate such irresponsible behaviour,

When you use a 'two-prominence word’ in a message, and wish to show that it is selective,
You must make one of the two syllables prominent. Which one depends on whether it is
going to be the tonic syllable or an earlier prominent syllable in the resulting tone unit.
Remember that the word in question may not be selective and will therefare have no
prominence at all. This pyramid diagram shows some of the patterns that are possible.

° . \ . T

- Citation form

i, \

and USE ¢

MANupﬂ;tur}__i_ ST,

9.14

(
“AInit's: Réading aloud:
(
(
In the last three tasks there have been three different cone units conrtaining the v
word ‘enviconmental’. . (
enVironMEN@l // (2.11)
/1 the PROBlem’s an environMENcal one // (9.12) (
/M an eaVironmental and SAFEry hazard // (9.13) e
To these we can add one in which the word is not selective:
|
/1t aMOUNTS to an environmenral diSASter //
o (
Use all of these examples to construct a pyramid like the one above.
Then do the same with the three tone units that have involved the use of the word (
‘devastation’. (
Complete the pyramid by inventing an example in which the word is not
selective.
\
Syllables which are prominent in citation forms have protected vowel sounds. They therefore
keep their full sounds even in tone units where they are not prominent.
(
{
; y . {
The protected vowels in non-prominent syllables are boxed in this diagram:
{
MANuFACrure
{
MANucture and USE (
USE and mnuFA sture
we must reSTRICT their m@n@fscture and UJSE
Say each tone unit, taking care to give cach boxed vowel its full value without
making it prominent. At the same rime, be sure that you are not attending too
particularly to the pronunciation of vowels that are neither prominent nor boxed:
their ‘neglected” pronunciation should be something like 7o/,
Then mark the protected vowels of ‘environmental® and ‘devastation’ in the
diagrams you made in Task 9.14. Say them, paying attention to the same
fearures.
10
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Somctimes speakers introduce citation forms into
When Mr Williams says:

1% it's {eresPONsible /7

he is not just saying what he thinks of the behaviour of certain drivers: he is
saying in effect ‘The only word to describe such behaviour is “irresponsible™’ — a
fairly common way of underlining one’s comment.
=i :
k=) With a partner
tw

their speech for special effect.

 listen to some extracts from the Interview in w
o-prominence words' occur. Decide whether
form or not.

hich some of the
the speaker is using a citation

0= | environmenral

2 environmental
3 irreplaceable
4 architecrurally

Summary

1 When you read aloud, you may assume thar: {a) your readers are intecested in
the message in much the same way as they would be if you were simply
speaking to them, or (b) cheir interest is limited to the wocds vou are using.

a) In this case your intonation is similar to what it would be in conversation,
except that ceading often rakes place in situations where readers and
listeners have a less detailed understanding of the relevane shared

background. [t is sometimes necessary, therefore, to be sarisfied with a

working approximation to an appropriate intonation,

Here, level tones are used in a fairly mechanical way, the lengch of the tone

unit depending only upon how many words the speaker happens to have

been able to assemble in one ‘bite’, or how many the liscener s expected to
be able to deal with.

The kind of ‘oblique discourse’ that results from
language racher than with the message is commo
not only that we tend to ‘read out’ material usin
teaching and learning language often involve us in talking abour such things as
‘words’ and ‘sentences’, and when these are the focus of interest, rather than
the message, the level tone is often the narural choice.

3 Low key is indicated by a step down in picch at the F
the tone unit. It is used to mark the content of the to
listenec would have expected’. .

4 The citation forms of seme words have ‘primary’ and ‘secondary’ stresses, thar
is to say, they follow che pattern of the two-prominence tone unic. When such

words occupy a selection slot in a message they have only one prominent

syllable. Usually it is the second that is chosen, that is, the o

stress in the ciration form. If, however, the speech is divided

b

3]

an engagement wich the
nin language classrooms. It is
g predominantdy level tones;

st prominent syllable in
ne unit as ‘just what che

ae having ‘primary’
into tone units in

“

such a way that the word carries the fics
tone unit, then the earlier syllable (
Citation forms are sometimes used when we wane
word, as something thar we have deliberarel
impart some kind of emphasis of the kind:
will convey what [ mean - or feel .’

t prominence in a two-prominence
the one having ‘secondary” stress) is chosen.

to foreground a particular
¥ chosen. Very often the effect is 1o
‘There is just no other word that




) Revision: The story'so far

.‘.

UNIT

Listening for meaning

S You are going to hear a radio announcer introduce the second instalment of a
serial. This is about the adventures of a former businesswoman, Penclope
Wainwright, who has retired and now lives at the seaside. Listen to the
announcer as she reminds us of what happened in the fiest instalment.

Working with a partner, write down as much as you can remember abourt cach of
these characrers:

Morgan Penclope Helen Derek.

STL 0% Check your answers with the cassette.

Listening to intonation and sounds

I10.1

&= Listen to this extract from the announcement and mark in the tones for each
tone unit.

O L/ peNElope WAINwright // retired to a SEAside CQrrage // on

the SUffolk COAST //

- Can you explain the choice of rone in // peNElope WAINwright /72
= Idenufy, and try to explain the tone choices for all the names in these examples.

20 HElen // TOOk over the RUnning // of the SHOP //

- R DEcek #/ aGREED // QNly // ON the conDItion / that they KEEP cheir
FLAton /f in TQWN /

4 J/ an Uninvited GUEST // at the PARcy she had given // was

MORgan //
Why is (4) different from the others?

i

The speaker assumes that mast of the characters in the story are already known to the
listeners. She does not have to tell them about Penelope, Helen and Derek: she can refer to
them as people who have been mentioned already. Strictly, this applies ta Morgan as well,
since he too was mentioned in the last instalment. \Why, then, is his name proclaimed?

As the extract makes clear, his appearance at the party was a surprise. The announcer
underlines this fact by behaving as though her listeners have not heard of him before: she
uses a proclaiming tone to tell them. She is trying to recapture the sense of unexpectedness,
even though some of them actually know all about it already.

10.2
= Here are some questions about some of the people you have encountered in this
course. Answer them, using a referring tone when vou mention the name. Mark
in the tones in the answers. Say them all before you listen to the casserte.
1 a:Who was Doctor Agnes Thomson?
s/ S docroe AGaes THOMson /N was the SPENker /N acche MEEdae #
N of the philoSOphical sociery #
] 2 a:Who was Mandy?
e ff MANdy / was the PERson who rang DAvid // to ASK the
way to his HQUSE #
3 A:Who was Mr Tom Williams?
B i TOM Williams // addressed che NAtional TRANsport
conference / (about the problem of the private motor car)
+ A:Who was Tony?
Bl TOny # was a FORmer COlleague M of SUE'S I {(who left the
company several years ago)
5 A/l Who was Elizabeth?
B: /f it was eLlzabeth #/ (who was looking for an address in Markert Srreer)
10.3

Working with a partner, test cach other’s memory of other people who have been
mentioned in the course. Use a referring tone in all your answers in the way you

did in Task 10.2.
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Listen to this example.
I a:Who did David give directons to?
B:// ™ the PERson // ~ david gave diRECtions to // ™ was MANdy //

\
Here too, the answer includes the name of one of the characters in the story, but
this time the name is proclaimed. Can you say why?

The question makes it clear that the speaker knows that David gave directions to someone.
What she needs to be told is wha. :

Listen to these questions and answers and mack in the tones in the answers. Why
are proclaiming tones used in some tone units and not in others?

¥

2 a: What book was the customer looking for in the bookshop?
) a LIFE of ARnold #/ was the book he WANced //

[¥F]

A:Who was moved downsrairs when they reorganised the office?
8 /f the PERson they moved downSTAIRS #/ was ARchur //
4 A:Who was Susan trying to contact when she spoke to Jane on the phone?

B: i was TOny / she wanted to SPEAK to //

10.5
0= Look again at the transcriptions of the replies in Tasks 10.2 and 10.4. Make a list
of all the words containing a protected vowel which do not also have prominence
in this context. Mark the vowels with boxes.
10.6
= [_(cnd what the announcer says about Morgan in (1a) below, and listen to it. Then
listen to the different version which follows it. Repeat the part that is transcribed
in both versions.
la # N emBlrrered // ¥ and disiLLUsioned // (by his experiences in Australia)
Ib # N emBlttered and disiLLUsioned / {by his experiences in Australia)
What is the difference between the two?
XA R R UL O AR BRI M LT AR
ered J['and || S and disiLLUsioned Yones, 3o nothing 5%
ing tthein Srmation i EH;
s impac {an was nat anly embittered, he was also
S T T e R
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10.7

10.8

Each of the following examples has two versions: one in which the transcribed
part has two tone units, and one in which it has one tone unit. Listen to the
first version, then before listening to the second, say the transcribed part as one
tone unit.

2a (These visits) // have exClred che INreresc // of her NEIGHbours /f
2b (These visits) // have exClred the interest of her NEIGHbours //

3a {(and an obstacle) // to her SETTling DOWMN // in her NEW LIEE //
3b (and an obstacle) // to her SETTling down in her n«;w LIFE/

There are some occasions when there is not really a choice between presenting
inforrmation as one parce! and presenting it as two unless there is also a change of
tone. {n:

/f PednElope WAINwright // reticed to a SEAside CQrrage // on the SUffolk
COAST !

the two parts of 'Penclope Wainwright', 'seaside cottage’, and *Suffolk coast’
work together as a single label for: “the heroine’, thee new residence’ and tits
location’ respectively. They are very unlikely to be divided into two tone units
with a proclaiming rone in cach.

The fallowing tone units have occurred in various units in the course. Which of
them might easily be divided and which peobably would not2

1 /! a peDEStrian PREcinct / 5 1 the USE and manufACrure /f
2 /f a ONE way SYStem /f 6 I/ on the SEcond ELOQQR /
3/ the diRECT train to YORK // 7 HUNSEE it he's [N/

4 {/ she LEFra LONG time ago /f 8 {/ the WORLD CUP match /

Listen to an example that is similar to what you heard in the ‘story-so-far’
anno tncement at the beginaing of the unit. Then listen to one which differs from
it. Can you describe the difference?

1a // ~& but r¢TIREment // M is more e VEN ful // ~A than she exPECted //
1b /# 7 but ceTIREmenc // % is more eVENTFul // 7 than she exPECted //

nit.10: Revision: The stuity so far




“Unit-10: Revision=The story so far:

When the announcer wishes to make reference to something that is already shared, she
usually uses the fall-rise tane. The second version uses the rising tone.

Speakers on the radjo tend not to adopt a 'controlling’ attitude to their listeners. People
sitting at home do not want to be treated as a public meeting! But if the announcer were
actually reading a story about Penelope, she might very well adopt the more public manner
of ‘staryteller’ rather than that of the informal convefsationalist.

Listen to these pairs of examples and use accows to mark the tones. Repear them,
making suce you change the fall-rise tones to rising tones in the second version.

from DERek //
from DERck #/
GOssip has REACHed her #f

25 Mt but it was NOT without oppoSlltion //
Zh' bue it was NOT without oppoSition /
da /f MEANwhile

about whar her

SO in law is doing i/ in LONdon //
b MEANwhile / GOssip has REACHed her // about what her
SQn in law is doing // in LONdon /f

4a she is relLUCranc //

to tell him QUTrighe // that he is NOT

WELcome //
4b she is ceLUCeant // to tell him QUTright # that he is NOT
WELcome //

5a it he TURNed UP //
Sb /i he TURNed UP //

at the PARty she had given //
at the PARty she had given //

Listen to this extract and use upward arrows to mark the prominent syllables
where there is a step up to a high key.

/t DErek // who at THIRty TWO // has STILL // not lost HOPE // of making the
BIG time /f in the enterTAINment wocld // agreed ONly // on the conDltion #
that they KEEP their FLAr on // in TQWN //

Why do you think high key is used in these places?

e r,_x.

10,11

Unit;10% Revision=The story:so‘far:

Listen to these extracts and use downward arrows o mark the prominent
syllables where there is a drop to low key.
L her D.\UG ter /f HElen #/ TOOk over the RUnning # of the SHOP //
2/ but it was NOT wichour #/ 2 CERtain amount of // oppoSltion // from
DErek // her SONGwriter // HUSband #/

Why do you think low key is used in these places?

If we have heard the previous instalment, we shall probahly'kﬂow that 'her ,d'ahl.-xghtcr" and
"Helen’ both refer to the same person. The sam€ applies to 'Derek’ and ‘her husband". In both
cases the announcer uses low key for the second mention because she assumes that w: shnil LI
hear it as rnc-mmg thc same as thc first mcntlon :

This task requires you to remember what you know about the people mentioned
in previous units of this book. Work with a partner and decide whether high key
or low key is more likely in the transeribed tone units in these examples.

| (Elizabech had visited Macket Steeet) // only a WEEk ago /

2 (Mandy had never been to David’s town)} // she DIDa't know icat ALL /

3 (Tony) / had hardly SPOken to sue // (when they worked in the same office)

4 (The eleven forty-eight to York) // was cancelled YESterday // (as well)

(The bookseller thought The Life of Arrold might be a novel) // in the FICtion
SECcion //

6 (Val) /! gave a lift to anQcher old lady #/ {on her way home from the police

n

station)
7 {the chairman was anxious about the next meerting) // the ANNual GENeral
meeting //

Check your predictions with the versions on the cassette.




{ I.1
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T 1

M but it was oo late /f they'd gone // the streer was empty # even the hus driver had
rone i
# Uhurcied across // and tuened into an alleyway / and stacted ro walk /f

M1 weas Gne of those pedestrian precinces # no cars admitced &/ with concrete benches

to sit on // and concrece tubs /f foc plants /#

i i@omcf/@@f and(aghains // and @hionabld@ses / on

(play ic@:urcs #{uddeos 1 und@ﬁgus n and@drcds or’!/ ar @wny@ccs 14
@Wtr@wrnppingﬂ and@ly " anen i ‘
" Shc@rhcrc was n@ﬂ in rh«:srrc::t on thr:@f‘.’ pcvrhcy‘d know !
Gy

3 W there was juse@ghody Goud iGralked@V/ and fookehe lef@hing N1@hergshe'd :
G /;md@rhc pub // i

4/ HQIly # and SNOWmen /7
/M HOlly and SNOWmen /7 ki
5 M there WASa't a PLANT // to be SEEN # )
M there WASQ't a plant to be SEEN// -
6 M WALKed aLONG ¥/ LOOking at the WINdows //
111 WALKed along looking at the WINdows //

If the shop assistant failed 1o hear ‘street’ she would prabably still know whac Elizabeth
was looking for. If she didn't hear ‘market’ she probably wouldn't,

1.8
I The face char it was a *holiday” job, rather cthan a ‘regular’ job has an obvious bearing O
on how much the assistanc knows about the town.
2 She only ‘thought' there was a pub, she didn’e claim to ‘know".
3 ‘Left’, as opposed to ‘right, is crucial to che message.
4 Elizabeth could have decided o0 walk ‘back’; instead she walked on’. She wasn't
going to give up yet!
5 The time the pub opened is staced as ‘seven’; if it had been 'six’, she might have
thought it was warth waiting.
6 The vech ‘do’ is the only likely one 0 be used in connection wich ‘a job’,
7 In the context, some word meaning ‘the district’ is faicly predictable. {Of course, she
could have said // she didn't KNQW the area /7, buc then ‘acea’, or another possibilicy
- ‘neighbouchood’, would have meant the same thing as ‘districe’.) .
8 In'Perhaps they'd know there’, it can be raken for granted that Elizabeth is looking
for somewhere where they will *know’, [s there any other verb thar could have been
used instead?
9 In"and took the lef turning, where she'd said’ there is now no real possibility of it
being anyching but 'lefe’. Why?
10 In ‘the fiese street on the left' there is no alternarive to “un’, 50 it does not need special
arrention. (Compare this wich (4).)
1.9
The version on the cassette is as follows:
A there was NO ANswer // i RANG aQAIN // ic was GEteing COLD 7 so 1 deClded 1o 1o
BACK /71 SHOUId have come /f in the DAYtime // TEIS was HQPEless /i could be
WAlkiog aBQUT // ALL NIGHT /7 and NEver find market screct /f | WENT BACK /w0
where the SHQPS were // it was Balning /f HARD #/ and the PREcinee # was deSERred /1
fele VEry /f MISerable /f
I.1I0
VOWEL TYPE
1 2 3 4 5
HUrried aCROSS TURNed Alleyway STARted
TUBS CONcrete DARK
ONE WASn™t ARCHway
PLANT
6 7 ‘ 38 9
WALK DRIZZling WENT STREET
Nro BENches PREcincrs
Sle WET SEEN
WiNter




I.IL
I PASSED fuf FRIdges al
SHOPS ol HUNdreds Ial
BREGIT ' SHOES
LIGHTS GIVE n
BARgains ta:l PRies
FaAshionable  faf LEFt fef
DREsses fel GlFc i
I'LAStic el HOlly /ol
Flgures hl SN@ncn
Videos hi
1 LASE fa:/ THOUGHT  fad
$HOp ol PUB '
JUST Ial FIRST f3d
DOORS 13 LEFT fef
U@D perHAPs el
TELL et THERD
MARKet la:/
1.13
1 // EVeryone gm@.’ F o shc‘di@l’
2 i she WASn'e sureCWIEREY/ $ /Il pecHAPs they'd know(CHEREY
3 i was TOOGATRY 9 /i WENT round to a@DBdoor //
4/ thece were STREETQIGHTON 10 // it was just HALF pastEIVEY/
5 F'QA_&S admireed // 11 /f she was erhcrc during the
6 1 she was jusCLO}ing the DOORS / HOlidays //
*MNumber 7 has two diphthongs.
1.14
DIPHTHONG TYPE
I 2 3 4 5 6 7
ouT SNOWmen WHERE | LATE LIGHTS |iDEA emPLOYED
NO THERE SIDE
CLOsing FIVE

i
| i
[ = nra
>neid Answer key®
UNIT 2
Listening for meaning
| Place Directinns i
1 Cul de sac i Don't turn here.
2 Underpass Go under. |
i Traffic lighes Turn righz.
+ Crossroads Ger in right-hand lane,
5 T-junction Turn right.
6 | Mini-roundabaut Take the first exar.
2.
1 /N you must TURN RIGHT /N and vou'll see a Mini ROUNdJabouc /4 ¥ and you
wane the FIRST EXic/f
2 /% you must TURN RIGHT # A THEN you keep GQung /' 2 unTIL you COME /
i N o a Mini ROUNdabour // 2 and ON the ROUNdabout // ¥ you wane the FIRST
i EXic/f
: 2.5
L/ A come OUr of the CAR park # ¥ and TURN RIGHT //
2 /1 A AFrer a linle WHILE #/ N you'll see a TURning on your LEFT //
3 /9 I'M SQery /3 ic's che SEcond wuening /N ic's NOT /2 che FIRST / N s0 that’s
the SEcond turning // A on your LEFT //
. 4/ 2 and if you GO cound THERE /7 ¥ you'll see some PLAYing fields // ® on your
RIGLIT #/
4 2.6

/A the THING to look QUT for #/ ¥ is the PLAYing fields # 7 and SOON after you've
wy | PASSED chem // M you'll GO under an UNdecpass // # AFrer THAT /#/ 2 HANG ON/

N you'll BE in hospical LANE // ¥ you'll KNOW // 2 it’s hospiral LANE // ¥ because of
the HQSpical # ¥ ic's a BIG vicTQrian building // ¥ on your LEFT #/ 2 and ac the ENd

of THERE #/ ™ you'll COME to some TRAffic lights //

Note: This is the version on the cassette, but some variations could casily be justfied. For
instance, if Hospital Lane had been mendoned earlier we could have:

co Ay and after THAT /2 you'll be in HOSpical LANE /...




. 2o

1 /1 2§ THINK the place vou're LOOking for // ¥ isin COlege LANE // M i's a
RIGHT TURN /f ™ by the SHELL scation //

*{ think the place you're looking for” amounts really to a repetition of the motorist’s
‘I'm looking for the technical college’. '

/A you'll FIND THAT // ¥ on the SAME side of the ROAD //

3 4N i'maFRAID NQT // 2 if you GO down THERE // ¥ you WON'T get Anywhere //
N it's a CUL, de sac //

# A well the PROBlem 1S # N there are ROADworks // ™ there's a LOc of conGEStion
/2 in the CENtre /f

M NQ /2§ THINK the map you've GOT # N MUST be an OLD one //

A COllege LANE // ™ is in the NEW deVElopment area //

6 // ™ aBOUca MILE/ 2 ic’s NOT very FAR // N it’s the TRAffic #/ 2 that's the Blggest
PROBlem #/ 2 ac THIS time of DAY

t~

v

/13 well you'll HAVE to go BACK #/ # GO down college LANE // ™ PASt the
TECHnical college // ¥ BACK to the CRQSScoads // ¥ GO seeaighe Qver // 2 THERE #
2 Over the CRQSSroads // ¥ WHERE you've COME feom // ™ THEN turn LEFT //

N into Willow ROAD /7 N thac's conJINuing / ¥ along the ROAD you were on
beFQRE #/ = and GQ on // # DOWN THERE // 2 unTIL you COME # ™ to a BIG
ROQUNdabout // ™ rake the SEcond #/ A EXit// ™ and you'll be in a LONG straight
ROAD /! 2 go RIGHT to the END // ™ and THEN turn LEEI:H 2 and THAT will TAKE
you // A to the MIni RQUNdabout // ¥ you're LOQking for // ™ ON park ROAD //
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CONSONANTS AT THE BEGINNING OF PROMIMENT SYLLABLES

1 2 3 4 5 6
GO TOLD DOWN FIRST CUL desac | PASt
GQOing TURning DONE beFORE CONerete PARK
GOT TECHDnical DARK PHONE PASSED
TERminus DOORS PUB
TUBS
TELL

e

md

7 8

9 10 11 12

SEcondary
SERvice

SAW
SAID
SOrry
herSELF

THAT BY
THAT'S
SIT THERE SHE

SHOPS
SHOE _

THINGS

BENches THOUGHT

Voiced

Voiceless

Voiced Voiceless

fdf n
g/ &/
v/ fpl
I3/ il

v/ il
17/ /s
10/ 10/

Plosives

Fricatives

Ipt %t fdf
il ot

Ist 101 [l
11 vl 1ot

UNIT 3

Listening for meaning

Arthur A senior member of staff who is racher secretive and set in his ways.

Jare Formerly worked ‘upstairs’. She left about two years ago and no
one from the office has been in contact with her since.

Ted Waorked with Jane upstaics, and has so far failed to get a diffecent

: job.

Mary She is Irish and works in the Accounts Department. She started to
work in the office after Tony left, so he doesn’t know her.

Sarch She also works in Accounts. i

Jane Harrison

Tony seems to be implying that she worked in Accounts, too, but it
is not very clear.

Angela

She was ‘rather serious’.

Jobhn Fellows

He was moved to Head Office at about the same time as Tony left.

[t is said chat he is doing very well.

-
Ly



3:3
1/ ™ you KNOW everything's CHANGED aow /f ™M the SEcond FLOOR'S #
Ny comPLETEly DIFFerenc //
2 f/ “A those THREE little offices that WERE there // ¥ they've GONE /
3 /N you KNOW that hocrible CQrridor we had 7l & and the little ROQOM 7/
A where che STOVE was // ¥ THAT's all GONE /#/ S i’s all PLUSH carpec and EAsy
chairs down there /f 2 NOW //
3-4
I A WALT a MInute // M there was the POST room // ™ and then there wus ARthur’s
place /1 " and chere was the PHQrocopying room // ¥ WHERE's ARchur 1/ N NOW /f
35
| /1N WELL #/ “* WHA: i'm ACrually looking for // M is MARket street //
2 W WELLWY W WH.;\L i suGQGEST // ™ is that you USE the RINGroad /
3/ VA E L remember coRRECHly #/ S she’s Llving somewhere in KENT //
4 // > QH /1 ™ ALL the SEnioc staff // ™ are on the GROUND Aoor #/
§ /1 9 [ think FRIlday’s // ~ the BEST time // ™ IF you want to carch tom [N/
3-14
Diphthongs Long vowels
1 ...KNOW /nau/ 2 ...KEY ki
# o TRY ftray/ 3 _..MORE /mo
5 ...BOY Moo 7 ... FAR ffa:/
6 ...aWAY  Joweld 8§ ...NEW /njud
9 ...THERE /deof
UNIT 4
CONVERSATION 1
Useful facts: auchor, title, kind of book, publisher, date of publicacion.
The customer knows only the author and ride.
4.1

122

All these examples have fall-rise versions of a referring tone.

—ad

CONVERSATION 2

The [1.48 train ro York has besn cancelled.

The next dircer train is at 13.20 and gets to York ar 15.10.

An alternarive train, which involves changing ac Manchescer, leaves from placform two in
five minutes’ time. [t gets to York ar 14.48. A ticker bought for the dicect route is valid for
this rouce as well,

4.3
All these examples have falling tones.
4j7
340N well P'm RAther BUsy // ™ just at PREsent // ¥ perHAPs you wouldn’c mind
WA[ring for a few minuces //
4 113 aCCORding o the [Ndicator board // M the NEXT train ro YORK //
N has been CANcelled /¥ but NO one seems to know WHY // ¥ i WONder whether
YOU can tell me #
4.8
3 4 THINK so i M the PROBlem [S /N i'm NOT quice SURE #
4 /1 well ic’'s ONE way at the MOment // N because they’re doing a LOc of SEwer
work //
S /I~ NOT REAlly # » NQ //
6 /1 ™ well he USed to #/ ™ buric’s ALL CHANGED // 2 NOQW //
4.11
Voiced sounds Voiceless sounds
NLA sounds reTURN n/
aLONG Inf
BELL i
GROOM fm/
Plosive sounds PUB o/ ouT " on
ODD &/ BACK &/
BAG o/ STOP Ipf
Fricative sounds SHOES 1 aCROSS /sl
FIVE il RUSH i
WITH 10/ BREATH T
L LIFE i




e
1 First sound is a continuant LEFT /ft/ ASK /sk/ aROQUND /nd/ FIND /nd/
THINK /pk/ mySELF /Il/ END /nd/ MIND /nd/
SHELF Nf/ FRIEND /nd/
2 First sound 15 plosive STOPPED /pt/ ASKED fkt/ SHOPS /ps/
TUBS /bz/ YARDS /dz/
4.16
1 U (voiceless) 5 s/ (voiceless)
2 fvf (voiced) & It/ [voiceless)
3 I [voiceless) 7 I voiced)
4 N [voreeless) § /d/ (voiced)
4.18
U fvdf 5
2 fud/ 6 fud/
3 /dz 7 ud/
4 [sizd 8 Ipt
UNIT S5

Listening for meaning

The next meeting will be the Annual General Meecing (AGM).

It will be necessary to elect a new sccretary to replace Jane Parks, who is moving to Glasgow.

There will also be elections for some new committee members.

The society is getting into debr, so ivwill be necessacy to increase subscriptions.
This evening's speaker is Dr Agnes Thomsen.

She is a graduare of the university where the meering is taking place.

She has an MA and a PhD from Harvard and has lecrured at Hyderabad.

Her speciality is the work of Wittgenstein,

Tonight she is speaking on Wittgenstein and Feminism.

o
A rising tone is used in both versions of # GOOd EVening // etc.
2a // ™ beFQRE # A i introduce tonight's SPEAker // = there's ER // > QNE //
7 impoctant ceMINder //
Ja N NEXT month’s #/ 2 MEEcing #/ 2 will RE /= QUR /7 ¥ ANNual GENeral
meeting //
4a /= AND er [/ 2 on that oCCAsion // F we'te HQping for /f 2 2 GOODR /2 and
SPlrited # A aTTENdance /
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/1A JANE PARKS // > has SERVEd us /7 M, MARvellously for // 3 | THINK it's
abour // 8 THREE YEARS # A NOW //

ff * she's LEAving # = to TAke up a post// 2 in GLASgow // 2 we wish her WELL //
1 unEQRrunarely // 7 oDAY // 2 our aTTENdance // = i can SEE is /f

M NQt as good #/ 2 as Usual /7

1A JUSt a few WORDS // =2 aBOUT // A her BACKground //

/I 7 she's REcently re TURNED #/ 2 TO US /= FROM a YEAR # ™ in [Ndia /

3 G Lso /1N and THIs is cather #/ 2 a SAD note // ™ er the TREAsurec // ™ TELLS
me /f *A that we must SERiously consider #/ = [Ncreasing // % subSCRIPrions //

1

.

(]

7 now you KNOW where the Qffice is // 7 WHAt i want you to DO/ 7 is to GO to
the Qffice // ¥ and FIND SUsan // 7 and ASK SUsan // M for the KEY // ¥ to my ROOM
1 2 when you've GOT the KEY #/ 7 GO to my RQOM /# ™ and LOOk in the CUPbourd
fI' 7 and IN THERE // 2 you'll find a ROUND TIN // ™ with another KEY. in it //

/' 2 THIS PERson i know #/ ™ had JUST been SHQpping // = AND // 2 she'd JUST
Elnished // & AND // 2 she was LOAded up with PARcels #/ # and STUFF she'd
BOQUGHT #/ = AND #/ A EVeryTHING // = AND # 2 she was GOing back o her
CAR /1 2 IN che CAR park // = and she was GOing aCRQSS // ™ to where she'd LEFt it
/' ? and she SAW SOMEone // > Sirting // ™ in the PAssenger seat // ™ of her CAR //

/1 2 you COME out of the CAR park #/ ™ and turn RIGHT # 7 and AFter you've

gone a liccle WAY // ¥ you'll COME ro a ROUNdabout /#/ 2 go ROUND the
ROUNdabout // ™ and take the SEcond EXit // N NOT the FIRST #/ ™ because

THAT will take you into TOWN // 7 rake the SEcond EXic #/ 2 and conTINue along
THERE // ™ for abour a MILE /#/

it A our SPEAker for this EVening // N is doctor AGnes THQMson #/

113 toNIGHT'S SPEAker's // M AGnes THQMson //

/' 2 she TOOK her MASter's degree // A and her DOCrtorate #/ S ar HARvard //
It she GOT her MASter's // ™ and DQCrorate // 9 in the STATES /

/' A she’s WELL KNOWN // % for her WORk on WIITgenstein /

i1 she MADE hee NAME // ¥ with some WORk on Wl Tgenscein //
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5.10
2 m@mburs h 5 mmnd
3 B@f 6 hvc‘
3 wfoulble 7 degree] ,
5.12
L1 iGrenDepulnd /N w0 aGidRdfpde
2 /N chere’s a s of @rffic [ghes dhierd
3 W MGhiglisa rg':hcr 1" \lnarc "
4 s @exdro thu@@m it
5 icGeapto Qurs)Sef i
6 NN th:y'r@fur the fElsh'
7 N it's@ns@ns@ﬁunl 1"
$§ M Nids u@g@h@idmgﬂ
9 NN i['isirc the @'ic: sdijrion //
10 // ™ have youd in the biggraphy sEjction //
11/ ¥ they've in@:d af:: mach(ne //
12/ \A she’s (alking abfode /#/ ¥ her ceearc//
UNIT 6

Listening for meaning

6.5

a)
b)

q

In London.
At seven this evening.
He will phone her at home.
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(8]

e - N

/" 1S he THERE #  (a)

il 5 could he POssibly // % make it abour SEven // (b)
{1 N is there Anything [ can do /  (b)

/{ 2 DON'T WOcry /1 (a)

/I 3 is he THERE /' (b)

f 2 COULD he possibly make it about SEven /' {a)
I/ A is there Anythingican DQ/ {a)

H s DON'T WOQrery /1 (b)

6.8

6.9

G.10

LN well NO /Y s HIS day in LONdon #/ M toDAY //
#3 well NO /S s HIS day in LONdon /2 toDAY #f
1 well he's Usually in i/ N abo:x[ SIX /

i 2 well he's Usually in #/ N about SIX #/

/1 ' PREcty GOOD /f “A REAlly //

/3 PREy COOD /A REAlly

4 M1 f the BAbysitrer doesn't let us down /#

I~

i

I 2 if che BAbysitter doesn’t let us down //

“Usually” has a fall-rise tone at che beginning of the answer, and a rising tone at the end of
the answer,

VoA Usually /1N ic's about SIX /7

/3 ics abour SIX /1 A Usually /f
2a /1 ACrually /M ic's called HOSpital LANE #
2b /1w ic's called HOSpital LANE/ 2 ACrually #
3a /I~ eMENrually #/ N it led to a peDESteian PREcince //
3b /it LED // % co a peDEStrian PREcince #f ™ eVENcually /#/*
4a /I ™ as FAR as i can reMEMbec // % it was a COUPle of YEARs ago /f
4b /N icwas a COUPle of YEARs ago // # as FAR asican reMEMber //
Sa /I ar THIS dime of DAY # M it will be DREADful #
Sh /0 i will be DREADFful f/ 2 at THIS time of DAY //
6a /A if [ were YQU # 2 i should WAIT /#/ N until AFcer the RUSH hour //
6b # A [ should WAIT # ¥ until AFter the RUSH hour #/ 2 if [ were hdolop/i
*Here // eVENtually /f has a fall-rise, not a rising tone.

L /™ JONson and JQNson limited # ~ GOOD MORning /f 2 CAN | HELp you //
/1~ we DO have a mister cobertson // 2 YES #/

i1 WHO is it CAlling // 2 PLEASE #/

4 /1 N oh YES // A ONE MQmeric mister jordan // ™ i'll SEE if he's N

I 2 good MORning // " DO you have a mister RQbertson thers please //

o

Lo

n




§ /" A COULD i have a WORD with him //

7 MM the NAME'S JORdan // ™ i'm from JOHN Davies and co //

Suggested reasons for.the choices of rone:

\

1 The first two tone units have fall-rise rones. As a routine acknowledgement of the call,
followed by a greeting, they do not have the ‘dominant’,tone, but the offer of help does.

2

The agreement chat there is someone called Me Robertson in the office has a fall-rise

tone, but the telephonist returns to rising tone for *Yes', which is, in effect, a further

offec of help.

(o]

‘Who is it calling?" is a finding out question and therefore has falling tone, but a

referring tone is used for the routine (but polite) *please’. 4

4 'Oh yes' with proclaiming rone indicates that the caller has been recognised. The lase
twi tone uni(s' as prqmis(_-; (_}[ hclp_ have r[siu_[_{ tones. (NO!E (hfl! ‘Mister _Iord.m‘ 15 not
a selecrion in this context, so it does not have prominence.) ’

e

Mr Jordan uses the dominant form of referring tone to retuen the relephonist’s greeting,

bue the non-dominant fall-rise rone to ask about Mr Robertson = a request which

amounts to asking a favour.

& The same tone is used to ask to be connected to him and for a similar reason.

7 Borth these tone units provide informarion, and therefore have proclaiming tones.
6.13

1 PL 6 SP i1 CL 16 TR

2 5T 7 PR 12 SM 17 Sp

3 THR 8§ GR 13 TR 18 BL

4 5T 9 DR 14 TW

5 PR 10- SW 15 SP

Group L st/ /the/ fsp/ [swl Ismf
Group 2 IpV /pd/ lgef Kdel/ /Y ftrd few! (DY

G.14

Group 1: Group 2:

M1 STARted to WALK // H WHICH PLATfoem is ic //

/1 ic’s about THREE doors aLQNG / Il but there's a PROBlem

/it SEEMS to be STUCK ¥/ it aur PREsent SECretacy //

I a SPlrited aTTENdance // i she GRADuared // SOME YEARs ago //

i you go PAST the SWlmming baths #/  she DROVE past the EXic //

i/ you mean SUsan SMITH # /l and THAT'S pack CLOSE #

/l our SPEAker for this EVening // {l she’s TRAVelling // to YORK //

I/ the FEminist perSPECrive // {{ the THIRteen TWENty //

{/ the TREAsurer of the soClecy //
fla BLACK CAR //

128

UNIT

i)

1~

wa

1~

77

(]

t

[ N .

7

/3 she'd been SHOpping 1/

/13 she SALd 1t was getaing LATE

/1 3 she'd GOt out of the LIFT #

11 she SAID /1  she was feeling Glddy /

H N1 HOPE you don’t MIND /% but i aRRANGed to meer my DAUGH:ter here #f
#1=> Lsaid /7 3 WHEN was your daughter supposed to be COming /#/ “ and SHE said

i3 HALF an HQUR ago #
{and) s/ ¥ she was WOrried about her DAUGHter /#

#3 acwas VEey COLD outside /N it was that VEry cold TIME we had #

car park (In (1b) ‘car park’ has been mentioned in the previous tone unir. A similar

explanadion applics to (2}—(4).)
man's hands 3 drive 4 back (in back sear)

1 2 because she THOUGHT ic was called # ™ hospital RQAD /
13 she was SURE he'd be back #/ ™ by SEven // ™ in the EVening #/

M1 ™ because the JIRECT teain #/ M was CANcelled #
/™ he was TR Ying to find a book /7 ¥ about ARnold #
11 32 they’d turned the QLD coffee coom /#  into Qffices //

4
5
6

714

why; my
my; may
where

[n (6b) ‘happy' is followed by a vowel so it sounds like /i:/ not /i/

———————— -

. (See Task 7.11.)
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UNIT 8
8.2

f'm SAYing / vc SHOULD # res T TRICT // che MANuEACrure # and USE of #/

T PRIvate motor cars #/ ¥

2 /I for instance theic manuFACrure // uses UP # other SCARCE / often icre T PLAceable

/I NAwral reSOURces /
3 il even if you stray a T WAY from the towns (/T QUr of town for instance /

8.4

1 /1 we exPECt it to inCREASE mobilicy #/ % and it re T RUces it /f

2 M we're HELD up in TQWN /N and in the TCOUNtey // % as WELL/

3 i we KNOW the enviconment is THREAtened // ¥ bur we over TLOOK it //
4 /A he HASn't always thoughe like TIHIS #/ ™ he was once a TKEEN driver //

1 /1 2 instead of CQpying our mistakes //  the LESS deVEloped countries //
N should TLEARN from them //

2 i M itisn’t CLEwver to drive dangerously // ™ it’s irres T PONsible //

3 /I we DON'T need MORE cars on the roads // ¥ we need TFEWer //

8.6

3 /N it's MleresPONsible // % co DRIVE DANgerously // ™ ic’'s NOT CLEver #

4 /I N we PCAN't aFFQRD / N ro waste NAtural reSOURces // % we OUGHT to be

SAving them //

L/ m 28Qcry // 3 i PDON'T KNOW #

2 /1 well T ACrually // N ac the TTRAffic lighes #/

3 /1~ PDON'T you reMEMber #/ ¥ i TBROUGHT it BACK to you //
4 /I " unFQRrunately // ¥ ic stops at TEVery §TAcion //

S i M well to PTELL you the TRUTH # ¥ i TDONT/

6 /A TNOT REAlly // ¥ she was T AFrer my TIME # ~ { THINK /

8.8

If you are trying to make a contradiction less aggressive you naturally avoid using the
‘dominant’ rising tone.
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8.9

3]

L

~ & W

8.14

1~

[

=

b

c)

o NQ A he WASA't the [INterviewer /1 Y he was TBEing interviewed /f

/i3 YES I A THAT'S RIGHT #

i1 not EVeryone If N he thoughe T SOME drivers // 8 were too TRECKless //
i S eXACdy

A3 1T DON'T THINK so # ™ he had been a KEEN driver // ™ him TSELF /7
/19 he CEReainly RID ## ™ YES #

for :nq@nf vaur lite
-
4394 moment
fif§dand foremose
. P e
it goas yin Mahchester
from phi@)rm three
we should copcacrace on public transpore

sesch o'clock
rra»@ling

3 [as@ablc
6 dlff@'cn:

9

today An evening news item will normally be about a match played *today’, not any
ocher day.

played This is the vech we regulacly use when speaking of a2 march.

match [ the expression *World Cup match’ it would be possible to use a diffecent -
word like ‘game’, bue this would nor alter the meaning.

play This is the word that is regulacly used in conversations about football to refer o
the peciod of time when the march is acrually in progress.

awarded When the referee makes a decision in favour of one team, it is usually said
that he ‘awards’ some advantage to that team.

None of these words oecupies a selection slot: usually, there is no likelihood of
another word being used; and when an alternative word is possible the change does
not bring about a change of meaning.

England could only play against Spain, so the word does nat occupy a selection slog;
but the penalry could have been awarded either against them or in their favour. In the
lacter case, therefore, ic does occupy a selection slot.

The newsceader expects listeners to be aware that England had played a World Cup
match in Barcelona: all chis information is included in tone units that are marked as
‘not news’ by having a referring tone.




W

Having been rold that their opponents were the cup holders, they do ror need o he

told that it was ‘the champions' they were playing agamnst. Afeer the mention of half

time, listeners would usually expect thar the nesr incident to be reported would accur
‘soon after play was resumed”. These two pieces of information are therefore spoken
with referring tones as well.

9.2

L JI N the deClsion caused UPcoar #f 2 among a GROUp of ENGland //
¥ EANS #/ " and THIs in TURN # N triggered an ANgry // A resPONSE /1 ™ from
some oPPQsing supporters // A in an ad]Olning SECtion # ™ of the STAND #

2 A the deClsion caused UProar /f v among a GROUp of england FANS #

7 and THIs in TURN // 7 criggered an ANgry resPONSE // 2 from some oPPOsing

SulPORrers // 7 in an ad]Clning SECrion # N of the STAND #/
9:3

M= 5uPPORters C ASHED #/ > DURing PLAY // = in the WORLD cup MATCH #/

¥ here DAY /7 = ENGland /= had HELD the CHAMpions #

2 w0 ONE ONE / v unTIL half TIME # = buc SQON // = after PLAY was reSUMED #/
= a PEnaley #/ ™ was aWARded AGAINST chem #/ = the deClsion /7 - caused UProar /f
> amoag a GROUP / N of england FEANS /= and THIs in TURN // = proVOQKED /
= an ANgry resPONSE // = from some oPPQsing // = suPPQRrers /= in an ad]Olning
SECrion // ™ of the STAND /

95

L /i ™ SEVeral coMMitcee members // S have AlLso expressed // = a WISH co //
7 STAND DOWN // - FOR /#/ " ONE reason or another //

2 /1N we ARE/ 2 in FAGT 1/ > ER // " GOing into the RED #/ & in a RAcher //
N SErious WAY //

3 /I 2 POssibly due to the ELU epidemic // 2 and ERM # = and and the STORMS //
= and un§EAsonal // N WEAther outSIRE //

4 /™ i chink FIRSt and FQREmost /f 3 THERE'S #/ ™ there's WHAC i call the
enviconMENtal case //

3 1N their manuFAGruce uses up #/ = Qrher // 2 SCARCE #/ “ often lerePLAceable /7
3 NAtural reSQURces /f

6 I/ they're eSSENtially // N they're eSSENtially short LIVed articles #

All of these seem to include hesitations of the (a) type: the speaker is taking time to put
together the language he needs.

1 NA TRAFfic congestion // A is JUSt as SErious #/ > QU of town // N in the
J-Qg)_u_.jcry 1 :

19 1 LOOKed across at my PAssenger // % the 4 Lictle old LAdy #

M2 JUSta MQmencsic /4 'l $SEE if he's [N/

N JANE N L JANE PARKS # M s LEAving // N t0 go to GLASzow //
N gue NEXT MEEtiog // ™ the L MARCH meeting tharis / > will be our
ANNual GENeral meeting /#/

=

4+~

L

9.8

13

11 N2 our SPEAker for this EVening // ™ ductor 4 AGnes THOMson // 2 is WELL
KNQMWN /7 % to MOSt of you //

/3 YES # ¥ it's the SAME PLATform #/ ™ Y PLATform THREE //

# is THAT near the MADs and things // ™ over 4 THERE //

I 2 ALL the senioc STAEE #f ~ people like ¥ ARchur // N are on the GROQUND Hoor //
I MARKee streer #f N the $STREET she was LOQking for /f ™ was just a Llrcle
fucther aLQNG #/

(]

{5+

o

9.10

/l BARcel.Qua #/ I REfeREE //
9.11

<M was MANuFACruce #

2

3 N was enVIconMENtal /#
4 -/ was DEvasTAtion //

5 ... i was WNeerNArtional /f

6 .../ was ARchiTECturally //

9.12

1/ the PROBlem’s an enviconMENTtal one //
2/ com?PLETE devasTArion //

3/ sucCESSful archiTECturally //

4/l we must ceSTRICT their manuFACruce //
5 # TOtally iccesPONsible #

1..'




9.13 DEvasTArion
: : *
ines (Tovast: ] fruce of our Cenbres. / \
R iy - lunln ‘ @y S DEvasthzion and desTRUCtion =
3 An(@irhitecturally pleasing@appark just de iesimagir(arion. \
4 Weqeedxo impose rc@ions on their(manhiacture and {s& |
ey ! ; m comPLETE d@vaslﬁlinn :
5 WeGimply cnn‘r@cmt: such(jrresponsible b thapiour. ‘.
.1 : 3 ) i
by it will reSULt in the dvasr@non of aur Cleies
enVironMENMI
/ \ 9.16 '
the PROBlem's an environMENtal one Three of the examples include citarion forms: ;
/ \ I enVironMENtal
- 3 lrrePLAceabl
an enVIRonmencal and SAFEcy hazaed 4 .‘\;\cchlfrg—C:u:a”y
/ \ In (2) *environmental’ has only one prominence: environMENtal.
it aMOUNes to an environmental di§ASrer (
DEvasTArtion
\ UNIT 10
DEvastation and desTRUCrion Listening for meaning
/ \ Morgan was once engaged to Penelope, but when they broke up he wenc to live in
: Australia
: 1 d TAtion ceraee f :
e s LilE srEsLs e Penclope has retired to a cottage on the Suffolk coast after managing a fashion shop near
/ \ . London.
. ; ‘ : Helen, her daughrer, is now the manager of the shop.
i will reSULt in the devastation of our Clties Derek, Helen's husband, is a songweriter, who has reasons for wanting to live in London,
) 10.1
9.1§ - T - =
””” - - L 4 ™ peNElope WA [Nwright // ¥ retired to a SEAside CQrrage // ™ on the SUffolk
enVironMENral - COAST /
/ \ : 2 /i " HElen /f ¥ TOOk over the RUnning #/ M of the SHOP /f
the PROBem's an enronMENal one § 3 // A DErek /= aGREED # ™ ONly // # ON the conDltion // ™ that they KEEP
/ \ e thetr FLAton// N in TOWN //
an unV[RonmE}ntnl and SAFEry hB?ﬂ‘ rd 4 /1N an Uninviced GUEST # ™ ac the PARey she had given // N was MORgan /#/
it aMOUNs to an cnvﬂranm@ntal diSASrer x
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2/ MANdy S was the PERson who rang DAvid // ¥ to ASK the way to his

HOQUSE //
3 4 TOM Williams # ¥ addressed the NAtional Mspurr conference // (about, etc.)
4 /N TOny /1 8 was 2 FORmer CQUeague /N of SUE'S # (who, etc.)

5 H it was eLlzabeth # {who, erc.)

10.4

2 /Iy a LIFE of ARnold // ™ was the book he WANed //
3 /I ™ the PERson they moved down$TAIRS was // S was ARchur //
4 /I ¥ irwas TQny /1 W she wanted to SPEAK to //

Proclaiming tones are used with // a LIFE of ARnold //, // was ARthue // and // it was
TQny / as these tone units give the information asked for in preceding questions.

10.§

dlokror  socflety  falng whly]  addefelssed  c[g]nfereace
ablou]c dajvid ghve bloojk m{ojved dfow]n wanted

10.7
Likely to be divided:
4 she lefr a long time ago
5 the use and manutacture

10.8

Za I/ ™ bur it was NOT without oppoSition // M from DErek /

2b /1 2 burit was NOT wichout oppoSltion // ¥ from DErek //

Ja 1™ MEANwhile # ™ GOssip has REACHed hee // ™ about what her $On in law is
doing // % in LONdon /f

3b /1 2 MEANwhile // # GOssip has REACHed her // N about what her $Qn in law is
doing // ™ in LONdon // S

4a /I 3 she is ceLUCrant // ™ 1o tell him OUTrcight // ¥ that he is NOT WELcome /#/

4b /1 N she is ceLUCranc // A to tell him QUTright // ¥ that he is NOT WELcome //

5a // ™ he TURNed UP // ™ at the PARcy she had given //

§b // 7 he TURNed UP // ¥ at the PARty she had given 4/

10.11

There is a drop down to low key at:

1
2

LN o—

There is a step up to high key ac: *STILL', *HOPE' and ‘KEED".

HElen

SONGwriter; HUShand

high key 5 low key
low key & high key
high key 7 low key
high key
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Appendix

Tone units for practising particular sounds

These practice exercises are referred to in the units. Fiest identify the sound you wish to

concenfrate on.

The examples in the exercises are drawn from all the units in the course, so not all the
material will be familiar 10 you; you will probably want to return to sets which involve
particulacly troublesome sounds as you work through the course.

Most examples comprise a single tone unit but a few comprise more than one. Most have
a falling rone. When there is only one tone unit and the tone is falling, it is not marked. In
other cases it is marked with an arrow in the usual way. As you become familiar with the
intonation system, try to attend to these features and imicate chem as well as getring the
target sound right. Remember always to speak in complete tone units.

UNIT 1

1

Sound: la/

/I HAIf an HOUR ago #

/I 1 STARced to WALK /

M i'd LEFt it in the CAR //

AT CAN'e think // N what's HAppened //
/I A ARE you being aTTENded to //

/I aPART from everything ELSE //
Sound: 3/

N we'd GOT co the TERminus //

/I the WORLD CUP #f

1 it’s at THIRteen TWENcy /

{1 A NOT che FIRSc exic /f

/# he’ll CERcainly be home by THEN #
A ™A COULd i have a WORD with him //

Sound: /=/

/' i RANG the BELL #/

/I PLAStic Flgures /f

/I ina PLACE like THAT //

™A CAN we borrow your KEYS //
/1 LOOKed ac her HANDS #

I it's NEXt to the MAPs and things //
Sound: 12/

/I asSOOnasiSAW ic //

I it CAUSed UProar /#/

/19 she was WQrried // N ibcur her DAUGHter //
/- GOOD MORning /#/

NiOv-ar ALL#
fi " 1'm TRAVelling // % to YORK //

3 Sewnd: I/
/' A \WHERE do vou LIVE/
i she was VErv STILL #
i/ a BIG ROUNdabout //
i > 1S it a REcenc publicacion //
# PREwmy GOODR#

A iSa'ta NOvel i

Sotend: lef

it i'd LEFtirin the CAR /

s at THIRceen TWENw //

t she was VEry STILL #/

H# the BENches were WET #

fl ity NEXr to the MAPS

" take the SEcond EXic //

Sexond: 1ad

/I it was JUSc half past FIVE //

/# there was SOMEbody sitting in my CAR //
/1y chere was NQching #/ % 1 could DQ /
i ic ISn'e RUnning today //

i you'd HAVE to HUeey //

/! she WONdered where she'd PARKed o #/
8 Sownd: fi:/

{i A the TRAffc // ¥ got a bit EAsier /f
A CAN we borrow your KEYS //

/' Even the BUS drivec had gone //

i THANks vecy much inDEED #/

/f LET me SEE/

! A HAVE you EAten yer //

9 Sownd: ol
it I WALKed aLONG //
i an ANgry resPONSE /
I i COULDn't have LOCKed ic //
I~ you've LOOKed in the biQGraphy sccrion /f
A Sn'ca NQvel I/
/N chere's a PROBlem /1™ on the TRACK /

10 Sound: fu:/
1" 'l SEE what i can DO/
/f youcan GO by another ROUTE /
A WWHO is that CALLing please //
/I a5 SO0n as i SAW ic//
i 1 LOOKed at her SHOES //
# from PLATfocm THO //

o

i -{[

=
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1L Sowred: lu/

/I PREmy GOQOD /
# i'm LOOking for the TECHnical college /f
A COULd 1 have a WORD wich him /#/
A WOULD you MIND //
. they were REAlly PUshing me //
£ i SHOULDn't like THAT
12 Sound: fey/
i but it was TOO LATE //
i1 WOULD you mind WAlrtng a moment /
i eLEven forry EIGHT 4/
i it's been TAken QFF #f
i s JUSt che SAME /
#31 DON's mind CHANwing #
13 Sowund: fau/
# she'd NO iDEA /
WA JUSea MO menc i
il ONly this BAG /1
20 you DON't mind CHANging //
# there was NObody aBQUT #
I he 1Sn't /W ac HOME #/
14 Sound: fes/
Vi i WASHt sure WHERE /#f
# perHADs they'd know THERE /f
i’ the SPARE WHEEL
- ic's JUSt the same EARE W
/- atthe TOp of the STAIRS /
1" there are EAsy CHAIRS chere #/
15 Sound: laf
" there weee BRIGHT LIGHTS //
M is THAT the Tlele #
/I THAT'S RIGHT #
# A proVided ic's in PRINE of course /f
AN WOULD you MIND #
M in TEN minutes’ TIME /

16 Sound: ot

I shed NODEA #

i in the REAR SEAT //

/N it's QUITE NEAR there /f

M that WASn'e che REAL reason //

i3 it was conCEALed // ™ berween the SEATS /1

3 she aPPEALed toa/f n SHQp assistanc //
17 Sound: laul

/I you go ROUNJ the RQUNdabout //

AN there was NQbody /f w aBOUT #

/I she FOUNd her way BACK //

A3 HOW long // 9 must | WAIT /#

™3 you'd BEceer /f N go NQW //

/I they WANE o stand DOWN //

S S

18

Sound: [a1f
' VOYsey PLACE //

gl a FRIENd of [QYce's /7

UNIT

{1 ™ he LSed o come #/ ¥ in a ROLLS ROYCE /F
i she REcognised his VOQICE #/

7 she had NO CHOICE #

i i's desTROYing the enVironment //

2

19 Sound: o/

- the BUS STOPPED /#/

it with CONcrere BENches // e

11 ™ you teMEMber that BQOK vou mentioned //
/I 3 can you BEAR to go through that aGAIN //
" it's BY the SERvice station //

I i've ONly gor this BAG //

20 Sound: g/

21

i GOOD MORning /#

11 youcould GO via MANchestec /f

i HOW can 1 GET chere #/

/I 'm GOing to write ic ROWN #/

i can you BEAR to go chrough that aGAIN //
i VNGO and get THAT one /

Sound: it/
fi A T TURNED # ™ into an Alleyway /f
" i TOOK the left TURning #/
A is THAT cthe Tlele //
it it's been TAken QFE //
" in TEN minutes’ TIME #
it from PLATform TWQ /#/

22 Sound: I/

/1 she was JUSt closing the DOORS //

/1 THANks very much inDEED /

/I it's DEfinitely biQGraphy //

" he DIDn't SAY # :

WA 1 DON't know // M who the PUBLisher is /f
/' V'm GOing to write it DOWN /

23 Sound: K/

i COULD she TELL me //

/I'7 you COme out of the CAR park //
I~ CAN you go through that aGAIN #/

/" it's in COllege LANE //

" you'll COME to some TRAffic lights //
Mt A WHO is that CAlling please //

141
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24 Sound: Ipf
i 1 PASSed some SHOPS //
! o PASt the TECHnical college #
o do you KNOW who the PUBlisher is /
N i’s PARK CQLOSE /
/# ona PERmancnc BAsis /
I they've PUt in a CQtfee machine //

25 Sowund: /st
" it's BY the SERvice scanon #
1 V'l SEE you SQON /f
1A they SAY /S ic's CANcelled /f
AN s IN the CENere #/ ™ of TOWN //
(5 'm LOOking for a BQOK # ¥ by SUTcliffe #/
i there’s a SORe of Slting raom there //

26 Sowund: [T/
11 ™A the FIRSt turning // M is a QUL desac ¥/
it vou FOllow the road aRQUND //
# A i've DONE THAT // ¥ beFQRE /
i i’s JIRECkly FAcing you //
it ic’s Opposite the PHQrocopying room //
" it's EASy to EIND #
27 Sound: 10/
# and THEN you turn RIGHT #
/I THINGs like THAT #/
it 2 ARE they over THERE /
il the SEcond turning after THAT //
11 33 was THAT next to the PQSt room //
i/ and THEN there was the COffee room /#

28 Sound: Ivi

i/ Vldeos and FR[dges /f

1! praVided ic's in PRINt of course //

i you'll COME to a diVERsion //

It ic’s a NEW deVElopment //

it they've PUcin a YENding machine //

it ic was that VEry cold TIME we had #/
29 Sound: |/

iy HiUNdeeds # % of SHIQES /7

1™ you SHOULD /7 > curn LEFT #/

I U'm NOT quite SURE #/

/I there's a SHELL SERvice station //

S SHALL you be at HOME /

I he’s SURE to be here hy THEN #

30 Sound: 10/
H ™ she THOUGHT cthere was a // S PUB /f
AT THINK ic's /9 our of DATE //
- THINGs like THAT #/
/t THANks very much inDEED /
i THIRceen TWEN /
/! he was THIRy TWO /#

(

(

{

UNIT 3 ¢
31 Sound: Iwl &

/™A the BENches // 8 were WET //
i itwas WiNter //

o 1 STARrted ro WALK /

I it's a THREAT to WILDlife // {
it there's ONE importanc reMINder //

" she WEN« through the ARCHway #/ [

32 Seund:ljl
1 v'm TRAvelling ro YORK //
1" it's a RED and YEllow building //
il WHAT do YOQU think #/
fl he USed to come on ERIdays //
H3ANOT YET i'm afraid #f
i esPEcially in the YOUNG # {

33 Surmd: It/
1" you've GOT to tuen RIGHT #
il by aNOrher ROUTE #/
il vou FOllow the road aROIIND #/
/1 in the ROOM where the STOVE was //
it A well | DID REAlly /
1 she deClded ro go by RAIL/

34 Sound: /U
#l the eLEven forry EIGHT //
n thera's a LONG WAIT #
" you yo UP college LANE //
# ic's ON your LEET//
N turn RIGHT /7 N at che LIGHTS #/
/- the GUY who came from Liverpool //

35 Sound:/m/
" i've GOt a MAR Y
I aMONG che SPEAkers #/
" a MAIN CROSSroads /f
I 1 CAN't reMEMber #/
3 MAry /1 > in aCCOUNTS //
™A WOULD you MIND #

36 Sound: In/
i s NUMber sevenTEEN # {
1/ A there was NObody // N aBQUT #
i the NAtional STAdium //
/> NQbody #/ N seems to be in TQUCH wich hee #
i the NAME'S WILLiams /f
/I ™ she's NEver been late be EQRE #/




37 Sounds: vowels
1 i WONder where they ARE //
/I THAT's where they WERE //
i~ i've DONE that // ™ beFQRE //
i i’s PLATform THREE //
il 1w LEAVes from placform TWO #
/- ws NEAR the DOOQR //
1 there are QUIlte a FEW //

38 Sounds: diphthongs
/I heDIDn't SAY //
I3 ie's exACtly /) N the same EARE //
i3 she’d NO /S DEA
1" she DIDn't KNQW //
I NQbody knew #/ N WHY //
I WHERE is he NOW //

: UNIT 4

39 Sounds: NLA
/f EVeryone had GONE #
74 the CENtre of TQWN #
it A they LEFrac the //f SAME TIME #
/I he's DOing vecy WELL /
113 will you ASK him to give me a CALL /
/! he'd BErter ring me at HOME //

40 Sownds: plosives
" it was TOO LATE /#
" it was GEtting DARK //
fl 2 have you GOra MAP#/
i1 a LONG straight RQAD /
/s she's GOt a new JOB //
i1 ic's NOT very BIG I

41 Sounds: fricatives
fl he'd Like a MOQVE //
" she’s been GOne a couple of YEARS //
/i there was a Ble of a FUSS //
I they've Glven him a room downSTAIRS #
#l it's been TAken QFF //

% his NAME // ™ was SOMEthing // ™ like HEATH #

42 Sounds: clusters — one plosive followed by another

/I THIsisa FACT/

I A there were NO PUBS //

f/ & the TRAIN she wanted to CATCH //
I you must CROSS the BRIDGE //

I pecHAPS //

i LET me carry your BAGS //

43 Sounds: clusters — one fricative followed by another

/it was AFtec you LEFT //
M to TAke up a POST //
/I the PUB was CLOSED #/

i he JUSt VAnished // b

N NA EVecybody /1 N was aMAZED //
it they FOUNA her GLOVES #/

44 Sounds: clusters — one NLA followed by another

i vou go RIGHT o the END //

/s aBOUT owo MILES 7

I S i's WHERE the ROADworks #/ ™ beGIN #
# A COULD you HELP ¥/

" WHAt s it CALLED #

I SO it SEEMED /

i SO it SEEMS //

i A itwas AFter JOHN /7 ™ WENT //

UNITS5

45 Sounds: protected vowels after che tonic syllable
/I she DIDn't KNOQW che discrice /
i there’s a DUAL CARriageway in the way //
/i you NEED the NEXT turning /
i there’s a SEr of TRAEfic lights //
i a SHELL SERvice station //
# the RAcher SERious one /f
/I there was a Blt of a FUSS about it /f

J you WOULDn't have KNOQWI her i expect /f

it COULD you HELP me please //

46 Sounds: protected vowels between two prominent syllables

/i WASa't sure WHERE //

" INto ancther STREET #

i she was JUSt closing the DQORS /

/{ the FIRST streer on the LEET /

/I 7 perHAPs they'd know /f » THERE //
I you've GOT to turn RIGHT #

i/ she'd been ASking for hospital ROAD #
It inthe RIGHT hand LANE //

i/ this is ALL new deVElopmenc //

i/ the GUY who came from Llverpool //
/' he SUddenly stopped COming //

i WOULD you mind WAlting //
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UNIT 6

47 Sounds: clusters beginning with /s/

f A he's been MOVED # S downSTAIRS /7

" PROBlems of disPQsal #/

# SCARCE reSQURces /

fl esPEcially in the YOUNG /#/

i3 they should LEARN # ¥ from our misTAKES #
/I GO past the SWlmming pool //

/I he SCORED // ¥ the winning GOAL #

I ic’s MORE SPAcious /f

48 Sounds: clusters - a plosive followed by an NLA sound

/v was DRIZZNing a licdle //

/1 chere's a TRUNK road //

/I TWENey SEven //

H A ics NOT so ERIENdly though #/

# 5 a QUITE DIEFerenc / N aPPEArance !/
I~ ARchiTECrucally ## % BEAUrful #f

I PREwy BUsy #

# the LEvel of emPLOYment //

49 Sounds: clusters of three or more consonant sounds

i i exPECrso//

I there was QUIte a STORM abouc it /
1 ic's compLETEly DIFFerenc /

/I we must inCREASE / subSCR{Prions //
it STRAIGH aWAY /

fl we should CONcentrate inSTEAD //

/1 PUBlic TRANsport //

UNIT 7

50 Sounds: full vowel sounds in unprotected syllables
/I A she was diRECred // ™ toa PUB /
/- she found there WAS a pub there //
11 it was WORTH WAlring for //
fl,  JUST work out the COQST #
/1 i SHALL cell him #/
H# she COULDn't do Anything /#/
/- she DIDn'c think Anyoae could //

UNIT 8

31 Sounds: one consonant after the vowel of a prominent syllable, not at the end of the
tone unit .
1 a VErv simple MEssage //
H SEcond THQUGHTS #
I PRIvate MQror cars //
" SHORT LIVed arnicles /
# we should LOse a great DEAL//
! CRIsis proPORrtions //
" they EMphasise perEQRmance //

53 Sounds: cwo consonants after the vowel of a prominent syllable nor ar the end of the
tone unit
1~ an ANgey /f ¥ resPONSE
i1 aLLEGed RINGleaders //
/t PROBlems of disPQsal #
17 to proVIDE for PARKing /
I/ the most SErious ASpect /f
1/~ ic's QBvious # M to EVerybody /
/1 ™ in PAVEmene cafes and BARS //

53 Sourds: more than cwo consonands afrer the vowel of & prominent syllable not at the
end of the tone unit
i/ PUBlic TRANsport
1 for [Nstance //
/I inCREAsing PRQBlems //
ff che RISk co life and LIMB #
/I TRUNk roads and MQrorways //
/I A they ASKed me // ™ to TELL chem //
/i DIDn't think ic MAtrered

54 Sounds: vowel followed by an NLA sound
i he'll be addREssing a CONference //
#i NATural ceSQOURces //
" it's THREATening WILdlife /f
I it's an interMAcional problem //
i for SEVeral Mlnutes //
/i proFESSional acTIvities /f
/! a FORmer BUSiness associate //
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Glossary

The descriptions included here are intended only to be of assistance to uscrs of

the course. They incorporate many simplifications and approximations which
would be inadequate in a more technical account.

affricative The two affricative sounds of English, /t[/ and /d3/ ace each
represented in transcriptions as two successive sounds, but
both are commonly regarded as single sounds.

approximant The two sounds /w/ and /j/ are produced by making a
narcow gap berween the lips and between the tongue and che
palate respectively. They ure usually classified as consonants
although there is steictly no obstruction of the aicfloiv.

consonant Consonant sounds are made by obstructing the escape of air
through the mouth at some point, either totally oc partially,
and then releasing it, either suddenly or gradually,

continuant The continuant sounds are those which can be sustained foc
a period of time. They comprise all the sounds except
plosives.

diphthong If the position of the tongue celative to the palate and/or the

shape of the lips changes during the production of a vowel,
the cesult is a diphthong.

dominance On many occasions there is agreemenc among those
concerned that one speaker is ‘in charge’: they have conrrol
of the other participants in so far as their participation in the
discourse is concerned. Such a speaker can be said to occupy
the dominant role. One thing thac distinguishes that role is
thar its occupant can make use of a rising tone as an
alternative to a fall-rise. When there is no prior ageeement as
to who is in control - as in much conversation - the rising
tone can be used to exert dominance when this is thought
desirable.

fricative Fricative consonants are those which result from there being
only a loose obstruction of the air stream so that a gradual
escape of air is possible.

lateral
nasal
plosive

proclaiming tone

prominent syllable

protected vowel

referting tone

The first prominent syllable of a tone unic can be
above or below what we can usually recognise as
level for the voice of the speaker concerned. Eact
therefore has mid, high or low key. If a mid key s
simply makes an assertion, then an otherwise ide
with high key makes the same assertion witch the
implication that it is not what one would expect.
key, the implication is that this is exactly what o
expect: indeed, it often amounts to saying, in difi
words, the same thing as has just been said.

The two lateral consonants /r/ and /I ace made b
air to escape on either side of the poinc where the
touches the palate. -

The two nasal consonants /m/ and /n/ are the res
allowing air to escape via the nasal passage as w
mouth.

To produce this kind of consonant, the speaker ¢
complete closure at some point in the mouth, ca
pressure to build up behind it, and then releases
This label is applied ro the falling tone {and che |
rise-fall, which is not included in this course). Tt
thought of alongside their complementacy tones,
referring tones: fall-rise and rise. Everything we
thought of cither as not formerly shared with ou

or as already shared with them. Proclaiming ton .

parts of the message as not shared, while referric
mark other parts as shared.

Prominent syllables are those which, in a particu
unit, are made more noticeable than others. Eacl
has either one or two such syllables, and the ton
always one of them. Their function is to mark tt
which they occur as representing a significant “s¢
whatever conversation is taking place.

The sound of many vowels does not vary very or
the protected vowels, can be compared wich the
which vary considerably, depending oria numbe
These include how careful the speaker is being a
and where the sound occurs in relation to neigh
sounds. Words of more than one syllable alway:
least one protected vowel and sometimes two. T
vowels of those syllables which have prominenc
citation form of the word. The vowel of a single
word is protected if it is a content word but not
function word. (See unprotected vowel.)

The refercing tones are the fall-rise and the risin
proclaiming tone.)
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[one

tone unit

tonic syllable

unprotected vowel

vowel

There are five tones: the fall, the rise-fall, the fall-rise, the
risc and the level. The label refers to the pitch movement (or
lack of movement) cthat begins ac the last prominent syllable
of each tone unit.

All spoken English is made up of tone units. You can often
hear a pause or some other kind of break between rone
units, but this 1s not necessarily the case. Every rone unit has
a tonic syllable - and therefore one of the five tones. There
may ulso be another prominenc syllable before it. The tone
unit is planned and spoken as a whole, a fact which resules
in it {and not the word) being produced as the smallest
stretch of speech withourt a break in it :

The last prominent syllable in the tone unit, the tonic
syllable, is the one wheee the most noticeable picch
movement occurs, and hence the place where we usually
think of the choice of tone as being made.

Speakers do not give the same attenrion ro the exact sound
of all vowels. Many vowels vary considerably in cheir
pronunciation from one occasion to the next. The endency
to*neglect’ such vowels, which is very strong among English
speakers, often results in their being reduced to the neucral
vowel /a/ oc to /1/. To sound natural, you should follow the
practice of not being too concerned abour these vowels. (See
protected vowel.)

Vouwel sounds differ from consonants in thac there is no
obstruccion to the air stream when they are made. Their
differences are caused by changing position of the speaker’s
lips and the position of the tongue relative to the palate.

Additional map for Task 4.9

Use this map of David's town to answer your partner’s questions.
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